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Abstract 
 

Curriculum development is a set of tools of the pedagogical environment that contribute to the 

integral formation of the student. Based on this precept, this research was carried out with the 

general objective of determining the incidence of the graduates of the Modern Languages 

English - French program in the curricular development of the English area in primary and 

secondary education, through a quantitative approach. For this purpose, it was necessary to 

design and apply two surveys, with which it was found that the lack of knowledge of the legal 

framework in question is represented in difficulties for the performance of the teaching 

profession. In addition, the importance of including in the program's curriculum the theoretical 

and practical training of normative elements contained in the General Education Law was 

recognized. 

 

Keywords: Incidence, curricular development, curriculum, second language, bilingualism, 

curriculum design. 
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Introduction 

This research aimed to determine the incidence of graduates from BMLEF at the 

University of Cauca in the curricular development of the English area in primary and secondary 

education, and it started from the need to know in statistical terms, the characteristics of the 

curricular English area development, such as conceptual and normative knowledge, its 

regulation, and its implementation. The development of the teaching work of the graduates from 

Bachelor in Modern Languages English - French, hereinafter BMLEF where the legislation 

establishes a National Bilingual Program sought at all public and private institutions in the 

country to train equitably with special emphasis on the regions where there is a low academic 

level. However, despite what the constitution orders, there is evidence of poor linguistic 

performance as shown by the English Proficiency Index1 study carried out by the International 

Education Company Education First, likewise, it is proposed to develop a characterization study 

of the participating population to present a broad result desired at the different levels of 

education in a second language. Hence, the research question will guide the development of this 

research proposal: "What is the incidence of graduates from BMLEF of the University of Cauca 

in the curricular development of the English area in primary, and secondary education?” 

Considering the fundamental elements of the research proposal indicated, the work trajectory 

that initially establishes the problem statement is generated. 

This proposal is based on the General Education Law2, specifically in what corresponds 

to the National Bilingualism Plan3 hereinafter NBP, and the articles of law that regulate and 

guide the curricular guidelines, where the rights and duties within the teaching exercise are 

                                                
1 Education First, The world's largest ranking for your English proficiency EF EPI 2020. 
2 By Which The General Education Law Is Issued, Law 115 of February 8 of 1994, Colombia. 
3 By means of which Articles 13, 20, 21, 22, 30 and 38 of Law 115 of 1994 are modified and other 

Provisions-Bilingualism Law are issued. No. 1651 of July 12, 2013, Bogotá. 
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established and education as an essential factor for human development, but also raises key 

points for the creation, modification and development of the curricular mesh of the English area 

through the NBP, as well as the different referential studies that were taken as support for the 

aforementioned research proposal whose title is presented at the beginning of the document. 

Consequently, it is indicated that this work has a great pedagogical interest because its results 

can be used as important educational input that will contribute to the processes of knowledge 

acquisition in future graduates' training, it can also be applied as a referential tool in the self-

assessment and accreditation of the BMLEF, or as an academic document that allows 

contributions to the curricular development of the English area, in the institutions that require it. 

The methodological development was given in compliance with the general and specific 

objectives, through a quantitative approach, which allowed the execution of a statistical exercise, 

from which the results were collected in terms of characterization and incidence of BMLEF 

graduates in the curricular development of the English area. For this purpose, two surveys were 

proposed as research instruments, which were later applied to the "accessible population4" in the 

development of the fieldwork. 

  

                                                
4 Ñaupas, Mejía, Novoa, Villagómez, 2014 Quantitative - Qualitative Research Methodology And Thesis Writing, p. 

246. 
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1.      Justification 

Currently, the Ministry of National Education from now on MNE has defined the use of a 

second language as “It is essential for official, commercial, social and educational activities or 

required for communication between the citizens of a country. It is generally acquired out of 

necessity on the street, in daily life, for work reasons, or for being in a foreign country. 

Sometimes it is acquired during childhood; it can also be learned in the context of the formal 

school, under especially favorable pedagogical conditions, particularly in the case of intensive 

bilingual education programs5”. (Basic Competency Standards in Foreign Languages: English, 

MNE, 2006, pp 5) 

It is also established as a need that arises in the academic, labor, and economic aspects, 

according to literal J of article 1651 of 2013. Develop skills and abilities that promote access in 

conditions of equality and equity to the offer of higher education and opportunities in the 

business and labor spheres, with particular emphasis on departments with low levels of coverage 

in education6. (Law 1651, 2013, pp 1) 

However, the possibility of access to bilingual education is minimal and linked to the 

socioeconomic conditions of those who try to access this right. Additionally, a low level of 

English has been demonstrated in international standards, as indicated by the study English 

Proficiency Index (EPI) 20207, carried out by the international education company EF Education 

First, to measure the English level in 100 countries, in which Colombia obtained a “very low”8 

level, ranking 77th in the world and 17th out of 19 in Latin America, with a score of 48.75. 

                                                
5 Ministry of National Education, 2006, SERIES GUIDELINES No. 22, Basic Standards of Competences in Foreign 

Languages: English, Training in foreign languages, Colombia. 
6By means of which Articles 13, 20, 21, 22, 30 and 38 of Law 115 of 1994 are modified and other 

Provisions-Bilingualism Law are issued. No. 1651 of July 12, 2013, Bogotá. 
7Taken from: The 2020 EF EPI World's Largest Ranking of English Proficiency. 
8 Taken from EF EPI, EF English Proficiency Index 2020 
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Taking these elements into account, it is possible to identify the existence of problems, regarding 

the development of the curriculum established by the MNE for the English area in educational 

institutions. The relevance of the research lies in the need to identify the key points, whether 

positive or negative, in the development of the curricular guidelines suggested for the area of 

English, as well as the incidence of graduates in it, since these particularities have a direct effect 

on the development of L2 learning skills. The specific information extracted from this study can 

be applied in different axes such as self-assessment, accreditation, BMLEF curricular design, and 

in the NBP, or as an academic reference in the development of other investigations related to the 

subject, which may require the result of this work. From the above, it can be inferred that the 

research reflects remarkable importance, which seeks a better quality of bilingual education and 

therefore achieve international standards in the use of English, as well as promote the 

appropriation of knowledge of the General Law of Education, with special emphasis on 

bilingualism, and the normative guidelines for the curricular development of the area of English. 
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2. Problem Statement 

Law 115 of 1994 of the Colombian constitution is established in ARTICLE 1o. What: 

"Education is a process of permanent, personal, cultural and social formation based on an 

integral conception of the human person, of his dignity, of his rights and his duties”9. Likewise, 

the PNB, Law 1651 of 2013, article 1, literal J, says:  

Develop skills and abilities that promote access in conditions of equality and equity to 

the offer of higher education and opportunities in the business and labor fields, with 

special emphasis on the departments that have low levels of coverage in education 

(2013, p.1)10.  

According to what the aforesaid law expresses, it is presumed that bilingual education is 

a right that must be provided equitably for each one of the Colombians, nevertheless, there are 

regions of the national territory that have presented a partial or null development of the 

guidelines of the curriculum, as defined by the General Law of Education. 

The curriculum is the set of criteria, study plans, programs, methodologies, and 

processes that contribute to comprehensive training and the construction of national, 

regional, and local cultural identity, also including the human, academic, and physical 

resources to put into practice policies and carry out the institutional educational project 

(1994, p. 17).11  

                                                
9 By which the General Education Law is issued, Article 1 (1994) Law 115 of 1994, Colombia. 
10 By means of which Articles 13, 20, 21, 22, 30, and 38 of Law 115 of 1994 are modified, and other provisions are 

issued- Bilingualism Law, Law No. 1651 of July 12, 2013. Subparagraph J of Article 1 of Law 115 of 1994, 

Colombia. 
11 Whereby the General Education Law is issued, Law 115 of February 8, 1994, chapter 2, article 76, Colombia. 
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The NBP promotes the development of communication skills. Together, these two factors 

represent the pillars of bilingual education, which for this research proposal refers directly to the 

area of English, a plan directed by the MNE, as defined in Article 78 of Law 115 of 1994, p. 17.  

Regulation of the curriculum. The Ministry of National Education will design the 

general guidelines of the curricular processes and, in formal education, will establish 

the indicators of achievement for each grade of the educational levels, as established in 

article 148 of this law (1994, p. 17)12 

and literal A of Article 145 of Law 115 of 1994, p. 30 "The study, modification and 

adjustments to the curriculum, under the provisions of this law"13, for this reason, and taking into 

account what is expressed in this approach, the constitutional guidelines referring to the General 

Education Law, the NBP, and the regulation of the curriculum, as well as its implementation, are 

taken as key factors, to establish the need to develop this research, which relates the dynamics of 

the problem in terms of the incidence of graduates in curricular development, since up to now 

there has been a low level of English in Colombia, a problem that is exacerbated in remote 

regions, rural areas, and institutions that lack the necessary resources for the implementation. 

Research question: 

What is the incidence of graduates from BMLEF at the University of Cauca in the 

curricular development of the English area in primary, and secondary education? 

                                                
12 By which the General Law of Education is issued, Law 115 of February 8 of 1994, ARTICLE 78, 115 of 1994 p. 

17, Columbia. 
13 Whereby the General Education Law is Issued Law 115 of February 8, 1994, literal A of Article 145, Colombia. 
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3. Objectives 

3.1 General objective 

To determine the incidence of graduates from BMLEF at the University of Cauca in the 

curricular development of the English area in primary, and secondary education. 

3.2 Specific objectives 

To identify the group of graduates from BMLEF as the accessible population, for the 

realization of the research proposal. 

To characterize through a statistical exercise the population of BMLEF graduates. 

Establish knowledge of the curricular development of the English area in educational 

institutions. 

To provide information based on an analysis of the factors that hinder and benefit, 

respectively, the incidence of graduates from BMLIF at the University of Cauca in the teaching 

work carried out in educational institutions. 
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4. Referential framework 

According to the theme exposed in this research, some academic studies have been 

identified and determined as relevant, given their relationship with the main thematic axes and 

their significant contribution to the area of pedagogy and directly to the teaching English as a 

foreign language, these previous studies categorized in the international, national and regional 

levels. However, the nature of this work has limited the selection of the antecedents, classified as 

valid, due to their correlation with the established variables, which in most cases were adjusted 

only in terms of conceptual kinship. In this way, the decantation of material was made 

objectively and with the intention that it would meet the essential requirements. Accordingly, the 

following academic backgrounds that were selected to be referenced for this research were 

presented. 

4.1 International background 

At an international level, it was found the work entitled "Design of the Curricular 

Programming of the English Area for the Initial Level - 3 years, within the Framework of 

the Curriculum of Basic Education of Perú" carried out by Angulo (2019). This work raises a 

characterization of the different institution problems, workplace of the author in question, and 

object of the same investigation concerning the national curriculum of Perú, which contemplates 

the education of a foreign language by competencies. In addition, the author points out that 

teaching a foreign language is not considered in the first stage of development, which generates 

teaching complications in later years. Angulo (2019) exposes as a general objective the 

programmatic design of the curriculum of the English area for the initial stage at three years of 

age. Based on this, she precisely proposes the programming of learning sessions for three-year-

old boys and girls. After the development of the work, the author concludes that thanks to the 
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design of the English area curriculum for the first stage, it has been possible to promote the 

teaching of the foreign language and strengthen the processes in later stages. This academic 

experience is related to the present research proposal, in the central object of study, indicated as 

the curriculum of the English area, in addition to what the author states as the curricular 

planning, from which elements of analytical interest can be inferred, compared to the curriculum 

development as considerations in terms of innovation, implementation, and development of the 

curriculum. The suggests that the teaching population should have direct leverage on 

understanding and curricular development. 

4.2 National background 

According to the variables that are the object of this research, there are academic works 

such as the one entitled: "Appropriation of the Suggested English Curriculum in six focused 

educational institutions in the Municipality of Envigado'' where the author, Jaramillo (2020) 

proposes a curriculum evaluation in the English area, taking as a reference six educational 

institutions in the municipality of Envigado - Antioquia, and which is directly related to the type 

of qualitative research and data analysis of each of the evaluated elements of what constitutes the 

population of the studio. Likewise, Jaramillo exposes a general objective to determine the level 

of alignment of the English subject curricula of six institutions of the municipality of Envigado, 

Antioquia, and its relationship with the English Curriculum proposed by the Colombia Bilingual 

Program. Next, Jaramillo (2020) concludes in his research, as one of the most important results, 

that many components of the curriculum have a more distinguished advantage than others, such 

as the level of learning, for example, and the goals that it suggests. In the specific objectives, he 

concluded that there was no significant participation of teachers in the curricular design, 

respectively, in each institution. This study is related to the present research on the proposition in 
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the thematic axis called curricular analysis, and it contains a significant contribution through its 

conclusions when determining the interference or teacher's participation in the curricular 

development of the English area. 

4.3 Regional background 

At the regional level, in the city of Cali, and more precisely at the Universidad del Valle, 

a research work entitled "Analysis of the curriculum of the English area in official schools of 

Cali" developed by Mayora, Gutiérrez (2019), shows an analysis of the curricular development 

of the English area in different educational institutions of the city. This background has a direct 

thematic relationship, understood as the analysis of the curricular development of the English 

area. This reference is developed as a multiple case study with an analysis unit and a closed type 

where the population was selected by the Local Board of Education in the municipality of Cali, 

with a general objective that proposes to recognize the student as a member of the class with 

some that cover various aspects of language learning such as the identification of everyday 

words and phrases. It should be mentioned that this study was developed based on the analysis of 

the curriculum, where it was concluded that the Institutional Educational Project of 46.4% of the 

institutions is outdated with validity, they are a minimum of 4 years old. It also states that most 

of the study population does not have a structured approach to teaching a foreign language, in 

addition to other shortcomings such as conceptual inconsistencies between the proclaimed vision 

of learning and language. 
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5. Conceptual framework 

The concepts presented below were selected due to their close relationship with the 

investigation. Each one of them is associated with the discursive construction of this work, which 

extends from the textual presentation of the title, the elaboration and implementation of the 

research instruments, to the writing of the conclusions and recommendations. Due to the above, 

it is pointed out that these concepts are equivalent to one of the theoretical and referential pillars, 

from which the need to respond to what is stated in the research question and the objectives 

respectively can be deduced. Likewise, they contribute to the thematic understanding of the 

study that has focused on an environment related to the curricular development of the English 

area, and its incidence on the part of the graduates of the BMLEF. 

 

Curriculum:“ Curriculum is the set of criteria, study plans, programs, methodologies, 

and processes that contribute to comprehensive training and the construction of national, 

regional, and local cultural identity, also including the human, academic, and physical resources 

to put into practice the policies and carry out the institutional educational project”14. (Law 115 of 

February 8, 1994, ARTICLE 76, p. 17)  

 

Curriculum design: "The curricular design refers to the process of structuring and 

organizing the elements that are part of the curriculum towards the solution of problems detected 

in the social, which requires the quality of being flexible, adaptable and originated largely by the 

                                                
14 By which the General Education Law is issued Law 115 of February 8 of 1994 ARTICLE 76, Colombia. 
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students. Students, teachers, and society as the main actors in the educational process, Álvarez 

(2017)”15. 

 

Curriculum guidelines: These are the epistemological, pedagogical, and curricular 

guidelines defined by the MNE with the support of the educational academic community to 

support the foundation and planning process of the mandatory and fundamental areas defined by 

the General Law of Education in its Article 23 (Web MNE, 2018, Curricular Guidelines.)  

Compulsory and fundamental areas. To achieve the objectives of basic education, 

mandatory and fundamental areas of knowledge and training are established that will necessarily 

have to be offered by the curriculum and the Institutional Educational Project.16 (1994, p.8) 

among which is education in foreign languages. 

 

National Bilingual Program:  The MNE 2004-2019, which includes the new 

Communicative Competence Standards in English. The Common European Framework was the 

benchmark for setting the levels of mastery that must be achieved. A program that strengthens 

competitiveness and incorporates the use of new technologies for learning a second language, 

according to Altablero (2005) 

 

Bilingualism: The generalized view of bilingualism refers to the addition of English to 

the linguistic system of the subject. In this sense, bilingualism is conceived as the linguistic 

binomial made up of two prestigious majority languages: the national (Spanish) and the 

international (English). At the same time, such addition is achieved through the teaching of 

                                                
15 Fonseca, Gamboa, 2017, Theoretical Aspects About Curriculum Design and Its Peculiarities In Sciences, p. 8 
16 By which the General Education Law is issued Law 115 of February 8 of 1994 ARTICLE 23, Colombia. 
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English. In other words, bilingualism in Spanish-English is the result of the subject's exposure to 

a school process of teaching English. This leads to establishing a semantic equality between 

Bilingualism and Foreign Language Methodology. Galindo, Moreno (2008) 

It refers to the different degrees of mastery with which an individual manages to 

communicate in more than one language and one culture. These various degrees depend on the 

context in which each person develops. Thus, depending on the use made of languages other than 

the mother tongue, they acquire the character of a second or foreign language. (MNE, guide 

series No. 22, Basic Standards of Competences in Foreign Languages: English, p. 5.) 

 

Second language: it is the one that is essential for official, commercial, social, and 

educational activities or the one that is required for communication between the citizens of a 

country. It is generally acquired out of necessity on the street, in daily life, for work reasons, or 

due to staying in a foreign country. Sometimes it is acquired during childhood; it can also be 

learned in the formal school context, under especially favorable pedagogical conditions, 

particularly in the case of intensive bilingual education programs. (MNE, guide series No. 22, 

Basic Standards of Competences in Foreign Languages: English, p. 5.) 

 “It is a comprehensive educational project with a process character that expresses the 

relationships of interdependence in a historical-social context, a condition that allows it to be 

systematically redesigned based on social development, the progress of science and needs of 

students that translates into the education of the personality of the citizen who aspires to form 

Addine (2000)”17. 

 

                                                
17 Fonseca, Gamboa, 2017, THEORETICAL ASPECTS ABOUT CURRICULAR DESIGN AND ITS 

PARTICULARITIES IN THE SCIENCES, p. 8 
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Foreign language: it is not spoken in the immediate and local environment since daily 

social conditions do not require its permanent use for communication. A foreign language can be 

learned mainly in the classroom, and the student is usually exposed to the language during 

controlled periods. Despite not being used in circumstances other than academic ones, students 

of a foreign language can reach high levels of performance to be efficient communicators when 

required. (Basic Competences Standards in Foreign Languages: English, MNE, 2006, pp 5) 

 

Learning meshes: The learning meshes (hereinafter, Meshes) are a resource for the 

curricular design of educational establishments at their different levels. These take the Basic 

Learning Rights hereinafter BLR into the practical field through different elements: Organization 

of the area that starts from its epistemological structuring (which takes up the Curriculum 

Guidelines and the Basic Competences Standards) and reaches up to the actions carried out by 

the students that account for the learning they are developing.  

Sequencing of learning that makes explicit their growing complexity year after year. 

Proposal of activities that give teachers clues to have more and better planning 

possibilities in the classroom.  

Windows offer teachers additional information on four crucial elements to guarantee a 

transformative pedagogical proposal: pertinent resources, formative evaluation strategies, 

practices to develop citizenship skills, and strategies to differentiate between didactic and 

evaluative proposals. Thus, the curricula are not a document that violates the autonomy of either 

the establishments or the teachers for the development of a curricular design framed in their 

Institutional Educational Project. On the contrary, it is a resource that seeks to guide and 

strengthen the contextualized curricular commitments of the country's establishments to 
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guarantee equity in the learning of all students. (MNE, Document for the implementation of the 

BLR, 2017, p. 3.) 

 

Profile of the BMLEF graduate: The Bachelor of Modern Languages will be able to 

develop pedagogical qualities and skills in Foreign Languages so that he or she can perform 

satisfactorily as an education professional and, in turn, contribute to solving specific problems 

related to their practice and their social context. (Web University of Cauca, Degree Program in 

Modern Languages. English-French, profiles.) 

 

Bilingual: a bilingual is a person who has minimal competence in a language other than 

their native language, in any of the following linguistic abilities: understanding, speaking, 

reading, or writing (1967: 24). 

 

Self-assessment: "is understood by Falchikov (1986) as 'collaborative assessment’ and 

conceives it as an evaluation that “requires that learner and tutor discuss and negotiate a 

commonly agreed set of assessment criteria and the final assessment grade” (p. 147).  

This collaborative dimension between teachers and students is also defended by Hall 

(1995) for whom "the participation of students and teachers in the evaluation process makes it 

possible for students to assess themselves at the same time that allows teachers to maintain the 

necessary control over final evaluations”18. Gomez, Ibarra, Garcia (2013) 

It takes place when the student reflects on learning from it Sluijsmans, Dochy, 

Moerkerke, (1998). By carrying out this reflection, the student can make judgments about their 

                                                
18 Taken from: Rodríguez, Ibarra, García, Self-assessment, peer assessment and co-assessment: conceptualization 

and practice in Spanish universities, p. 342. 
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learning habits, their strategies, and vocabulary, among other aspects. When a student 

participates in such activities, she becomes actively involved in her formation. Some specific 

self-assessment activities include monitoring learning, planning events that take place in a 

process, and evaluating the outcome of the process. (MNE, 2016, Annex 14 Pedagogical 

Guidelines and Principles) 

 

Common European Framework: This document guides the reflection on the 

conditions, methodologies, and evaluation of the learning processes of European languages 

(including Spanish); describes the process of developing levels in three major stages named with 

the letters A for the "basic" level, B for the "independent" level and C for the "advanced" level, 

and points out what a language learner can do in each of them. (MNE, Guidelines for the 

implementation of projects to strengthen English in territorial entities, 2014).  
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6. Theoretical framework 

The theoretical bases on which this research is established, constitute a point of reference 

that indicates the route, on which the argumentative support is established, which allows giving 

clarity not only to the development of each stage of the study, but also to the interpretation of the 

findings associated with the interaction with the participants, and the clarification of each of the 

results represented in the conclusions respectively. In this way, the theoretical references widely 

exposed in each of the chapters, is of significant relevance, since they have a direct interaction 

with the reading of the conceptual, methodological, and theoretical content. 

Curricular development and its constant evolution require the active participation of the 

teacher, from specific contextual perspectives such as socioeconomic, sociocultural, and 

geographical, since its impact in the educational field must respond not only to the guidelines of 

the MNE but also to the needs of those who receive the training. Considering the above, it is 

necessary to give the curriculum an inclusive character in which the incidence in its 

development, by the educator, is of vital importance. López, and Sánchez (2021), propose taking 

the curriculum as:  

A project because it allows viewing it as the proposal that determines what happens in 

the classroom and is more directly related to the specific tasks of the teacher, on what 

guides their practice, and that at the same time, it feeds back into its design (2021, p.4)19  

Consequently, it can be affirmed that the adaptation of curricular development strategies 

is anchored both to the direct incidence of teachers and to the continuous pragmatic change that 

for the research proposal is the curricular mesh of the English area. Next, the authors refer that 

the functionality of the curriculum is linked to a series of specific conditions: first, they mention 

                                                
19 López, Sánchez, 2021, Curricular Autonomy in Primary Education. The Case of a Teaching Collective, Mexico 
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that generating important changes in the development of the curriculum implies great difficulties, 

but that these changes must be made starting from the previous versions that are well known by 

the teacher. Second, it raises the importance of giving continuity to the established minimum 

goals, but institutions and teachers should be promoted and encouraged to exceed these goals. 

Third, it suggests that the pedagogical work regarding the development of curricular aspects 

should be implemented under the teaching group analysis. And finally, as the fourth and last 

condition, it exposes the importance of the educator having a particularly clear knowledge 

regarding the dispositions of teaching and its particularities within the institution. 

Considering the previous assessments, it is necessary to contextualize the conception of 

curricular development from the legal framework and the provisions of the Constitution of 

Colombia consigned in Article 76 of the general law of education:  

Concept of the curriculum. The curriculum is the set of criteria, study plans, programs, 

methodologies, and processes that contribute to comprehensive training and the 

construction of national, regional, and local cultural identity, also including the human, 

academic, and physical resources to put into practice the policies and carry out the 

institutional educational project.20 (1994, p. 17) 

This compendium of characteristics determines a global vision of what is contained in the 

curriculum, for which it is inferred that its design must be consistent in its applicability, 

fulfillment of goals, and its evolutionary character or its character of constant change, as well as 

integral knowledge of it by the educator, for which he considers it pertinent to take into account 

what Córica and Dinerstein, propose, "It is essential, before addressing the adaptation of 

curricular designs to new generations, to be clear about the model of curricular design to which 

                                                
20 By which the general education law is issued, Law 115 of 1994, Article 76, Colombia. 
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we adhere.” (2009, p.76)21 Continuing with this proposal, it is possible to redirect that the 

adhesion of the work in terms of curricular design must be considered as a contextual adhesion 

and that its particularities depend on the environment in which it is taught. Likewise, the authors 

indicate that projecting a methodological design that allows a good performance in curricular 

development depends on the analysis that is applied to the position of the person who contributes 

to growth. 

Considering the theoretical arguments exposed, concerning the role of teachers in the 

preparation and execution of the curriculum of the English area, and clarifying that this must 

start from the framework of Law 1651 of July 12, 2013 "By means of which Articles 13, 20, 

21,22,30 and 38 of Law 115 of 1994 are amended and Other Provisions are Enacted Law of 

Bilingualism”22, “Defining bilingualism in the Colombian majority context implies addressing it, 

on the one hand, from a popular vision and, on the other, from the framework of bilingual school 

education legislation.”23 For this reason, what Bolívar (1992) specifically expresses about the 

role of an educator is essential:  

The teachers who are going to put the curriculum into practice and the planners in an 

open, cooperative work environment that is predisposed to change, are actively and 

collegially involved in ensuring that the new curriculum is going to adapt to the 

circumstances for which it is prepared (1992, p.138)24.  

However, on many occasions, this participation is aimed solely at compliance with the 

institution's regulations, or with national guidelines. In addition, it is evident that some 

                                                
21 Córica, Dinerstein, 2009, Curriculum Design and New Generations, Argentina. 
22 By means of which articles 13, 20, 21, 22, 30 and 38 of Law 115 of 1994 are modified and other provisions are 

issued-bilingualism law, LAW NO. 1651 of July 12, 2013, Colombia. 
23 Galindo, Moreno (2004-2019), Structure, results and challenges of the 1 Colombian bilingualism program 
24 Bolívar (1992), THE TEACHER'S ROLE IN CURRICULAR DEVELOPMENT PROCESSES, p. 138, Spain. 
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educational institutions have a low capacity to update their educational projects as indicated 

below. Mayora, Gutiérrez (2019) “The PEI of 46.4% of the 28 IEO, (Official Educational 

Institutions) are outdated, with validity greater than 4 years. Most IEOs lack a structured 

approach to foreign language teaching.”25 information that poses a challenge for the population 

of educators to evaluate their correlation of teaching work with its impact on curricular 

development and its respective application in the projected goals of the English area within 

institutional and national quality standards. 

  

                                                
25 Mayora, Gutiérrez (2019), Analysis of the English area curriculum in official schools in Cali, p. 18, Columbia. 
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7. Contextual framework 

Colombia, located in the extreme northwest of the Latin American continent, is a country 

that has extensive coastal areas on the Pacific and Atlantic oceans, respectively, and shares 

borders with Panama to the north, with Peru and Ecuador to the south, and with Venezuela and 

Brazil to the east. Its extension is 1,141,748 km2 which is divided into six zones: Andean, 

Caribbean, Pacific, Orinoquía, Amazon, and Insular. The great variety in its relief creates the 

perfect scenarios for the development and operation of the different socioeconomic aspects of the 

nation. Implicit in this, Colombia bears with its name the identity of a people that has been a 

victim of social inequality, war, corruption, and state abandonment. However, the National 

territory has also seen for decades, innumerable struggles for fundamental rights such as 

education, which is enshrined in Article 67 of the Constitution "Education is a right of the person 

and a public service that has a social function. ; With it, access to knowledge, science, 

technology, and other goods and values of culture is sought.26” According to the context 

explained above, this research proposed is aimed at graduates from BMLEF of the University of 

Cauca, which with its vision promulgates the "contribution to the educational development of the 

community, training upright, suitable and caring professionals”27 who are found throughout the 

national territory and who within their academic training has fulfilled the curricular core of the 

program such as the Linguistic Foundation, the Socio-Humanistic Foundation, the Pedagogical 

Foundation, and the Investigative Foundation, important tools that have provided practical 

theoretical knowledge. The purpose of directing the research proposal to the graduates of the 

program is to seek the fundamental contribution, due to their knowledge, experience, and 

                                                
26 Political Constitution of Colombia 1991, Article 67 
27 Web University of Cauca, academic offer, undergraduate programs, modern languages, philosophy 
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academic training in the development and application of different pedagogical models within 

their teaching practice, which allow an excellent contribution to eventual changes and 

improvement of the curricular mesh of the English area. 
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8. Methodology 

The present investigation was developed in compliance with the general and specific 

objectives set out in the draft document of degree work, endorsed by the Council of the Faculty 

of Human and Social Sciences of the University of Cauca, through resolution 076 of March 17, 

2022. As indicated in the introduction, this study started from the need to know in statistical 

terms, the incidence of the graduates from BMLEF in the curricular development of the area of 

English, in primary, secondary education. For this, a research model with a quantitative approach 

was proposed that "uses data collection to test hypotheses based on numerical measurement and 

statistical analysis, to establish patterns of behavior and test theories''28, the sampling technique 

was, random probabilistic sampling "This probability sampling is based on chance, and the units 

that make up the sample are selected randomly"29. to establish in figures, the characterization 

and incidence of graduates, through descriptive statistics that "has as its fundamental purpose to 

process, summarize and analyze a set of data obtained from the variables studied"30. in the 

exposed theme. The analysis of the surveys applied to the "accessible population, which is the 

one available and the one used for the research"31. 

Based on the previous conditions and due to the statistical numerical object that 

determined the results of the work, a methodological route was established that had as a starting 

point, the characterization of the participating population, through the implementation of the first 

research instrument. “Incidence of Graduates from Bachelor in Modern Languages English - 

                                                
28 Hernández, Fernández, Baptista (2014), Definiciones De Los Enfoques Cuantitativo Y Cualitativo, Sus 

Similitudes Y Diferencias,  p. 37. 
29  Grande, Abascal (2005), Análisis de Encuestas, p.70, España. 
30 Ñaupas, Mejía,  Novoa, Villagómez (2014), Metodología de la investigación Cuantitativa - Cualitativa y 

Redacción de la Tesis, p. 254, Colombia. 
31 Ñaupas, Mejía,  Novoa, Villagómez (2014), Metodología de la investigación Cuantitativa - Cualitativa y 

Redacción de la Tesis, p. 246, Colombia. 
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French of the University of Cauca in the Curricular Development of the English area in 

Primary, and secondary education.” was developed. For the design of this survey, elements 

referring to the particularities of teaching work were considered. And the purpose was to 

correlate the results obtained, with the design of the survey that was applied later and unify them 

around the respective conclusions of the study and in compliance with the general and specific 

objectives. For the application of the aforementioned research instrument, the coordination of the 

department was requested via email, a database with the emails of the graduates of the program, 

which was provided by this same means, however, the document was inapplicable because it 

only contained information related to degree projects carried out between 1984 and 2017, (see 

Appendix A), which did not serve the purposes of the investigation, because the aforementioned 

file does not record any form of contact with the graduates. Subsequently, the program 

coordination provided a list of 152 emails of graduates, which after a thorough review, it was 

determined that it was insufficient for the requirement since it not only contained emails of 

active students but also unused accounts, which after undergoing a debugging, resulted in about 

88 emails, with which the application of the survey was performed, an exercise that resulted in 

only 9 responses. It is necessary to point out that during this first investigative moment, a 

problem of significant relevance was identified in the channels of communication and follow-up 

of the Department of Languages to the community of graduates. This situation posed the first 

challenge for data collection since the difficulty in establishing contact with the population was 

manifested in the lack of information regarding the number of graduates in a specific timeline, in 

addition to the ambiguity of the agencies regarding the responses to requests for information, 

which were made verbally and in writing. The last option for the development of this 

requirement, was the self-management in the acquisition of the necessary information, to make 



32 
 

contact with the population, taking as a fundamental tool the use of digital media such as social 

networks Facebook, Instagram, and WhatsApp, for the creation of communication bridges. 

The culmination of phases 1 and 2, comprising the contact with the graduate population 

and the characterization, respectively, coincided with the beginning of the holiday period at the 

end of the year 2022, a time that marked an interruption in the process, due to the absence of 

academic activities and, therefore, of the subjects, the object of study. However, once the school 

activities of the current school year began, the objective of characterizing the population was 

achieved through the first research instrument, which promised to respond voluntarily, before the 

approval of the informed consent (See Appendix B) in which the aspects related to the 

confidentiality of the responses, their use and the processing of personal data are established as 

established by Law 1581 of 2012. The second research instrument entitled: "The purpose of this 

survey was to determine the incidence of the graduates from Bachelor in Modern Languages 

English - French of the Universidad del Cauca, in the curricular development of the English area 

in their educational institutions." This was applied in the same way as the immediately previous 

one, with the same self-management mechanisms for data collection, to overcome the difficulties 

of the linkage with graduates. As a result of this work, the necessary scope for the successful 

completion of the fieldwork could be achieved. This was applied in the same way as the 

immediately previous one, with the same mechanisms that provided the necessary scope for the 

successful completion of the fieldwork. Its design was specifically focused on the fulfillment of 

the general objective of the research. For its construction, knowledge of the topic in question and 

its application in the teaching practice was proposed as transversal axes in the determination of 

the incidence of curricular development. The survey initially consists of the title, followed by the 

informed consent (See Appendix C) and 16 questions concerning knowledge of specific research 
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concepts, and open questions, in which the different forms of participation in the indicated topic 

are manifested. 
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9.      Analysis of results 

Next, the results and analysis of the data collected in the fieldwork process will be 

presented, which was developed using two surveys as research instruments as indicated in the 

methodology section. The legitimacy of the findings that meet the general and specific objectives 

is supported by the information that was collected in each of the responses to the characterization 

and incidence surveys, respectively. It is also necessary to mention that the quantification of the 

answers obtained in the open questions was carried out by separating the positive trend, which 

establishes a contribution or position focused on the specific characteristic on which the 

questioning was built, and the negative trend, which proposes a disagreement, or because it does 

not respond to the requirement, in addition to the quantification, these answers were interpreted 

objectively where all the opinions of those who participated were collected. The data presented 

below is distributed in small groups or individually. The figures represent the documentary 

support of the figures mentioned and only those that are most important are shown. Each result is 

presented consecutively in the order established in the questionnaires. (See Appendix D and F). 

Title of the instrument Purpose of the instrument Number of 

participants 

Characterization survey of the 

participating population in the 

research title "Incidence of 

Graduates from the Bachelor in 

Modern Languages English - French 

of the University of Cauca in the 

Characterize the population of BMLEF 

graduates through a statistical exercise to 

identify the social and labor conditions 

and their geographic area of influence in 

the teaching profession. 

43 
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curricular development of the 

English area in Primary, and 

secondary education" 

The purpose of this survey is to 

determine the incidence of Graduates 

with Bachelor's in Modern 

Languages English - French of the 

University of Cauca in the curricular 

development of the English area in 

their educational institutions. 

Determine the incidence of graduates 

from BMLEF at the University of Cauca 

in the curricular development of the 

English area in primary, and secondary 

education. 

36 

 

9.1 About the characterization of the population  

Regarding the characterization, 100% of the participants voluntarily agreed to participate 

in the research with prior knowledge and approval of the informed consent. It was found that the 

population's ages range between 22 and 54 years; The geographical distribution indicates that 

62.8% reside in Popayán, 9.4% in other municipalities of the Cauca department, 20.9% in other 

departments of Colombia, and 6.9% abroad. It was also found that 97.6% of the participants 

graduated between 1992 and 2022, and 2.3% did not specify the requested date. Work 

experience ranges from 0 years to 30 years of seniority in teaching. The labor relationship with 

their respective institutions, where they practice their profession, has a considerable number of 

types where part-time teachers 25.6%, Tenure teachers 18.6%, 9.3% answered that they do not 

work, and 46.5% have other types of connection. The contract is shown below. 
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Figure 1  

 

 

   

 

 

 

 

      

 

The next graph shows the distribution of the population according to the place where they 

work. In the urban sector, 76.7% while 23.3% are in the rural area. 

Figure 2 
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37.2% of the respondents have had to move from their place of residence, and 62.8% 

remain in their residence. According to the figures presented in the points related to geographic 

distribution, it can be estimated that most of the population of graduates centralize their teaching 

activity in Popayán, while the remaining 30.3% work in other municipalities of Cauca or other 

departments of the national territory, from these data, it can be inferred that the graduates who 

leave the city of Popayán, arrive at smaller populated centers, and a minimum part reaches rural 

areas. It should be noted that for this reading, the minority population living abroad was not 

considered. In specific terms of the department of Cauca, where according to the Study of 

Sufficiency and Limitations 2022, of the Department of Education Secretary, 60.42% of the 

population is rural and 39.58% urban, is indicated that the action of teachers. The information 

provided in Figure 2 has a behavior that indicates the following: the greater the population 

distributed in rural and difficult-to-access areas, the fewer teachers trained in foreign languages, 

and therefore if only this proportion is taken, it is inferred that the incidence in the curricular 

development of the English area is lower. However, some institutions are located in rural areas, 

where the teacher in charge has the function of building the entire curriculum since he is the only 

one in his area. Despite this, the shortage of professors in remote geographical points is an 

indicator of low incidence in terms of quantity, so the graduate who arrives in these areas of the 

country may be the only one who performs the curricular development. The inequity that exists 

between rural and urban areas, the latter has a greater number of trained teachers, but this is not 

an indicator that guarantees full coverage, because the percentage of teachers concentrated in the 

city, since the institutions are characterized by being mostly public by 53.5% and the remaining 

46.5% report having a private nature as shown below. 
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Figure 3 

 

 

      

 

 

 

 

 

The workload is made up of two fundamental parts, the first is the working day, 

understood as the time in weekly hours and the time slot such as morning, afternoon, night, part-

time, full-time, or by hours of the chair. Secondly, the subjects they are responsible for, as 

described below: 48.8% in the morning, 27.9% full-time, 9.3% in the afternoon, and 13.9% are 

distributed among people who do not work, their schedules are randomized in the modality of 

school hours and lack periodicity or do not specify the required response. Regarding the subjects 

taught by the teacher, we found that 48.9% teach English, 6.9% teach English and French, 23.2% 

have two or more subjects other than the teaching of foreign languages, in addition to English, 

and 20.9% do not specify the subject that corresponds to them, or do not teach any subject. It is 

also observed that the number of weekly hours dedicated specifically to the area of English 

ranges between 0 and 48 hours. Teachers also indicate that the teaching of a foreign language in 

their respective institutions is at a high level, 32.6%, medium, 37.2%, and low, 30.2%. It is also 

noted that 74.4% of each level or course has a few students greater than 10, while 25.6% of them 
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have a lower number than indicated. In addition, 95.3% of the subjects taught by the teacher 

have independent classrooms, and 4.7% refer to shared class spaces. 

These particularities of employment, in addition to what is estimated in Graph 1, allow us 

to deduce that most of the graduates are outside the participation of the improvement plans, the 

formulation of the Basic Standards of Competences in Foreign Languages, and even the offers of 

training in and mastery of English as a Foreign Language of the NBP of the MNE, because these 

are aimed at public sector educators, specifically primary school teachers, bilingual teachers, and 

universities with undergraduate programs in the formation of bachelor's degrees, as stated in the 

Ministry's portal and its Accountability 2018 - 2022. Based on this information, a correlation is 

established that shows deficient participation and linkage of BMLEF graduates in public policies 

focused on bilingualism, since of the total number of participants in this research, only 44.2%, a 

figure that reflects the result of the sum of permanent teachers and those linked to the provisional 

modality, can become participants in the dynamics of educational development set out in the 

National Bilingualism Program since this percentage is in the official education sector. 

9.2 About the incidence in the curricular development 

The results of the application of the second research instrument begin with the voluntary 

acceptance of 100% of the participants, who approved the informed consent included in the 

initial part of the survey. In response to the first question, 52.8% stated that they were aware of 

the concept of curriculum established in Law 115 of 1994, General Education Law, while the 

remaining 47.2% did not know it. 

 

https://educacionrindecuentas.mineducacion.gov.co/espacios/rendicion-de-cuentas-2018-2022/
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Figure 4 

 

 

 

 

 

 

 

 

69.4% of the participants said they did not know the curricular norms enshrined in Article 

76 of the General Education Law, while a minority, equivalent to 30.6%, said they did. 

 

Figure 5 
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 Of the participants, 78.8% said they knew and implemented the BLR and 21.2% said 

they did not. These figures are like those expressed regarding knowledge of the National 

Bilingualism Law, where 81.8% stated that they were aware of the stipulations of the Law, while 

18.2% said they were not. 

To determine the impact on curricular development, it is necessary to mention that the 

variables contemplated for this purpose are knowledge of the subject and its implementation. 

These considerations, and the results related to the conceptual and normative knowledge of the 

curricular components, are the theoretical basis that allows the creation of strategies for their 

development and subsequent execution in the teaching practice. 

The personal and open perception of the respondents, when asked for a brief description 

of the importance of curriculum development, is represented in two parallel and contrasting 

aspects: on the one hand, 80% of the opinions agree on the importance of carrying out this 

exercise, because based on this it is possible to establish the fundamental objectives and project 

the goals that allow for efficient L2 learning. On the other hand, the remaining 20% express 

divergent opinions to those mentioned above, because they believe that curriculum development 

is not important, this position is presented because they have not had the experience of working 

in curriculum development, or because they find it irrelevant. 

The research participants propose different positions regarding the importance of 

curriculum development when assigning a numerical value, in which 1 is the minimum quantity 

and 5 is the maximum. The scores were distributed as follows: 2.8% assigned one point, 8.3% 

two, 25% three, 16.7% four, and 47.2% five points, which infers that the majority gives it 

relevance. significant to the importance of its implementation. 
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Figure 6 

 

 

 

 

 

 

 

 

 

  54.3% of the participants state that during their teaching experience, they have not 

participated in the curricular development of the English area, while 45.7% have. 

Figure 7 
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In practical terms, it was necessary to ask graduates how they have participated in this 

activity, to which 25.7% stated that they have not participated in this activity, either because they 

have not had the opportunity to do so or because the curriculum was developed and imposed by 

the directives of the institution, because they do not teach classes, or because they simply 

preferred not to answer the question. Those who did participate represent 74.2%, and these 

exhibit numerous forms of participation ranging from observation and planning, the presentation 

of suggestions that refer to new methods and didactic tools for curricular innovation, the 

resolution of problems, the Integration of Technologies Through ITT, and even the total creation 

of the curriculum of the English area, in the case of unitary teachers. 

Within the participation in the curricular development, 71.5% of the participants 

highlighted some of the fundamental aspects such as the design, updating, execution, and 

updating of the curriculum, the application of the BLR, the organization of contents and 

formulation of objectives, the planning of evaluation activities and the contextualization of 

English as a second language, while 28.5% did not indicate any relevant element because they 

have not participated, do not teach or this activity does not apply to their job functions. In the 

participation of the curricular development of each institution respectively, it is indicated that in 

68.6% of the cases, the work is focused individually and in group spaces, where the teachers of 

the English area and the academic coordinators, the teachers, the rector of the institution and the 

governors of the indigenous community, the teachers together with the directors and students, 

and the teachers of the area under their autonomy within the institution. 37.4% do not participate 

in the activity because they have not had the opportunity, they are not part of any work group 

related to curriculum development, they do not work as a teacher, or it is irrelevant to them. 
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The participants in this research also indicated that the frequency with which curricular 

planning is carried out varies significantly according to the dynamics of each institution, the 

results are presented as follows: 52.8% annually, 13.9% per semester, 8.3% per module, and 

25% stated that it is not carried out. 

Figure 8 

 

 

 

 

 

 

 

 

According to the participants, 75% of the institutions develop the English curriculum 

according to the guidelines of the MNE, and 25% do not. 
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Figure 9 

 

 

 

 

 

 

 

 

33.3% of those surveyed indicated that the knowledge related to curricular development 

was acquired at the university, 41.7%, in teaching practice, 16.7% independently and 8.3% 

indicated that they do not have any knowledge about it. 

 

Figure 10 
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94.2% of the participants indicated that during their time at the university, they did not 

receive training concerning curricular development, but also in practical theoretical terms 

regarding the General Education Law. They consider that the little they could see they did not 

put into practice and that upon reaching the teaching profession, for which they received training 

as graduates, they had significant difficulties in their performance as teachers, due to ignorance 

of educational regulations. 5.8% of those surveyed omitted to answer the question.    

Based on the findings exposed in the analysis of the data obtained in instruments 1 and 2, 

it is proposed to generate a reflection, in front of the preparation that the graduates had in the 

curricular development component, considering that this is a transversal theme in the training of 

professional educators. Finally, it is highlighted that this research was developed to establish a 

focused perspective, in offering a small and respectful contribution, to improve the pedagogical 

experiences of future graduates of the program. 

  



47 
 

10.      Conclusions 

Based on the above methodological development, and the findings obtained in the 

implementation of the research instruments, it is imperative to point out the importance of the 

follow-up that the Department of Foreign Languages carries out on graduates and their different 

academic and educational dynamics in the field, of the teaching exercise, they can make 

significant contributions in terms of solving the possible curricular needs of the program. 

After analyzing the data extracted from the characterization, it is found that a minimum 

part of the population enters the teaching practice with the labor formality established by law, 

either through the modality of appointment to the teaching position before the MNE or as a 

provisional teacher on a transitory basis to the official educational service. From the foregoing, it 

is inferred that most graduates, equivalent to 55.8%, enter the labor market with hiring models 

that do not contemplate current legal labor conditions, will remain in the educational informality, 

or are unemployed. 

It is important to highlight that of all the graduates who enter the working life, a minority 

part equivalent to 23.3%, is decentralized from the municipal capitals and urban centers, to reach 

the rural sector. From this information, it is established that bilingual education in this majority 

sector, within 67.4% is at a partial medium or low level, due to the lack of coverage of teachers 

trained in foreign languages. 

Considering that the variables used to determine the incidence in curricular development 

were knowledge and its implementation, it is necessary to correlate the results obtained with the 

work experience of active teachers ranging from 0 to 30 years. In this way, the following 

proportional reason is established in general terms: the greater the number of years in the field of 
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education, the greater the amount of knowledge acquired in the conceptual, regulatory, and 

practical aspects. 

According to the finding of the proportional reason between the variables and the 

experience in the teaching practice, a conclusive result is projected that corresponds to a positive 

evolution in practical and participatory terms in the incidence in the curricular development in 

the English chair in their respective institutions where they work. 

The graduates state that during their academic training at the university, they lacked 

adequate training in the dynamics of curricular development. It is also noted that the minimum 

amount of the topic that was addressed was not put into practice, in terms of its construction and 

execution. 

It is recognized that when they began to practice as teachers, they did not have the 

necessary tools to participate in curricular development by current legal regulations, and 

therefore curricular plans were imposed on them, which did not meet the contextual needs of the 

institution, that once launched, there was no possibility of making changes. 

The analysis of the exposed experiences indicates that the teachers with reduced 

experience are not part of the teams in charge of the curricular construction, this situation means 

that the contributions or proposals expressed by the teacher are not considered, and curricular 

plans are imposed on them. that do not adjust to the contextual needs of the institution and 

particularly to the English area. 

It is important to recognize that most of the graduates highlighted the importance of 

curricular planning as a mechanism that allows them to innovate, update and execute the 

objectives and contextual goals projected in teaching; they also state that this activity allows 

them to plan evaluation methods and the integration of technological tools to the area of English. 
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Based on these points, it can be inferred that training in curriculum development is fundamental 

in the BMLEF, considering that it is a degree focused on the training of educators. 

It is noted that the lack of solid foundations in the management of curricular development 

implies problems of adaptation to working life and appropriation of the different educational 

processes that are developed in each institution, respectively. 
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11. Recommendations 

As a researcher, I would like to respectfully relate in this section some suggestions based 

on impartiality and objectivity, making use of the information gathered in each aspect of this 

work, to contribute to the improvement of the BMLEF, and with the desire that future graduates 

of the program have the necessary tools for a successful adaptation to the teaching work. 

The participants unanimously point out the importance of curricular development and 

considering their different opinions regarding this research, the need to articulate the practice 

spaces with the study, construction, and execution of curricular plans in the area of English is 

suggested. 

Propose the theme of curriculum development as a transversal axis in the integral 

pedagogical training of future graduates of the program. 

Create training and updating spaces focused on the knowledge of curricular regulations, 

based on the General Education Law, as a complementary option to the regular subjects of the 

program, through the Integral, Social, and Humanistic Training Component (FISH). 

According to the considerations of 100% of the graduates who participated in the 

research, it is recommended to strengthen and deepen training in the area of curriculum 

development at BMLEF. They point out that although the topic was mentioned in the OPE, its 

construction, and application were never put into practice in real learning spaces. 
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