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Abstract 

In the education process during the pandemic, future teachers faced different 

challenges in teaching skills to be effective teachers in education, including managing 

situations that influence the effectiveness of teaching during practice.The objective of this 

paper is to describe the teaching challenges facing future teachers in schools to give 

guidance on their Educational Process - OEP I y II del Programa de Educación Moderna 

Idiomas Inglés - Francés - Santander de Quilichao. This research was carried out using a 

qualitative approach to describe the educational reality about the perceptions of 

participants in the development of educational practices and provided important aspects 

of the information collected on people’s behavior, focusing on the experiences of the PT 

during their educational process. A semi-structured survey was used and the findings 

were classified into internal and external challenges. In conclusion, this paper describes 

that the challenges are unique to each individual, but the main one is an unstable internet 

connection, electricity problems and concerns about not knowing the emotions 

experienced by the students.  

Keywords: PT, remote education, challenges, students, practices 

En el proceso de educación durante la pandemia, los futuros profesores se 

enfrentaron a diferentes desafíos a la hora de enseñar habilidades para ser educadores 

efectivos en educación, incluido el manejo de situaciones que influyen en la eficacia de la 

enseñanza durante la práctica. El objetivo del presente trabajo es describir los desafíos de 

enseñanza que enfrentan los futuros educadores en escuelas para dar orientación de su 

Proceso Educativo - OEP I y II del Programa de Educación Moderna Idiomas Inglés - 

Francés - Santander de Quilichao. Esta investigación se llevó a cabo utilizando un 



6 

 

enfoque cualitativo para describir la realidad educativa sobre las percepciones de los 

participantes en el desarrollo de prácticas educativas y proporcionó aspectos importantes 

de la información recopilada sobre el comportamiento de las personas, centrándose en las 

experiencias de los estudiantes educadores durante su proceso educativo. Se utilizó una 

encuesta semiestructurada y los hallazgos se clasificaron en retos internos y externos. En 

conclusión, el presente trabajo describe que los desafíos son únicos para cada individuo, 

pero el principal de ellos es una conexión a internet inestable, problemas de electricidad y 

preocupaciones por no conocer las emociones que transitaban por los estudiantes.  

Palabras clave: Estudiante Educador, Educación remota, desafíos, estudiantes, 

prácticas. 
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1. Introduction  

    Teaching practice provides student teachers who are called Universities Pre-

service teachers, authentic experiences for teaching in classrooms. It gives to the pre-

service teachers opportunities to apply their knowledge about learning and teaching 

development as well as about lesson plans and content. The pre-service teachers have to 

deal with different challenges in the process of teaching skills to be effective teachers in 

education, including dealing with situations which influence the teaching efficacy during 

the practice.  

The main objective of this research is to know the teaching challenges faced by 

Pre-Service Teachers in the remote Orientation of the Educational Process - OEP I and II 

of the Program of Modern Languages English – French, undergo in the eighth and ninth 

semesters of the Modern Languages English-French, from now on addressed as (MLEFP) 

belonging to the University of Cauca in the municipality of Santander de Quilichao, 

Cauca.  

In the practice known as the Orientation Educational Process (hereafter OEP), Pre-

Service Teachers (PTs) experience a process of change from the moment they begin to 

apply concepts from their pedagogical theory training at the university to their 

pedagogical practice in the public schools. Therefore, in order to describe the teaching 

challenges that Pre-service Teachers faced during their practice, a qualitative approach 

was used to examine a specific case in three phases, focusing on the most relevant aspects 

of the information collected.  

The first phase was to characterize the population in order to know some 

demographics. The second phase was the data collection through a semi-structured 
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Google Forms survey because, as (Obez, et al., 2018) affirms, this tool helps to narrow 

down, especially open-ended questions, and let organize the main evidence that 

qualitatively tells the facts as a strategy used to integrate the information to understand the 

subject of the study from a qualitative vision. Due to the pandemic COVID -19, the 

Ministry of Health ordered all levels of schooling to be conducted from home to avoid 

mass contagion. Therefore, digital technologies such as Google Meet became necessary 

tools in the repertoire of teachers and students (Ministry of Health, 2020). Based on the 

above, the situations of PTs and regular students may differ from academic to personal 

situations. Therefore, the possibility of finding problematic and pleasant situations that 

relate to each participant's experience is bound to occur. And the third phase is about 

classifying and analyzing the data collected and giving theatrical support with every issue 

found. 

  

2. Justification 

The MLEFP from University of Cauca, attached to the Foreign Languages 

Department considers important and necessary to establish inter-institutional academic 

agreements to encourage and strengthen the educational effort and academic research, 

which involves the consolidation of specific, pedagogical and socio-humanistic 

knowledge, useful for the formation of suitable and creative human beings as stated in the 

mission of the MLEFP (2017) to be able to do that, PTs have to develop formation 

abilities to provide quality teaching to their students towards social projection, the 

academy and research as a pedagogical process. furthermore, Correa states:  
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The professionalization of teacher training requires not only quality 

university education, but also the participation of professionals in the field and the 

recognition of their contribution to the training process of their future colleagues 

(2011, p.79).  

Keeping this in mind, the presence of an academic supervisor in this educational 

process allows the PT to reflect and interiorize the importance of the challenges and what 

they learned and/or encountered in their teaching formation. Also, this work contributes to 

new and significant training process data to the North Campus MLEFP, since a great 

number of students join and want to know the realities that future teachers will 

experience. Consequently, it will create a major impact and aid students who will go 

through this experience as this proposal does not pretend to solve a problem but rather 

recollect life stories to describe them. This allows everyone to deeply comprehend the 

narrated experiences for the practices’ enrichment of the PTs’ formation and the academic 

MLEFP administrative processes.  

 

3. Problem Statement  

This research comes from the concern of not finding precedents inside the MLEFP 

Universidad del Cauca which are interested in the PTs experiences and professional 

practices mentioned beforehand. Echeverri (2014) mentions that a trained professional 

who faces their practices outside the university comfort zone has the possibility to learn 

and share knowledge in a society that is constantly updated and with them new social 

challenges to discover. Consequently, in the participants' narratives it was possible to 

identify the obtained challenges at the moment they used all their academic formation and 
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put it into practice in a real context, bringing with it questioning, doubting their own 

professional capacity, as well as conflicts that affected the development of their 

professional career. 

Research on professional practices in the North of Cauca is a topic that attracts 

attention in the community because there is little research background, and here it is the 

case studies and qualitative approach that give the research an authenticity that makes it 

possible to study a phenomenon that occurs in a population and obtain first-hand 

information (Comet & Jiménez, 2016). 

 

 In addition, and according to information provided for pre-service teachers there 

were some difficulties during the implementation of the change process in the education 

system that has arisen throughout the pandemic period. Before the pandemic, online 

education and remote orientation was considered as the education provided only by few 

institutions. But in the pandemic period, this new way of learning and teaching became a 

massive challenge to deal with. To avoid contagious people, students and teachers were 

motivated to adopt remote orientation learning and teaching platforms, social media and 

applications which were the tools to facilitate this process. But without taking into 

account the external and internal challenges that pre-service teachers may have to face. 

In conclusion, the main objective of this research is to recognize all the realities 

that all students face during their educational process, focusing on the remote orientation, 

as mentioned by Laperrière (2007) a professional experience for a student is a broad 

adventure scenario with a mixture of various academic and personal aspects. However, 
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this experience is a positive professional and/or personal path for university PTs who are 

doing their teaching job and making the most of the situation of each class. 

 

4. Research Question  

Which are the teaching challenges faced by Pre-Service Teachers in the remote 

Orientation of the Educational Process - OEP I and II of the Program of Modern 

Languages English - French - Santander de Quilichao? 

 

5. Objectives  

5.1 General Objective   

To describe the teaching challenges faced by pre-service teachers in remote 

orientation of their Educational Process - OEP I and II of the Program of Modern 

Languages English - French - Santander de Quilichao.   

5.2 Specific objectives 

To characterize the pre-service teachers of the Modern Languages Program 

2020.1. 

To identify the teaching challenges of pre-service teachers in the remote 

OEP during the period 2020.1.  

To classify the teaching challenges of pre-service teachers in the remote 

OEP during the period 2020.1. 

6. Reference Framework  
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The following research backgrounds were selected with the aim of publishing 

previous studies on the topic of research around the challenges of PTs in the OEP in the 

Santander de Quilichao MLEFP. First, an international study from Venezuela, 

Professional practice as a research space based on narratives was related to the 

narration of experiences of teaching English in public schools, because it generated great 

contributions and guidance to this research. Second, an international study from Mexico, 

A case study in public schools with different levels of English language proficiency. 

University of Aguascalientes, Mexico, contains a qualitative paradigm; the case studies 

were conducted through interviews that allowed us to understand how an experienced 

teacher performed from a critical and descriptive analysis.  

 

Furthermore, at national level study Evaluation of the pedagogical practices 

adopted by the pre-service teachers from the faculties of education, philosophy and 

theology of the University of San Buenaventura, campus Bogotá an educational 

proposal was executed in order to improve the development of pedagogical practices.  

6.1 International Framework  

This work was carried out by Luz Marina Sarmiento Cardozo at the University of 

the Andes in Venezuela in December 2009, to propose professional practice as a scenario 

and research environment based on a qualitative methodological approach, in which 

different points of view can be known from the narratives of teachers in training in 

relation to their skills, considering that each experience is completely different.  
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Moreover, it is the beginning of teacher education and what students experience in 

sociocultural contexts helps to develop different pedagogical learning and teaching 

strategies and tools, as Sarmiento (2009) states that the essence of a student practice is 

that the professional-in-training, confronting reality and developing its preferred 

methodology based on academically based decision-making provides effective solutions 

to complicated situations and uncertainty. opening up an important space for practical and 

thoughtful thinking for the future teacher. In conclusion, this work is important and useful 

for our research because it provides a great contribution and guidance on how and why to 

conduct research based on teachers' experiences in education, pointing out the importance 

of these experiences in the research context and the help that future teachers could get 

from narratives. 

6.2 International Framework 

The research conducted by Laura Espinoza Calderón in 2014 to obtain a PhD in 

Social Sciences and Humanities at the Autonomous University of Aguascalientes, 

Mexico, refers to the PTs of four English teachers working in public schools, specifically 

in the third grade of elementary school with a seniority of 5 years in the institutions. The 

methodology used was a multiple case study with a qualitative approach that allowed us 

to identify specific characteristics in the teaching practice of each research participant. 

First, the different level of English proficiency of each individual, which was very much 

related to the profession, continuing education, and teaching methods used.  

 Second, the techniques and instruments used by the researcher consisted of tests 

such as the Nelson English Language Test (NELT) to measure students' English 
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proficiency at the beginning and end of the year. In addition, a semi-structured survey was 

administered to teachers to obtain information about pre-service teachers' education, 

previous experiences, and the challenges of their current work in the school (Espinoza, 

2014). Finally, this study is useful because it is related to English language teaching and 

researching teachers' experiences, which allows us to have clear concepts and a guide for 

what we want to find out in this study. 

6.3 National Framework 

This research was conducted in 2006 by Roxana Lizarazo, together with Solangel 

Materon Palacios and Diana Mora, at the San Buenaventura University in Bogotá, in 

order to improve the development of pedagogical practice and the quality of future 

teachers, and to propose a new evaluation model for pedagogical practice in different 

faculties, since practice is a first pedagogical tool for teachers that must promote self-

confidence and build new pedagogical skills in students. 

This work is based on the qualitative paradigm, with a descriptive and correlative 

research design through the surveys as the main instrument that helped them to discover 

the criteria of the new and possible evaluation methods that can be applied in the 

pedagogical practice, related to the pedagogical quality of the college and strategies of 

improvement and development that motivate and promote them, based on the 

characteristics and conception that the same participants have for the pedagogical 

practice.  

 In conclusion, this research is useful and supportive of our research, as it provides 

ideas about the importance of pedagogical practices in PTs and the need to carry out this 

process in a healthy and productive way that helps them promote and develop their 
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pedagogical and didactic skills, which allows them to develop in different areas of quality 

and professionalism, as this is a fundamental part of the training of new students that 

these future teachers must teach, as Lizarazo, Materón & Mora (2006)say: "La práctica 

académica se constituye como fuente de formación y de articulación entre la dinámica 

académica y problemáticas presentes en la comunidad" (p.63). 

 

7. Theoretical Framework 

Professional teaching practice is a learning space that contributes positively to the 

training of PTs in the development of their skills as future professionals. Said by Chacón, 

in the context where professionals in training are able to put into practice all the theory 

acquired throughout academic formation at University is at their internships, this with the 

goal of developing and strengthening their professional profile.   

  In the same way, Chacón (2008), considers it as an essential element for PTs that 

professional practices are guided towards reflection from the action to establish the 

connection between theory and practice. In this way, the importance of the reflections of 

the experiences of the PTs is understood, since with them it is possible to contribute to the 

future practitioners to understand and know the needs required for the development of a 

good practice and thus, students can carry out this process by overcoming different 

situations in a reflective way. 

In the process of internships, PTs tend to relate several factors that influence their 

role as teachers because they usually face countless situations, which for many of them 

turn out to be new. These can be defined as challenges, which despite these and their 

insecurities must maintain professionalism and leadership in the school classroom, with 
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the aim of solving them in an educational way when dealing with the population that the 

educator is training. The research conducted by Escobar (2007) on the professional 

teaching practice from the perspective of the student practitioners and tutors, the 

educational practices mentioned, that the practices carry with them different situations 

and challenges over which the PT exercises command according to the knowledge 

available, experiences that are not often reflected and that are necessary in the formation 

of the same. 

According to the above, Escobar (2007) states the duty of the practitioner is  

“controlar sus emociones, sentimientos y afectos de tal forma que pueda equilibrar la 

subjetividad e intersubjetividad propia de la dinámica del aula y de la escuela” (p.2). In 

other words, the challenges and unforeseen situations in the classroom are solved by a 

high emotional responsibility that the educator must show. Likewise, it is important for 

the future teacher to have a quality training that helps to support the conception of their 

practice from the theory, which means that a pedagogical practice based on educational 

theory is harmoniously related, since both are tools to overcome all the tensions that arise, 

Montecinos (2010). 

Finally, the PTs must have prior knowledge about what he will teach and how to 

do it during their pedagogical practices, because it is part of the praxis and learning that 

they have experienced throughout their career. In other words, as Rodríguez (2009) states, 

pedagogical practices are linked to social practices, where socio-cultural, political and 

economic conditions are immersed, and that for the teaching process this can represent a 

level of complexity. For this reason, the student practitioner must be provided with the 

necessary tools and elements so that they can perform in a classroom without limitations, 



18 

 

facing these challenges experienced in the institutions where professional internships are 

carried out as part of an enriching experience. 

 

8. Conceptual Framework  

8.1 Challenges in Education  

Challenges are usually associated with the difficulties or some specific situation 

that someone has to face, in this case, it is related to teaching. The educational challenges 

are commonly presented within the classroom, where PTs make their first meeting of 

teaching in real contexts through the educational practices. According to Ochoa & Cueva 

(2014), the pedagogical challenges are mainly found in beginning teachers because they 

do not have experience beyond university, which is compared to professional experience 

and is completely different.  This happens, since as teachers they feel the obligation to 

adapt to the new modalities and strategies that their profession implies due to educational 

challenges hindering their teaching process as PTs. As Gabutti (2017), mentioned “El 

futuro de la educación depende de qué tanto las instituciones, los directivos, los padres y 

los alumnos puedan adaptarse a estrategias y metodologías más eficaces” (p.2). 

In the classroom, there are many kinds of challenges faced by teachers and PTs 

and it could hinder the teaching process in students, such as: Bullying, learning 

difficulties, psychosocial and economic problems, among others. However, these 

challenges are part of the training process for teachers as it will help them and enable 

them to contribute to the understanding of what happens inside the classroom, and help to 

better condition these spaces to reduce future events. (Ochoa & Cueva, 2014) said “La 

percepción de los maestros resulta vital para el mejoramiento de las prácticas pedagógicas 
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y para el diseño, mejoramiento y evaluación de los programas de formación docente” 

(p.1). 

8.2 Comprehensive Education of the Pre-service Teacher  

Comprehensive training of teachers and PTs is fundamental to the personal and 

professional transformation of society, as they are responsible for educating students and 

teaching critical thinking to students. As mentioned by Robles (2015), the academic 

formation regarding teaching has remained equal all through these years as this profession 

requires the combination of different tasks plus functions that come alongside a profile. In 

other words, PTs must fulfill their role as educators from what is seen in their pedagogical 

training, from their holistic and professional training as human beings, because the 

program is linked to the Faculty of Human and Social Sciences. This allows the teachers 

and PTs to create awareness among their students of the different contents of the subject's 

curriculum. 

During the professional teaching internship, PTs will be immersed in different 

student areas where they will acquire new knowledge as an experience that will allow 

them to improve themselves in the different environments they face, being either  

personal or professional. In this way, contribute to a better teaching for students, making 

them thinking beings and critical of the different problems that arise in society.  

8.3 Pre-service Teacher  

PT is the one who is in the last semesters of their education and has completed all 

the courses required by the curriculum, whether they are technical, technological or 

university courses, and is able to start professional practice with the approved credits. It is 
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temporarily exercised in an institution, focusing on the learning process and professional 

training on what they have studied. 

Similarly, this student works on the basis of the intellectual, human and 

pedagogical knowledge acquired in university education. As Rodríguez (2009) mentions 

“Los alumnos practicantes al ingresar a dichos establecimientos realizan tres procesos 

fundamentales que le permitirán poder desempeñarse en la tarea de enseñar, la 

observación, la programación y la evaluación” (p.2). These processes allow PTs to gain 

access to the experience and to handle various situations that may arise in their field of 

work.  The University of Cauca offers several careers that present professional 

internships, so it has many student interns, which are from the last semesters. The MLEFP 

has the orientation of the educational process (OEP) where the students from the eighth 

and ninth semesters carry out their internships in public educational institutions with 

which the university has an agreement. 

8.4 Education Mediated By Information and Communication Technology 

Information and communication technologies (from now on ICT) are tools created 

to innovate forms of communication, provide improved access to information and 

facilitate universal education.  Currently, ICTs have progressed and have been more 

integrated globally and much more strongly in the field of education due to the health 

emergency caused by the Covid-19 virus (Ministerio de Salud y Protección, 2020), which 

caused a pandemic and therefore in early 2020, the Colombian Government ordered as a 

solution the mandatory preventive isolation, causing all educational institutions to 

implement face-to-face education mediated by (MinTic,2020). Because of this, 
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pedagogical practices had to be carried out under a new system named Remote 

Education.  

This situation made citizens adjust to the methodologies of education mediated by 

updated technological tools such as management of platforms, application in trend and 

massive dissemination of information by social networks, which generate most of the 

time, an impediment in the educational process for children, teachers and parents. As it 

was mentioned by Economic Commission for Latin America and the Caribbean, 

(ECLAC, 2020), virtual or digital education has been one of the most affected by the 

pandemic, due to the differences in technological resources and the availability of a good 

internet connectivity service, this marks an inequality gap for many countries, especially 

in Latin America.  

Consequently, this situation has generated a negative response from a large 

percentage of society, as a first disadvantage, where the most vulnerable populations in 

the country are not allowed to have a quality education. In the second place, technological 

evolution with little accompaniment and support from an absent and ignorant national 

government to the various problems, and that acts in a coherent way to guarantee 

education in every corner of the country. 

8.5 Teaching English as a Foreign Language  

English is the modern-day lingua franca. According to Wyburd cited by Revista 

Semana (2013), manager of the Oxford English Dictionary, English is the third most 

spoken language in the world, with 1.5 billion daily speakers, of whom only 375 million 

are considered native. The predominance of the English language is owed to its position 

as the standard medium of communication for commercial transactions over the world. In 
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this way, it has become a compulsory language in many schools, institutes and 

universities, including the system of the Colombian Ministry of National Education 

(2006) (from now on MNE). Because of this, a goal has been created that forms a 

bilingual Colombia where each student finishes their baccalaureate with the proper 

command of the language, the main goal is, they can communicate quickly and 

assertively in the foreign language. 

When it talks about speaking English as a foreign language, it refers to teaching 

this second language to people who only speak their mother tongue. Beltrán (2017) says  

“el proceso de aprendizaje del inglés como lengua extranjera generalmente se da dentro 

del aula de clase, lugar en el cual se realizan diferentes actividades controladas” (p.1). In 

other words, people only have access during their schooling in these institutions with a 

stipulated hourly intensity (having in mind the institutions could make decisions towards 

their issues) and depending on the MNE, which is present in the curriculum of public and 

private schools. 

The University of Cauca requires an English course for its various degree 

programs and recognizes the levels required for it. One of the university programs in 

which English is not taught as a required foreign language is the MLEFP. This course 

presents as the main requirement to see in the curriculum these two languages, they allow 

their students and future graduates to master them and can play their role as teachers of 

modern languages. 

8.6 Orientation of the Educational Process.  

Internships are activities that PTs carry out in order to develop and enhance their 

teaching skills acquired during their career. The MNE has called this process an essential 
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requirement for completing professional studies, in this case a bachelor’s degree. 

Nevertheless, it was stated that this process cannot be nominated as "work practices", 

therefore, there is no salary for the work done in this period of time. As mentioned by the 

document of the Departamento Administrativo de la Función Pública, the 077861 code 

(2020)  “la experiencia adquirida con posterioridad a la terminación de estudios en las 

modalidades de formación técnica, profesional o tecnológica, no se considerará 

experiencia profesional” (p.1). 

Students subscribed to the MLEFP of the University of Cauca, must perform the 

educational practices as a requirement of the MNE to finish their studies and acquire 

experience of life or previous experience that allows them to develop their skills in a 

better way in the classroom when they are exposed to the reality of their working 

environment. According to Jiménez, et al. (2014) , what teachers in training seek to give 

to their students is to help in their comprehensive education, as this aids in the teachers' 

own shaping, thus allowing them to overcome any situation presented once inside the 

teaching context. 

 

9. Contextual Framework  

Colombia is a country located in the northwest of South America with 

approximately 50 million inhabitants, distributed territorially in 32 departments, and these 

in turn are composed of municipalities. The department of Cauca is located in the 

southwest of the country, and has 42 municipalities, among these is Santander de 

Quilichao, with a total area of 518 square kilometers, and a population of 95,000 citizens, 

being the second most populous city in the department only behind the capital Popayán. 
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University of Cauca, located in the city of Popayán, was founded on April 24, 

1827.  On April 5, 2013, the Ministry of National Education (MNE) authorized the 

Institutional Accreditation of High Quality for a period of 6 years and through Resolution 

6218 of June 13, 2019 it was renewed, thus accrediting for a period of eight years. In 

1991, the university created the English and French MLEFP belonging to the Faculty of 

Human and Social Sciences, which reached the municipality of Santander de Quilichao in 

2013 in daytime mode, with the commitment to quality education for the region, in a 

regionalization method. 

First, the objective of the MLEFP is to train English and French foreign language 

teachers, who carry out the Orientation of the Educational Process (OEP) in the eighth 

and ninth semesters, who carry through their pedagogical practice based on the theoretical 

studies of pedagogy for early childhood and elementary school, in one school 

year.  Likewise, the training of pre-service teachers in foreign languages is essential to 

assume the role of bilingual student-educator. The educational context of the students’ 

professional practices is developed in different educational institutions with which the 

University of Cauca has 2 agreements, equivalent to 4 institutions in the municipality of 

Santander de Quilichao, with children between 5 and 12 years of age, which belong to 

transition and elementary school. 

Currently, the University of Cauca has an agreement with two main 

establishments: the first is the Francisco José de Caldas Technical Educational Institution, 

a mixed school located in the urban sector of the municipality, which has different 

journeys, the first in the afternoon for high school students and the second in the morning 

for elementary school students. In the morning, there are 9 PTs, who carry out their 
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practices with children from first to fifth grade. Next, The Instituto Técnico, a mixed 

educational institution, offers different modalities of grades such as: formal education at 

preschool, elementary and high school levels. This institution has three sites in the 

municipality, located in the urban area. First, Francisco de Paula Santander, which 

currently has 12 pre-service teachers doing their internships; the second, José Edmundo 

Sandoval, it has 10 pre-service teachers and finally, the Rafael Tello site has the largest 

number of 16 pre-service teachers. 

Finally, the year 2020 from the first semester of 2020.1 which began in August, 

the pedagogical practices mediated by ICTs were carried out due to the pandemic caused 

by the Covid-19 virus. For this reason, El Gobierno Nacional through (MNE, 2020)  took 

actions such as “aprobar el decreto nacional legislativo 660 del 13 de mayo de 2020 con 

el fin de garantizar la prestación del servicio educativo en todo el territorio nacional” 

(p.1). 

 

10. Methodology 

10.1 Qualitative Approach  

This research was  conducted using a qualitative approach to describe the 

educational reality that led to participants' perceptions about the development of 

educational practices and provided important aspects of the collected information about 

people's behavior, focusing on PTs' experiences during their educational process. In 

addition, it allowed a thorough study of the phenomenon. Baptista, Hernández & 

Fernández (2006) affirm that "la investigación cualitativa proporciona profundidad a los 

datos, dispersión, riqueza interpretativa, contextualización del ambiente o entorno, 



26 

 

detalles y experiencias únicas. Asimismo, aporta un punto de vista "fresco, natural y 

holístico" de los fenómenos, así como flexibilidad" (p.43) 

10.1.1 Case Study Method  

Case study method permits the phenomenon to be investigated thoroughly and 

being immersed in this educational context, the PTs put into practice all the acquired 

knowledge from their university academic formation, with the purpose of developing 

appropriate abilities and aptitudes to execute in their future teaching role. This can be 

accounted as a plus to the PTs’ pedagogical practice. As Yin (1989) said, case studies are 

very useful in fleshing out ideas and determining assumptions without moving away from 

the real context in which the information is provided. 

10.2 Data Collection Instruments  

The instrument of choice to develop this study was a  semi-structured survey in 

Google Forms which had three sections. First, an open section with the purpose to collect 

the participants' personal information. Second, a closed question section inquired about 

the academic formation of PTs (teaching abilities learned in the program, vocation, 

approaches). Third, a multiple-choice section related to previous experience as PTs 

(length of experience, ideal number of children per group, learning difficulties and 

others). These questions helped understand the challenges experienced by PT as Buelvas 

& Rodriguez (2017) mentioned “La encuesta se puede emplear por ejemplo en 

investigaciones donde se desee caracterizar a una población de acuerdo a variables 

concretas o en investigaciones donde se busque conocer preferencias de las personas 

sobre un tema específico” (p.63). 
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             10.2.1 Semi-Structured Survey  

This survey consisted of a main plus two additional parts to obtain the following 

data: i) the characterization of the population, taking into account the situation of 

conducting the OEP remotely, (with two questions related to the location and connectivity 

conditions); ii) the PTs education formation pertaining the MLPEF; iii) finally, the 

teacher’s previous experience (with the possibility of outside OEP experience).  

 

  10.2.2 Semi-Structured Interview  

 An interview was conducted in small focal groups, each group in order to gather 

more accurate information said by participants, where they felt more freedom to speak 

about their experiences. Buelvas & Rodriguez (2017) mentioned that interviews are used 

in studies where it is necessary to go in-depth on a topic, also in implemented closed 

questions forms as these do not allow the liberties that interviews let.  

10.3 Characterization of population. 

     

11. Teaching Challenges Found 

In this section of this research project, the main findings which 

emerged from the analysis of the experiences of the PTs in their practices using and 

implementing tools and strategies in the remote education cause by the COVID 19; 
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The findings are presented on the basis of the internal and external factors identified 

in the action stage by means of the data collection instruments used. 

Referencing the Cambridge dictionary; a challenge is the situation of being faced 

with something that needs great mental or physical effort (Cambridge, 2022). Therefore, a 

challenge can be seen as a way to surpass our own limits; it is something that makes us 

rethink the capabilities it has in order to come up with a solution and/or desired results. 

As challenges are unique to each individual, the PTs were faced with teaching challenges 

according to the OEP process. This concept gives the opportunity to classify internal and 

external challenges, and provides an answer to the question of this research:  the teaching 

challenges faced by PTs during remote education. It is hoped that this chapter will enable 

the reader to encounter a new understanding of what is experienced by a teacher in 

particular educational contexts such as a pandemic.   

The results and analysis of this phenomenon are presented below, with emphasis 

on the challenges that emerged in this context. 

12. Classification of teaching challenges   

After identifying all the teaching challenges, it was classified in two categories. Firstly, 

the internal challenges which were related to the learned abilities that pre-service 

teachers had to deal with some new and difficult situations inside the class. On the 

other hand, the external challenges which were factors that affected normal 

development without having control over them.    

 12.1 External challenges 
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It has been classified as external challenges to the ones presented to the PTs that 

were not required to be taught or were even known to exist throughout their formation 

according to the university's pensum. Keeping in mind that students are taught to teach in 

a face-to-face environment, to the majority this knowledge was not applied during their 

OEP as Covid-19 made all countries to continue in virtual mode, not having precedent 

worldwide. According to UNESCO (2020), in order to not interrupt the educational 

formation of students across the world due to the dire situation of the pandemic, several 

countries had to come up with different options and solutions in a remote matter, and 

adjustments were made to adapt to all kinds of scenarios. 

The professional practices experiences collected during the semesters 2020.1 and 

2021.1 had to face a sudden change to think in a short amount of time, about what and 

how to do their classes. In addition, for the children, it was also difficult to adapt to what 

was initially called "virtuality". According to (United Nations, 2020)  in the weak 

education systems or the people from the third world countries “interruption of the school 

year will have a disproportionately negative impact on the most vulnerable pupils, those 

for whom the conditions for ensuring continuity of learning at home are limited” 

(p.7).  However, the experience of the pandemic allowed the PTs to develop flexible 

pedagogies that at this historical moment allowed learning in a differential way. 

12.1.1 Internet connectivity challenge  

The participants mentioned the quality of the connection they had during the 

process and found three different situations: the first is that a significant amount of the students 

had a good connection, the second that another equal amount had a poor connection and finally a 
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smaller number of students had a stable connection with interference. It is clear that the 

connection situation is a daily challenge that future teachers have to face and overcome. La FM 

(2020) refers “Un estudio de la Universidad Javeriana determinó que el 78% de la población de 

educación media en Colombia pertenece a colegios públicos, y que de ese porcentaje el 63% de 

alumnos no cuenta con acceso a internet ni a computador en sus hogares” (par.6). This suggests 

that the connectivity for this new modality is zero for certain types of students who do not have 

the aforementioned resources (Graph 1). 

 As mentioned earlier, many PTs had problems with internet connectivity at their 

various sites, especially students from rural areas who also reported having poor connectivity and 

low internet coverage due to the area. According to PTs 1 mentioned  ”Mala conexión. Los niños 

no tenían buena conexión lo cual hacía que la clase se viera interrumpida muchas veces por 

comentarios como "profe no escucho" "profe no se ve" "profe que hago?" Y normalmente 

pausabamos la clase unos minutos mientras esos niños con problemas de conexión lograban 

solucionarlos” . As they mentioned, some of them had to relocate and adopt distance learning 

strategies that would facilitate their practice.Finally, it is evident how the pandemic has made 

visible the inequalities in the different areas of the community, since the Internet companies that 

are economically accessible to many students do not have coverage in certain places, and this is a 

fundamental tool. 

12.1.2 Students with special needs as a teaching challenge 

 According to the MNE (2018), "El Decreto tiene como objetivo reglamentar la prestación del 

servicio educativo para la población con discapacidad en el marco de la educación inclusiva" a 

decree, which, according to the situations demonstrated by the PTs, is currently not being 

fulfilled Walker (2018) mentions that “los obstáculos que afrontan a día de hoy los niños con 
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discapacidades para hacer realidad su derecho a la educación siguen siendo considerables” 

(pag.4) that means, that few people actually attend an educational institution because many do 

not have specialized training for this type of disability and people or their families decide to take 

their children out of the institution. In this way, the percentage of people with disabilities in 

middle and high school is very low. 

This is one of the challenges that some teachers face during their careers. Poor 

management, good infrastructure, expertly trained teachers, and materials designed to 

meet the specific needs of each student are null and void, starting in rural areas where 

such changes are most needed. School curricula that rely solely on passive learning 

methods such as repeating exercises, dictation, and copying from the blackboard further 

limit access to quality education for children with disabilities. 

It is not a secret that in Colombia it still does not have a strengthened educational 

system that can offer good assistance to inclusive education, since there is still too much 

discrimination and even more with students with disabilities. For example, one of the 

testimonies that one of the PTs shared in the interviews conducted for this work will be 

shared below: 

PTs 2: “En la segunda parte de la OPE l, tenía un grupo de segundo grado muy 

numeroso, tenía un niño con dificultades auditivas y no se llevaba muy bien con sus 

compañeros, era algo agresivo. La profesora del curso lo señalaba constantemente y lo 

ponía como el mal ejemplo del salón y con problemas cognitivos, (esto lo hacía con otros 

niños/as también) había otra niña que también era muy conflictiva con sus compañeros y 

al igual que el niño era estigmatizado por la docente”. 
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In this narrative, it is evident that there is still a rejection in schools by teachers who do not have 

the ideal tools to work with students with disabilities and also they are not trained to generate the 

proper attention, what they do it is to keep these children away from learning and give a bad 

example of inclusion to other students. Here, there is a graph that exposes the contact some pre-

service teachers have experienced throughout their university careers (Graph 2).  

 

     According to the Revista Semana (2003) “En Colombia muchas son las personas que en la 

actualidad sufren de dificultades de aprendizaje, aproximadamente el 15% tiene problemas de 

aprendizaje” this means that many of the PTs encounter these challenges and have to face them 

in an unknown and individual way, as many say they have never seen these issues in depth in a 

classroom or received any training or teaching on what to do in these cases. This is not only the 

fault of the education system, but also of the government, which does not include these students 

with learning problems, either because there are no resources or because the state is abandoned 

in the face of these situations presented, which are often not identified in time. 

The question in the survey related to those learning problems PTs were aware of, many 

responded that they were aware of these learning problems, but not necessarily because they had 

dealt with children who have these particular conditions. PTs referred to the fact that at some 

point in their lives they had heard about these learning problems in classrooms, on television, or 

in articles, but had never seen or studied the topic in depth. Ignorance of this topic can make 

classroom management and teaching methods difficult for prospective teachers because they 

have not been involved in this context and do not know how to handle a situation of this 

magnitude. 
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          The next question is an open-ended question related to learning problems, "If you have 

encountered a learning disability in your teaching experience, briefly describe how you handled 

the situation." There were not many experiences that participants could relate to. Although they 

knew the terms, they did not mention them in class, despite an answer related to a personality 

disorder given by a PT:  

"si por TPAC se refieren en realidad al TAP, al de la personalidad, sí; posibles dislexias, 

disgrafías y TDAH, aclarando que, uno como docente puede intentar descifrar estos 

enigmas de aprendizaje en el comportamiento de algún estudiante, pero sin una 

intervención médica profesional es imposible, más si hablamos de lugares donde el 

acceso a la salud es un limitante para muchos. En mi caso, yo he trabajado en institutos 

o clases particulares donde no es posible hacer algún tipo de ayuda o acompañamiento 

continuo. la posibilidad se da en dejar 15 minutos al final de la clase para tener un 

encuentro más personal en el estudiante, donde uno pueda percatarse de las falencias y 

dificultades, ayudando entonces en lo mínimo aunque necesario, para luego dar reporte 

a una cabeza superior más inmediata".  

    In this case, we can see that the answer is just a simple revelation of something that is not a 

secret for professional educators. It is well known how difficult inclusive learning is in 

Colombia. Sometimes it is a kind of discrimination for a part of the population that just has a 

different capacity to learn. Such a situation, where a student feels disappointed because he can 

not perform the same as the other students, is a difficult moment, but it is necessary to think 

about a solution. For some teachers, the best solution is to offer a special activity or work with 

these students before class or at the end of class, and then submit the report to the school 

principal, and only that. It is clear that this could be a kind of solution, but not a real one. 
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     To cope with a difficult situation like teaching students with special needs, one must not think 

that it is difficult. On the contrary, they must be seen as people with different abilities who can 

do different things, and the talents they have must be sought and nurtured. Therefore, every 

institution must have a protocol in case it has students with special needs, and it must also 

qualify its professionals to take care of these cases and give good teaching. Nevertheless, there 

are teachers who are not comfortable dealing with students with special needs because they have 

not learned how to deal with them, and even the same group of administrators of some 

institutions. On the other hand, it can be said that Colombia needs to invest more in inclusive 

education. This could help teachers to provide a better education to these students who really 

want to learn and be understood. 

 

12.1.3 Lack of teaching resources  

Based on the question “Name some difficulties you have experienced in your 

educational practice” a wide response was found, but most respondents agreed that one of the 

greatest difficulties for them was the lack of materials in schools, as there is no adequate budget 

allocation to meet classroom needs. This applies to those who have personally carried out their 

pedagogical practices in the institutions that have an agreement with the University of Cauca, 

Sede Norte. 

PTs 3 said: “Con ellos tuve que hacer un taller junto a la directora de grupo para que ellos 

pudieran obtener su nota de inglés” Las actividades a realizar “Uno en lo presencial siempre 

busca el juego para ir al patio, tal canción…Y uno de manera virtual no iba a pedirle que 

trajera materiales, uno sabía que muchos no tenían la posibilidad de tenerlos, entonces si era 
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como tratar de ser un poco más creativos y decir que algo que tuvieran en su casa. Que no 

salieran de su casa, porque pues la situación de la pandemia, confinamiento y todo esto”.  

     (MinEducación, 2008) stated that the educational community in terms of education and that 

the standards imposed by MNE are not carried out under supervision. For this reason, the 

methods used in classrooms vary, and many opt for recreational and craft activities with 

materials affordable to any practicing teacher or student to ensure quality learning for each 

student, since the government and the MNE do not fully comply with the provisions of the 

decrees. 

     Finally, the pandemic exposed that the internet nowadays is a very important teaching 

resource and PTs that had the problems with internet connection made the experience of teaching 

completely different due to the weak signal from the area where they were located.  

 

12.1.4 The lack of knowledge of computer skills  

     The next question in the survey is: Were you prepared to be a teacher in virtual times? Yes - 

No Why? To this question, the majority of students, responded that they were prepared because 

they already had experience with pedagogical practices, as many of them had already had the 

opportunity to teach virtually and had received instruction remotely. One factor that greatly 

helped the students of OEP practices is that they are a generation of Millennials who are used to 

and adapted to technology, so using virtual tools such as Google Meet, PowerPoint, websites 

with exercises, etc. was not difficult for them. As a generation that has been exposed to 

technological devices from a young age, they have developed good class management and 

therefore represent them in a fun way (Graph 3).  
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This generation is good with technological tools because they have handled technological 

devices since they were children or in their childhood, they are called digital natives. , According 

to Crua (2020) “Respecto al ámbito educativo, estos alumnos están mucho más predispuestos a 

utilizar las tecnologías en actividades de estudio y aprendizaje” since they are familiar and thus 

make it easier for them to create their classes and play dynamic games to generate meaningful 

learning. 

 This is in contrast to the few students who responded in the survey that they did not feel 

prepared for this task because some did not have the necessary tools such as a computer, internet 

or a suitable room for the class. Another reason they felt uncomfortable with this distance 

learning modality was that there was no prior preparation or training as a practitioner for this 

virtual modality in times of pandemic and therefore none of them were trained or had prior 

experience with this type of teaching.  

Many of the PTs did not know how to use some technological tools and this was new to them. It 

was a quick and individual learning, each of those who were part of this new challenge learned 

how to use digital platforms to deliver lessons to children together with parents who also did not 

know much about it. According to Villafuerte (2020) digital illiteracy, lack of planning and lack 

of education are barriers for teachers in the middle of an urgent learning transition. That is, this 

pandemic came as a surprise and none of the students, parents and PTs were prepared for this 

new process, so many were challenged to face it and develop the capacity to learn in this new 

way. 

PTs 4 affirmed: “En la parte virtual fue lo de adaptar la metodología a esa nueva forma de 

trabajo, es decir cambiar por completo la metodología que manejaba uno en el aula 
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presencialmente y ahora empezar a buscar recursos e ideas de acuerdo a lo que se podía hacer 

de forma virtual”. 

During the OEP practices, there were groups that managed to hold face-to-face lessons because 

the pandemic had not yet arrived, and this was significant for them because they were able to 

better manage the group and achieve an interaction of commitment to each student's learning. 

The contrast was when they conducted their lessons virtually in the next practice session. Here 

the challenge became greater for those who did not know how to use the tools, and for those for 

whom it was the first time, they decided to seek additional help to give virtual lessons, since this 

new modality was never predicted or considered and for this reason the race was always taught 

and seen for face-to-face lessons, along with materials and strategies carried out in face-to-face 

lessons. 

                       12.1.5 School management and colleagues 

           The previously described challenges turned out to be complementary and based on 

specific found articles will be described. To deal with a bigger load of work and juggling 

different responsibilities, at the same time the teachers defined different jobs, resources that were 

deemed necessary, thus including the help of colleagues, tranquility and feedback, plus more of  

the school’s support.   

Pertaining the above it is important to highlight the teachers’ need to engage, meaning to 

maintain a close, safe and satisfying kinship between them, plus a sense of belonging.  

Before the pandemic, teachers, students and parents would hold meetings regularly in their 

respective classrooms, promoting the connection through formal and informal contact. However, 

this was no longer possible, leaving teachers and students in a physical and emotional distance 
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situation. Thus, feeling the need to remain in contact with their students, parents and colleagues, 

which was identified as one of the most frequent necessities, reflecting how crucial it is to 

promote interaction even at long distance.     

Other aspect to keep in mind is that during the first confinement weeks, the academic 

departments’ orientation was a priority as a means to face the uncertainty pertaining the situation, 

although this diminished when teachers felt more acquainted, still they needed the help of their 

colleagues to express their feelings, challenges and strategies in order to help each other with 

their new virtual educational reality (Atarama, 2020).  

 

12.1.6 Work from home 

              Since the review of the article “Working and learning from home during COVID-19: 

International experiences among social work educators and students” Seeks to explore the 

experiences of social work educators and students working and learning from home. The 

findings, from an international survey sample of 166 educators and students, showed that the 

respondents faced issues with private and personal boundaries, felt the impact of working and 

learning from home on both physical and emotional levels, and experienced challenges to what 

was expected of them (Wallengren, 2021). 

These findings contribute to a broader discussion of the impact of working and learning from 

home and are relevant for education administrators responsible for their employees’ and 

students’ well-being.  
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With the aforementioned and in relation with this research, there are those who claim that 

COVID-19 desencadenó oportunidades para la innovación, la creatividad y los esfuerzos 

humanísticos para satisfacer las necesidades de los estudiantes y avanzar en la entrega de 

educación de forma remota y virtual (Pérez, 2018, pp.144-157). The first researches compared to 

this show that online teaching identified an increased inequality and that the different learning 

students’ conditions had become more obvious, for instance, the kitchen table has become the 

office desk or classroom, bringing new work and study realities for many.    

To wrap up, virtual education has transcended the teachers and students’ personal limits and 

mixed their professional and personal lives. It results in challenging work and learning from 

home, but in general, furthermore as time passed by constructive coping and self-regulating 

strategies were implemented, and although this still continues to be influenced by outside factors, 

there is an adaptation process which becomes better.   

12.2 Internal challenges.  

                   We define as internal challenges the ones that come within the PTs formation, what 

they may have lacked in their years of formation by any reason (personal or academic), perhaps 

tools that were not given or unknown issues that did not exist until a certain moment.  La 

Unesco, OIT, Unicef e Internacional de la Educación claim: “Durante esta crisis los docentes 

demuestran, una vez más, una gran capacidad de liderazgo e innovación para asegurar que el 

aprendizaje nunca se detiene y velar porque ningún alumno se quede atrás” (UNESCO, 2021). 

For this reason, internal challenges seen in the OEP by teachers in formation were more difficult 

as it was a re-invented teaching job in a time of crisis without guidelines, with what each pre-

service teacher counted was their own internal resolution capacity to unknown scenarios.  
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Educational abilities must be built based on capacity management and talents that articulate 

alongside institutional philosophy and human values, obtaining the capacity to guide institutional 

resources related directly to people and their qualities, characteristics and individual skills that 

are put at the efficient service of the team and institution. (Villafuerte-Holguín et al., 2021) 

12.2.1 Didactic activities  

Due to the SARS-Co V-2 pandemic, a COVID-19 agent, resulted in global damage 

to the educational sector. As a result, teachers face the complicated and fast change of 

scenario to the educational model, needing to come up with a variety of new didactic 

strategies supported in virtuality.  

Between the epidemiology contingency and the following teacher’s challenge of a 

different pedagogy, there has been a change in the didactical resources used in face-to-face 

to be used in virtuality, for this they got into the task of developing activities in new ways 

and forms to be distributed, such as to digitalize the content to be used as, for example, 

PowerPoint presentations, even the use of apps, articles, E-books or links.  

The didactic methods of TIC resources that teachers of this article use are based on 

the existing resources audiovisual typology such as: photographic images, movies, 

interactive games or even TV shows related to the topic on hand, also other audiovisual 

products like learning apps, video games, virtual tours, websites, blogs, encyclopedias, 

animations and interactive simulations. It is also important to mention that suggesting group 

activities that will be evaluated and aimed towards strengthening participation and student 

interaction is strongly beneficial.    
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To maintain communication between students, teachers used synchronized media 

through virtual classrooms or non-synchronized such as forums, teachers expressed that 

their choice depended on the conditions of each context, although it could be carried out in 

a more personalized manner throughout email or other methods, this was done since some 

students did not count with the stipulated resources. Either way, it was not to leave 

unattended.   

Pertaining to the above and in relation to the results shown in this research, the 

participants told that the most popular activities were the ones that were of audiovisual and 

didactic kind. 

PARTICIPANT: “Les mandaba links de sopas de letras, rompecabezas...Todo 

basado en el tema”  

The kids were focused as it captured their interest and sparked the desire to actually learn 

English within the lessons’ topics planned for each class (Vialart Vidal, 2020).  

Regarding communication with the participants of this research and the ones of the read 

article reviewed by teachers, they maintained communication with their students by sharing 

emails.  

PARTICIPANT “con grupos de WhatsApp fueron utilizados para mejorar la 

comunicación y el contacto con los padres de familia porque era el medio en el que 

los padres se les facilitaban más en el envío de tareas” (Vialart Vidal, 2020). 

It can be said that audiovisual typology, TIC didactic methods, telematics and in 

groups strengthen learning even outside traditional classrooms.    
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12.2.2 Planning and time management  

In relation with educational planning and time management, the first one is “la 

previa selección y organización de todas las actividades curriculares de la institución, en 

función de objetivos y metas de la educación” (Díaz, 2020,pp.87-95) these planning needs 

elements like educational strategies, that in Diaz’s terms is referred as “procedimientos y 

recursos que utiliza el docente para promover aprendizajes significativos, facilitando 

intencionalmente un procesamiento del contenido nuevo de manera más profunda y 

consciente” (Díaz, 2020,pp.87-95). On the other side, time management is the virtual 

modality and being exposed to any device for prolonged periods of time such as online 

classes may have a negative impact in their health (Galván-Jara, 2021) 

Educational planning by Oscar Valencia (2020) needs actions to achieve 

organization and give continuity to teaching processes and in the participants of the study 

mentioned the author tackles the use of TICS as communication tools, there are also support 

networks, curricular contents, educational material, resources, pedagogical orientation and 

said activities had to be adjust to virtual modality. Moreover, there are teaching figures and 

directives that showed compromise, responsibility and the potential so that the activities 

could reach the majority of their students.  

The foregoing displays that the learning process had to outline new horizons during 

the pandemic to guarantee a good learning process and not just an accumulation of 

knowledge. As for time management, inside a research titled Education in times of 

pandemic: reflections of students and teachers on virtual university education in Spain, 

Italy and Ecuador it is considered that there are different motives on the student body’s 

majority that perceive the step towards face-to-face to virtual classes as negative. However, 
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the student body stressed that for teachers to be able to manage their time in virtuality 

marked a 40,3% as a positive aspect (Tejedor et al., 2020).  

According to the responses of the participants “the importance of presenting a clear 

and elaborated lesson plan for each class. The distribution of all activities must be balanced 

and thought thoroughly in all sections with supported arguments (the why’s and how they 

will be presented). The point of planning and time management is perhaps to not waste any 

second in the PTs and school schedules”. This in comparison to what was found in the 

reviewed literature can be said to agree that educational planning is needed with didactic 

strategies.  

However, a PARTICIPANT refers that  “ya de manera virtual se descomplica por 

así decirlo, puede que uno haga la actividad y planee bien, pero uno es consciente 

de la atención real del estudiante durante virtualidad.” They disagree on 

PARTICIPANT “La virtualidad jugó su parte en no complicar a ninguna de las 

partes a la prisa o la presión en una clase no agradable”.  

 

To our participants “Another disadvantage mentioned was the number of students 

that they found in a classroom. In-person lessons, there are between 35 and 45 students, 

which makes it a challenge for the teacher, because there is no time to help each student 

individually or guide them if they have deficiencies in a subject.  According to a PT 

comment, the ideal number for a classroom is 30 students, because if they exceed this limit, 

many students will go unnoticed and learn as well (OCDE, 2009). This is not mentioned in 

the revised literature. 
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12.2.3 Teaching soft skills in remote classes  

Currently, in the educational field there is a greater concern for the development of 

socio-emotional skills in students. From the teaching role it is important to know the 

relevance of soft skills for the proper development of students in life.  

For this reason in the thesis entitled: Las habilidades blandas durante la pandemia: 

un estudio en varones y mujeres adolescentes de lima metropolitana details the importance 

of soft skills such as: time management, resilience, assertive communication and teamwork. 

(Cadillo Leiva & Valentin Centeno, 2020) In Another study “Characteristics, behaviors, 

and teaching tools that promoted online learning among university students during COVID-

19” it is concluded through the results that the soft skills of teachers are determinant in the 

learning of their students and these come into play when it comes to understanding and 

empathizing with the different rhythms and difficulties in the learning process of the 

students, demonstrating patience (Torres, 2021).  

In the present study we note that “PTs shared their opinion on the subject. A PT 

lacking this skill will possibly be doomed as vision and strategies go by hand with 

resourcefulness that helps in the resolution of possible problems while teaching. The first 

analysis results that showed some major impact belongs to the fifth question in our 

interviews ¿Sobrepasar dichos desafíos lo han fortalecido como estudiante educador o por 

el contrario lo han desmotivado?. Here the words told by PTs begin to glimpse some of the 

conclusions PTs came to after their OEPs.  

PARTICIPANT “...La práctica nos permite estar en el sector público. A mí en lo 

personal sí me motiva, porque a mí todo lo que tenga que ver en lo social me motiva, 
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a mi me inspiran los procesos sociales, y mi deseo es en algún momento ejercer lo 

social, cuando hablamos de lo público es completamente social, porque es una 

responsabilidad del estado…”  

This participant upfront became to desire the importance of working towards 

social/public projection. One of the only ways to create an impact into any society is to get the 

chance to work with as many people as possible. 

So, hint of the above, a PT needs strategies that enable you to have these soft skills 

and besides that being able to implement them in solving possible problems during 

teaching, thereby demonstrating the importance of their presence in remote classes.  

12.2.4 The management of authority in remote classes   

The pedagogical authority includes multiple optics in which how is taught and not 

what is taught coincide, in turn is framed in a relationship between two people, in which their 

interaction is necessary to not leave without affecting the process of teaching and learning between 

the parties. The study, la autoridad pedagógica en tiempos de pandemia: Narrativas desde la 

experiencia docente, (Rentería, 2020) highlights the experience through questions such as: how 

remote classes have changed their relationship with students?  

Where the teacher states the following: 

PARTICIPANT: “En la virtualidad he perdido terreno con los estudiantes. Antes de la 

pandemia podía escucharlos con mayor facilidad, podía tener un mejor buen trato era más 

fácil el acercamiento con el estudiante, llamarlo por el nombre, escucharlo, darle un 

consejo para mejorar la receptividad ante una situación que requería de autoridad. Yo lo 
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hacía en la presencialidad porque no recuerdo así a mis profesores cuando era estudiante 

en la escuela. Ahora es más complejo establecer una relación cercana con el estudiante. 

El estudiante ya no está en la escuela, él está en otro espacio que no puedo controlar al 

100%”. 

The study concludes that the exercise of authority depends on each individual and 

in that sense the link between the teacher and their students becomes very important. For the 

present work it speaks mostly of the necessary discipline to pay attention being this a more 

autonomous process, “Virtual sessions represented a level of difficulty with younger students (like 

kindergarteners and first graders) due to them not possessing the capacity to pay attention 

continuously. Online classes slowed down the learning process due to the students’ own 

discipline.  Discipline is a priority if any PT is to emerge victorious in OEP. If they do not have 

any kind of control on their class, it will no doubt be guaranteed to fail. Here as you can see are 

different examples experienced by our participants during their OEP (Rentería, 2020). 

In summary and in comparison, with what was found and what was concluded 

through the interview with the participants it could be said that the teacher facilitates resources and 

proposes learning activities, that the student must take advantage to become the architect of his 

own learning, that is to say it is a process of self-discipline by the student and that the teacher 

establishes didactic strategies to maintain a student’s attention during a remote class (Rentería, 

2020).  

12.2.5 Teaching interaction with students 

The article “Providing emergency remote teaching: What are teachers’ needs and 

what could have helped them to deal with the impact of the COVID-19 pandemic” Puts into 
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evidence cuando las escuelas cerraron debido a la pandemia de COVID-19 en marzo de 2020, los 

maestros de repente tuvieron que enseñar de forma remota. Para comprender mejor el posible 

impacto de estas medidas en el funcionamiento laboral y el bienestar de los docentes, este 

estudio examinó las necesidades de los docentes. Mediante un enfoque de análisis temático que 

analizó las 1115 respuestas abiertas, se identificaron tres dominios relacionados con las 

necesidades: conciliación de la vida laboral y personal y trabajar desde casa , enseñanza e 

interacción con estudiantes y padres , y gestión escolar y colegas (Klusmann, 2022) 

The above-mentioned study was carried out to arrive at a better understanding of 

what teachers needed and what could have helped them, in terms of professional development 

and well-being, to deal with remote emergency teaching in a more adaptive way. Through the 

present study more than the needs was studied the knowledge of the main challenges faced by 

future teachers in the OEP process online and that is what has been done throughout the work, 

showing in this way that the teacher-student interaction is hindered by the unstable Internet 

connection, electricity problems, intermittent internet problems (Klusmann, 2022). 

In addition to the above it was found that teachers in training could not read the 

face and mood of the students and therefore it was difficult for them to change the way they 

taught. Although the aforementioned article expresses the needs of teachers in order for them to 

obtain tools to improve the teacher-student relationship, this gives a glimpse of the needs 

expressed by the participants in this study.  

13. Conclusions  

During the COVID-19 pandemic, the pre-service teachers’ responses were collected through 

perception surveys via Google forms during the lockdown period. It was found that most of them 
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had similar kinds of challenges and issues. The main challenge in remote orientation was the 

unstable internet connection, electricity problems and intermittent internet issues. All these 

problems were out of the students' and PTs’ control, still they sought out a solution, some had to 

resort to different strategies which demonstrated their willingness to learn and teach regardless of 

their disadvantageous situation.   

It was found that pre-service teachers were unable to read the face and mood of the learners and 

thus difficult to change the way of teaching. For PTs it is crucial to be able to connect with their 

students, it allows a two way street of trust, making teaching and learning a lot easier and 

enjoyable.  

Some of the faculties expressed their grave concerns over the practicum activities for the II Year 

student teachers during the pandemic period and demanded simulation techniques in practicum 

as it is essential that their graduates excel in all teaching aspects, thus making them teachers of 

excellency.  

It was found that pre-service teachers were in a dilemma as they were not sure whether the 

learners switched on the computer or mobile to show the name on the computer screen or if they 

were present at the moment or sitting somewhere else besides in front of the computer screen. 

Even though there was this type of confusion at the moment of implementing these tools, with 

practice PTs learned how to balance their use and adapt them depending on the circumstances at 

hand (as all classrooms and groups each possess their own resources). 

Since remote orientation in pandemic was a new experience for both pre-service teachers and 

learners the challenge that was highlighted was the stressful situation, they were involved in. 

Situations the pre-service teachers were unable to resolve in most of the sessions. This 
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experience taught the educational system the need to update the resources created for teachers in 

Colombia in order to guarantee the rights of their population to learn is not neglected.   

Finally, through this work it was proposed to identify and highlight the challenges, but also the 

constructive and self-regulatory coping strategies of teachers that in an unexpected situation such 

as the pandemic had to develop. This allowed to strengthen the professional exercise of future 

teachers through experiences with ICT resources that after the pandemic will play a fundamental 

role in classrooms.  

 

 

 

 

14. Recommendations  

● It is suggested to improve virtual teaching tools in order to apply information and 

communication technologies, not limited to virtuality only as these can also aid in face-

to-face classes.   

● Constant teacher training regarding virtual tools to use in the teaching of a language.  

● To take into account teachers’ and students’ socio-economic situation that can access 

digital tools.  

● The modern languages program reinforced the use of the TIC in pandemic; however, the 

academic’s curricular design offer is for face-to-face classes. For that reason, it is 

necessary awareness-raising and teacher-student or instructor virtual projection.  
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●  Pre-service Teachers training in the English Language Teaching (ELT) for special needs 

students.  

15. Limitations 

● Low economical resources to afford expenses such as new computers, data internet plan 

and online subscription in teaching resources.  

● Lack of participation and disposition from participants is the reason why they did not find 

it interesting or appealing. 

● Indifference toward the topic due to participants being exhausted from no previous ESL 

training and frustrated, they did not express any actitude answering the survey and 

interviews. 

● No empathy between co-workers because students were lost about ICT teaching.  

 

 

16. Graphs 

16.1 Graph 1  

Status connectivity  
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Note: The graph indicates the different connecting locations of the PTs. 

16.2 Graph 2  

Learning problems with which PTs feel familiar. 

  

 

 

Note: This chart shows the learning problems that educators have experienced 

throughout their university careers.  

16.3 Graph 3 

PTs prepared for virtuality. 
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Note: This graph shows the students who felt prepared to teach remotely and those who were not. 
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