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Abstract

This research aims to reflect on the effects of the implementation of three songs based
on cultural rhythms through complementary sessions to reinforce the EFL listening and
speaking skills of fifth graders at Rafael Tello School, in Santander de Quilichao, analyzing
their motivation and confidence after the research intervention. This qualitative study was
conducted during ten thirty-minute sessions, and the data collected by three research tools:
first, the field diary to obtain data about student’s listening and speaking skill progress;
second, two surveys, one after the fifth session and the other at the end of the last session, to
collect information of students’ perceptions about how they felt using music for learning and
their thoughts about the songs; third, a self-assessment also at the end to know their
judgments about their learning process, during and after the sessions. The surveys and the
self-assessment were focused on their confidence and motivation. The collected data
reflected, first, an improvement in students’ pronunciation and use of whole sentences
learned through the songs applied. They acquired structures in English which they can use as
a tool to express more knowledge; second, their motivation and confidence were better since
students were more active during the activities, some with fear of speaking and insecurities,
but most of them, confident and excited to keep learning with music. Therefore, taking into
account cultural elements to create new pedagogical material, in this case, music, can

improve the learning environment and encourage students to learn every day.

Keywords: Cultural Music, Musical Teaching-Learning Method, Confidence, Motivation,

English as a Foreign Language.



Resumen

Esta investigacion tiene como objetivo reflexionar sobre los efectos de la
implementacion de tres canciones basadas en ritmos culturales a través de sesiones
complementarias para reforzar las habilidades de escucha y habla de los alumnos de quinto
grado en la Escuela Rafael Tello, en Santander de Quilichao, analizando también su
motivacion y confianza, después de la intervencion de investigacion. Este estudio cualitativo
se llevo a cabo durante diez sesiones de treinta minutos, y los datos fueron recopilados con
tres herramientas de investigacion: en primer lugar, el diario de campo para recoger datos
sobre el progreso del habla y escucha de los estudiantes; segundo, dos encuestas, una después
de la quinta sesion y otra al final de la ultima sesion, para recopilar informacion sobre las
percepciones de los estudiantes de como se sentian usando la musica para aprender y qué les
parecio las canciones; tercero, una autoevaluacion también al final para conocer sus juicios
sobre su proceso de aprendizaje. Las encuestas y la autoevaluacion se centraron en su
confianza y motivacion. Los datos recogidos reflejaron, en primer lugar, una mejora en la
pronunciacion de los estudiantes y el uso de oraciones completas aprendidas a través de las
canciones, adquirieron estructuras en inglés que pueden utilizar como herramientas para
adquirir y expresar mas conocimiento; segundo, su motivacion y confianza fue mejor, los
estudiantes eran mas participativos durante las actividades, algunos con miedo a hablar e
inseguridades, pero la mayoria de ellos, confiados y emocionados de seguir aprendiendo con
musica. Por lo tanto, teniendo en cuenta los elementos culturales para crear nuevo material
pedagogico, en este caso, la musica, puede mejorar el entorno de aprendizaje y animar a los

estudiantes a aprender todos los dias.

Palabras clave: Musica Cultural, Método de Ensenianza-Aprendizaje Musical, Confianza,

Motivacion, Inglés como Lengua Extranjera.
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Introduction

In the educational and teaching area, we all constantly face different challenges,
whether to learn or to teach, which help us to innovate, look for new strategies, experiment,
learn and unlearn, fail, and keep trying. This makes the classroom an exciting place, full of
challenges , answers and hypotheses. Many language teachers try to do something different,
wondering what they can do differently. That was the first question before starting this
research, and its answer was found in the words “music” and “culture”. It makes sense to put
music, culture, and language together since they are co-related elements presented in human

history. Consequently, why not try cultural music to teach English as a Foreign Language?

The creation of this research project was guided by the interest of experimentation
and learning from the students’ learning process to see how influential music could be in the
classroom after adding culture as a complementary element, because having a cultural
rhythm during the English class generally is unusual and striking. Consequently, acquiring
relevant data for the educational world and as a future language teacher, this knowledge

impacted professional development.

This research work will be presented step by step:

1. The process of creation of three songs inspired in salsa, cumbia, and bambuco
rhythms as part of Colombian cultural history.

2. The implementation, analysis, and reflection of the effects on the learning
process, emphasizing the use of whole sentences, pronunciation, and
understanding what it is said and listened; as well as the improvements in
their confidence and motivation during and after the ten implementation
sessions. As a qualitative action-research, the tools applied to collect data were

two surveys, one self-assessment and a field diary for every session, which
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allowed the researcher to study, analyze and reflect on the students’ behavior
and answers during the sessions while using songs to acquire knowledge and
enjoy the learning process.

The presentation of the analysis and the conclusions, demonstrating that
cultural music in the classroom had effects on this group of students,
expressed by themselves, in different ways: their confidence, motivation,

pronunciation, listening skills, and their performance in EFL.
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Problem Statement

Colombia, a culturally rich country, has made significant advances in social, cultural
and educational processes. However, in some regions, it has a deficit in expected academic
levels, which do not follow the provisions of Article 28 of the Children and Adolescents
Code. This is summarized in "los nifios, las nifias y los adolescentes tienen derecho a una
educacion de calidad (...)". UNICEF corroborates it in the National Consultation of Children
and Adolescents held in Colombia in 2018, it was noted that a large number of students did
not meet the levels of education required because of the quality of classes, as it is described

on the UNICEF official website.

According to the National Report of Saber 11° (2023) of the 2022 results, at the
national level and for the population of urban schools around 70% are at the lowest levels (A-
and A1 based on the Common European Framework). In the case of the schools in rural
areas, the percentage at these levels is even higher, (p. 22). In 2016, the National Ministry of
Education (MEN) created a proposal for reassignment of levels of English for the
Educational Institutions of Colombia, a suggested English Curriculum which suggests that in
sixth grade students can get A- and Al level. And contrasting the expected level for students
at eleventh grade with the results of the national exam, it is evident that something is

happening with the teaching and learning progress of EFL.

Looking at the Institutional curriculum for the fifth graders of Rafael Tello School, it
was found the opportunity to give students basic elements of English according to what they

were supposed to learn and from that, prepare them for the sixth grade.

Simultaneously, during eight English classes with this group of learners, the
researcher saw a good opportunity to apply new learning and teaching tools to supplement the

students’ educational process and, therefore, take action and contribute to improving their
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learning. These attitudinal and linguistic elements were identified during this first interaction
with students: fear of speaking, interference of Spanish in pronunciation, and lack of
implementation of full sentences in speech. While reflecting on those elements and thinking
about teaching tools to help students, particular fifth graders' characteristics were found to be
used to create new reinforcing materials, such as a liking for music, kinesthetic abilities for
dancing, and the capacity to learn English songs. In consequence, it was decided to use the
music as a complement for the class, knowing that "(...) from the music you can develop and
strengthen all those skills that the curriculum model considers as an essential part of

educational content" (Gainza, 1997, p. 24).

To account for the culture, the music for this research had to be based on cultural
rhythms in Colombia because Santander de Quilichao is a municipality located in a strategic
place for the exchange of both trade and culture: 97 kilometers from the capital of Cauca,
Popayén, and 45 kilometers from Cali, it enjoys all kinds of cultural musical influences.
According to SINIC, the National Cultural Information System, people can find musical
rhythms such as currulao, peasant merengue, bambuco, pasillo, among others of
autochthonous style and also rhythms by influence as the salsa, a rhythm that has its origins
in Africa and that came to Colombia in times of slavery as it is recounted in Historia de la
Salsa en Cali, an institutional document of ACOFACIEN (Colombian Association of

Faculties of Sciences).

Considering all these factors around the Quilichaguefia musical culture and in search
of creating dynamic and different classes, a pedagogical intervention was created where
children's songs were applied with cultural rhythms aimed at complementing the learning
and teaching of a foreign language, in this case, English, in the fifth graders. However, when
searching on different platforms for songs that meet these requirements: children's songs in

English with cultural rhythms, only a few were found after a difficult search. This type of
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content has not been created in great quantity so the topics the songs address are not many,
not enough material for applying in an English class. For some reason, cultural rhythms and
English children's songs are factors that have not been taken into account to be applied

together, because of that, it was necessary to create musical material for this research.

Thus, through this research, we reflected on the effects of implementing music based
on regional cultural rthythms in English through reinforcement sessions to complement the

development of EFL learning of fifth graders at Rafael Tello school.
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Rationale

This research was developed, firstly, under the value of the teaching profession in our
society. It is important to highlight the responsibility that falls on teachers to be those who
guide the future protagonists of society. The human beings of tomorrow are guided in the
school, and as teachers, it is necessary to have the capacity to provide them with the needed
tools for their optimal development, in the same way, to fulfill a wide variety of functions as
Prieto Jiménez (2008) defines: specialist instructor of a subject, educator, problem solver,
family annex, a mediator in conflict situations. It is necessary to add another function: the
need to be cultural, because indirectly, through the teachers a culture is also represented.
Every teacher has the power to encourage the students to get motivated, learn, teach, and

grow up as the future of society.

Second, it is required to emphasize the role of music as a cultural element, which has
been present in children since very early life stages, as Pascual said: “el oido es el primer
organo sensorial que se desarrolla dentro del utero; el feto oye, reacciona al sonido y aprende
de é1” (2011, p. 52). They get used to the sound and from there, it is present in their daily
lives. This continuous presence of music led the researcher to think about what cultural
strategies could be implemented to complement the level of English knowledge acquisition in

fifth graders at Rafael Tello school.

For all above, this work aimed to implement new tools that promote and complement
the learning of students in English in certain subjects dictated by the Rafael Tello curriculum,
because it is possible and relevant to carry out teaching processes that attract children to
learning by connecting through something that has been with them during their life: music
and culture. Therefore, new songs based on salsa, bambuco, and cumbia rhythms combined

with English subjects were created and applied in ten complementary sessions. The aim is
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that the results of this research work as guidelines for improving the teaching-learning

environment in the classroom through music as a cultural factor.

This research supports teachers who wish to implement music as a teaching-learning
technique, thus creating new teaching opportunities by putting something as important as

culture on the table.
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Objectives

General Objective

To reflect on the effects of the implementation of music based on regional cultural
rhythms through reinforcement sessions to complement the EFL listening and speaking skills

of fifth graders at Rafael Tello School.
Specific Objectives

1. To identify the listening and speaking difficulties of fifth graders in English.

2. To create three songs based on the salsa, cumbia and bambuco rhythms
according to the school curriculum.

3. To implement the created cultural music material during ten thirty-minute
sessions.

4. To evaluate and identify the learning process of EFL in listening,
pronunciation, confidence, and use of sentences to speak in fifth graders after

the implementation.
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State of the art

International Studies

Puerta (2021), from the University of Jaén, Spain, developed a degree work where
musical tools and songs were implemented to teach children between the ages of four and
five years of the second cycle of Early Childhood Education looking for “trabajar de una
manera ludica en la que el alumnado disfrute aprendiendo y obtenga los contenidos

necesarios sin ninguna dificultad” (p. 5).

In this document, methods and ideas were expressed that align with what was done in
this research, both in the musical and educational area: the application of music to teaching.
This degree work is therefore very useful and helpful when looking for basic tools that can

contribute to a better research result.

Condori (2017) showed various factors that affect the learning of a foreign language
from the use of music, including the motivation of first-year students from the University of

San Agustin de Arequipa.

The research consisted of three chapters that addressed topics such as language and
music, motivation, and learning strategies, among others. Then, the author raised the
identified problem: the low use of creative teaching resources for children. As an instrument,
she used songs of different genres, mainly those that sounded on the radio (popular songs),
and surveys to determine what to work with students, and how it affects the motivation of
listening to music in the class.The author concluded that by motivating the implementation of

teaching media such as music, the students' skills can be improved.

This research provided key concepts, ideas of how to work a song, what criteria we
should consider when making our future songs, various learning strategies, and how to

motivate our students with music.
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National Studies

Cruz, Rangel, Sayas (2019) investigated the conceptions that early childhood
educators have regarding music as a teaching tool in initial education and how to apply it.
They emphasized the importance and need of music in classes, not just as a means of

recreation, but also as a means of teaching.

In this research, it was possible to find both experiences and educational tools of great
utility for application given by the narrated experiences and important aspects of the teaching

practices.

Mesa (2019) carried out a research, from the University of Santo Tomas, Duitama in
the kindergarden of the Colegio San Diego in the city of Duitama, to develop pedagogical
strategies through music to motivate and encourage “self-esteem, communication (...)
concentration, expression, attention and listening” (p. 13) of children, establishing the

importance of music as a “capabilities developer and knowledge area integrator” (p. 13)

Thanks to the elements that this study raised and presented in its development and
conclusion, it is possible to have a clearer and broader vision of the importance and viability
of music in the educational area, providing tools, ideas, and motivation to continue working

on this passionate work.

Local Studies

Aldana (2018) created a children's songbook based on aspects related to the
environment, community, musical taste, social coexistence, and others, working with children

between 8 and 12 years of age in the municipality of Geneva (Valle).

This work provides keys, methods, and reflections on the importance of applying

music adapted to the musical environment and children’s likes. Therefore, its process and
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development work as a fountain of inspiration to create tools that innovate the methodology

of teaching English.

De la Cruz (2020) created and implemented musical material for students between 11
and 15 years of age based on the cultural environments of Guadalajara de Buga, Valley,

lifestyle, festivals and festivities, and other aspects.

Despite being a work focused on teaching music, there are helpful tools created by
themselves, songs, rhythms, and melodies that can serve as a basis for the recreation of new
structures focused on teaching English as a foreign language, and it is important to highlight

too what the author found: the importance of culture in teaching.
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Contextual Framework

This study was conducted in the Quilichaguefia population of the department of

Cauca, which is described by Dominguez (2002) in this way:

Cuenta con una diversidad asombrosa porque tanto la naturaleza como las personas se
han encargado de separar micro espacios, horizontales y verticales, donde han
construido paisajes, historias y culturas con mucha autonomia relativa. El caucano es
basicamente, hijo de los volcanes y de sus furias que los castigan con dureza pero, al
mismo tiempo, le brinda acogida en el seno de sus montafias y en la riqueza de sus

suelos (p. 83).

It is possible to highlight the cultural diversity that is found in Cauca, and Santander
de Quilichao, colloquially defined as the "dry port". It is a town that in matters of economy,
mobility, and commerce, plays a fundamental role thanks to its geographical location. For this
and more, Santander de Quilichao, despite not being called a city, has more than 5
universities, public and private, also important companies in the economy such as

Colombina, Drypers Andina and Metecno who have headquarters in this place.

One of those public universities, the University of Cauca, has grown as an education
center with a career of more than 190 years reaching a large number of graduate students. In
1998, it was extended to Santander de Quilichao as the University of Cauca Regionalization

headquarter and thus has extended the academic training of many people over the years.

The University of Cauca extended the Bachelor program in Modern Languages,
English and French, to Santander de Quilichao in 1991 which aims to train teachers and
researchers with appropriate and innovative tools to undertake educational activities in
preschool, middle school, and intermediate vocational classrooms to achieve quality English

and French teaching in the different academic settings.
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During the eighth and ninth semester of Modern Languages, the students have to carry
out the orientation of the educational practices in the different academic institutions
associated with the University of Cauca, in order to apply knowledge and acquire experience

(Universidad del Cauca, 2022).

The Technical Institute educational institution, one of the associated institutions, was
founded more than a century ago, on April 3, 1913, through the Proyecto de Ordenanza by
the deputy Marcial Lemus Nates (Bolivar, 2012). Its headquarters are located in different
points of Santander de Quilichao, one of them is the Rafael Tello school, located in the center
neighborhood of Santander de Quilichao, with the primary educational levels: first to fifth

grade. This is the school where this research was developed.

On one hand, the mission of Rafael Tello school is “formar personas integras
comprometidas en la construccion y vivencia en paz” (taken from the educational
establishment) in order to consolidate a better world. On the other hand, its vision aims to
continue leading educational processes to potentiate humanistic persons with values and
principles who are engaged with society and the challenges of the XXI century (taken from
the educational establishment). This is a primary school focused on the development of

students’ integrity as social humans.
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Conceptual Framework

Culture

As an individual of a society, each being has acquired guidelines, values, beliefs, and
even attitudes of the people around him. That state of acceptance of what the social
environment gives can be defined as culture. According to Spencer-Oatey (2008), culture is
“a fuzzy set of values, behavioral conventions, beliefs, attitudes, assumptions shared by a
group of people, and influence their behavior and interpretations of the behavior and beliefs

of other people” (p. 2).

In this way, culture is in everything that is done and represented by people; it grows
over time, is modified and transformed, but it is still part of every human being, regardless of
age or gender. From childhood, a cultural space is created that allows the child to acquire
conceptions of his environment, and it is this "cultural place" that represents a primary factor
in the development of life in the future of the child (Weisner, 1996), that is the value of

culture in the growth of the human being as a social individual.

In the same way, the Law 1098 of 2006 (Code on Children and Adolescents in
Colombia) establishes that boys and girls have the right to participate in the cultural life and
arts in their country to achieve growth with an identity and cultural appropriation, which

gives them the necessary tools for their formation as members of society.

Music

Over time, music has become an essential factor in cultures around the world, starting
from the "Hmmm" thousands of years ago, as presented in The Singing Neanderthals: the
Origins of Music, Language, Mind, and Body by Steven Mithen (2005). In the same way, it

can be connected to even more areas of value in society: “Consideramos la musica como un
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elemento educativo que incide en el desarrollo tanto de capacidades intelectuales como

afectivas del ser humano” (Jimeno, 2008, p. 19). Music connects with the being of humans.

Music as a Teaching Method in EFL

Based on the above, it can then be proposed that through music, it is possible to
express a feeling and present ideas and promote thoughts and reflections that can work for
teaching innovation, in this case, of EFL in the classroom. Thus, it cannot be denied that the
value of music is an "element that causes pleasure and which we should enjoy as listeners,
interpreters or as a pedagogical resource to promote learning from other disciplines" (Legran,

2007, p.6).

It is important to recognize that music is “by nature, human in essence and thus serves
to awaken and develop human faculties” (Willems, 1994, p. 13). These are necessary
faculties in the process of learning English as a subject present in schooling. “(...) desde el
arte y, en especial, desde la musica se pueden desarrollar y reforzar todas esas capacidades
que el modelo curricular considera como parte esencial de los contenidos educativos”
(Gainza, 1997, p. 24). Music, as a methodology in a foreign language class, can bring results

that promote the development of students' learning faculties in various subjects.

Music as a Teaching Method for Children

The musical pedagogue Willems (1994) believes that all people are qualified to have
access to the first musical knowledge, acquire the minimum knowledge, and enjoy the
auditions. All young children have musical abilities, naturally depending on their
predisposition and stimulation to develop them. Music is a language in which all children
show interest and attention, depending on the emotions and empathy of the educator or

teacher that makes them live and feel the music.
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Following the thought of Victor H. Garcia (2006), children’s songs are sung by adults
for children, who in turn repeat such songs or interactions. These songs and melodies

generate interaction between the participants and the repetitions help them learn.

According to Mufioz (2002), musical activities should be of short duration and
sessions should not exceed 30 minutes, enough time to enjoy music without getting
exhausted. Early music helps to detect abilities, and we also confirm that musical activities
are useful for detecting abilities (attention, memory, listening, etc.) in children, or reveal

difficulties (p.129).

For Sarget (2003), music increases children’s memory capacity, attention, and
concentration, and then if it is implemented in the teaching of EFL, it will be a way of orally
expressing and stimulating their imagination, motivation, and confidence. It should also be
noted that it encourages creativity, a very important feature at this stage because
improvisation gives the child another vision to use these new sounds in their development

and daily life.

In this way, there are many positive aspects that music provokes in the integral
development of children, and it is, therefore, important to integrate them into primary school

English classes.

Motivation

It has been defined by PMBOK (Project Management Body of Knowledge) as
“powering people to achieve high levels of performance and to overcome barriers to change"

(p. 27) Researchers have found that high levels of motivation generate better outcomes.

According to Woolfolk (1990, p. 326), "Motivation is usually defined as something
that energizes and directs the behavior", an important factor in encouraging participation and

learning of students, contributing to comprehensively developing their abilities, catching their
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interests, and helping them to overcome their limits. It is then necessary to create spaces and
activities that encourage the motivation of the student to want to learn and achieve what is

presented.

Motivation in Learning

In learning, motivation plays a key role because as Jackeline Ospina says “la
motivacion se constituye en el motor del aprendizaje; es esa chispa que permite encenderlo e
incentiva el desarrollo del proceso.” (2006, p. 1) This educational process must be driven by
the student himself so that learning flows without forcing the students' minds because they

will be the ones who manage their learning.

For Pérez et al. (2018) motivation represents those "impulses that give intensity,
direction, and effort to a person to achieve a goal” (p. 678). In school, learning is necessary
the role of motivation as a positive influencer for the development of students' skills in order
to obtain success; they need a reason to learn, because “no motivation, no quality learning”

(Herran 1999, p. 25 as cited in Mite and Yagual, 2015, p.2)

Learning

Pérez Gomez (1988) states learning as “procesos subjetivos de captacion,
incorporacion, retencion y utilizacion de la informacion que el individuo recibe en su
intercambio continuo con el medio” (as cited in Garcia, J., 2003, p.3). It can be said then that
learning is a process of observation, reasoning, and assimilation of different knowledge by an
individual from his experience in the environment and other ideas, statements, and thoughts

around him.

There are various theories about learning, but they can be summarized in the idea of
new knowledge acquisition. This varies for everyone since not all people learn in the same

way all the time. Various terms have been proposed to categorize some learning styles, such
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as collaborative learning, kinesthetic learning, self-learning, critical learning, strategic

learning, mechanical learning, and meaningful learning, among others.

Learning EFL in Children

Today, English has become an international language with great functionality and
importance, according to Halliday (2002). However, there are two motivations for learning
English as a foreign language, according to Broughton (1980), an integrative motivation and
an instrumental motivation. In the classroom in most public schools English is taught with
instrumental motivation since it is not intended to use English to communicate within society,

but to communicate with foreign cultures.

These skills are very useful for children who have a great capacity for learning from
an early age. They are able to acquire one, two, or more languages simultaneously and also

easily acquire other disciplines (Deprez, 1994).

Bilingualism

This phenomenon has been defined as the alternating use of two or more languages by
the same individual (Hamers & Blanc, 1989), dominating their use and alternation in

different contexts; this domain of language use must not necessarily be complete.

In response to globalization and the growing importance of bilingualism, Colombia
has adopted measures for the teaching of at least one foreign language in institutions, thus
creating Law 115 of 1994 that demands “la adquisicion de elementos de conversacion,
lectura, comprension y capacidad de expresarse al menos en una lengua extranjera” with the
purpose of creating a society with the capacity of “leer, comprender, escribir, escuchar,
hablar y expresarse correctamente en una lengua extranjera”, and in this way, developing

communication skills that contribute to the country within the vision of a bilingual society.
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For that, schools and Educational Institutions must adapt measures in the curriculum
to contribute to the formation of society. This is when English teachers appear and new
teaching strategies, methodological tools, and cultural perspectives are required to contribute

to this vision.
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Methodological Framework

This research was developed using the qualitative approach with an emphasis on
action research for an optimal approximation of treatments according to the research

participants and the phenomena presented in class using cultural strategies.

Qualitative Research

Based on Murillo (2015), qualitative research is based on the production of
hypotheses based on theoretical principles such as phenomenology, hermeneutics, and social
interaction, with the implementation of non-quantitative data collection methods to explore
the interaction and relationships of the study subjects according to their experience. In the
same way, Blasco and Pérez (2007) defined the qualitative method as dealing with people's

empirical environment by producing descriptive data such as observable behavior.

This study, in its qualitative nature, sought to analyze data that are not measured
numerically but by observation, analysis, and interpretation of behaviors, experiences, and

interactions of test subjects with the elements of this research, the songs.

Action-Research

To analyze how the implementation of cultural music in the classroom affects the
students' confidence and their listening and speaking English skills, the best approach to
investigate phenomena in the classroom is action-based research. According to Parsons and
Brown (2002), action research is a form of investigation designed by teachers to solve
problems and improve professional practices in their classrooms. It involves systematic
observations and data collection which can then be used by the practitioner-researcher in
reflection, decision-making, and the development of more effective classroom strategies. It
can also be defined as a "systemic inquiry that is collective, collaborative, self-reflective,

critical and undertaken by participants in the inquiry" (McCutcheon and Jung 1990, p. 148)



31

This research aimed to reflect and learn from the students and their behaviors through cultural
strategies. Action research can be summarized in four stages: Diagnosing, planning, acting,

observing, and evaluating/reflecting.

Participants

The study population is students in the fifth grade B of primary school at the
Technical Educational Institution Rafael Tello. There are 22 students, ranging in age from 9
to 11. Every session was developed with the accompaniment of the homeroom teacher also
the participation of students, both for class activities and surveys, was observed and
analyzed,and the data collected was protected and used for academic purposes according to
the Informed Consent Form (see Appendix A) signed by the responsible person of every

student participating in the research.

Research Stages

Diagnostic

During the OPE (Orientacion del Proceso Educativo), the practices done in the eighth
semester of Bachelor in Modern Languages, it was possible the interaction between the
researcher, preservice teacher at that time, and the students of the fifth grade of Rafael Tello
school. This experience of practices allowed the researcher to identify by observation and
interaction various situations in the classroom during the different sessions. Eight classes of
one hour and forty-five minutes were developed, and the time was employed not only to
teach but also to know each student and learn from their attitudes and behaviors. As a result
of that exchange of experiences, the pre-service teacher created a pedagogical reflection
about what was learned when facing a class, where feelings, thoughts, and acquired

knowledge were written.
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After finishing the eighth semester, the pre-service teacher reflected on the situations
and elements identified during the OPE practices, not only factors to improve but also
particular characteristics of the group. In this way, it is necessary to punctually describe the
identified factors that could be improved, and the specific characteristics of this group that
motivated the researcher to think about possible pedagogical tools that would be applied in

classes.

The pre-service teacher identified three situations that could be improved: fear of
speaking, L1 interference in pronunciation, and lack of implementing complete sentences in
speaking. They were found through detailed observation while developing English activities
for participation and oral English production. All those factors are not negative situations but

challenges that everyone has to face while learning another language.

The characteristic aspects of the group that inspired the research tools were a
particular liking for music, kinesthetic abilities for dancing, and the capacity to learn English
songs. Those characteristics were identified through teacher-student conversations,
observation and analysis of warm-up and ice-breaker activities (such as the Simon says
activity, Hello Hello song by The Singing Walrus), and implementation of pedagogical
musical materials in class (as the Mother Owl song by Winged Lion, and Let's Play in the

Forest Song by Toycantando).

Research Musical Tools Design

As it was mentioned, some characteristics of the fifth-grade students inspired the
creation of new pedagogical tools, more specifically, songs with learning objectives but
adding this element: cultural rhythms, that is so important in order to have innovation and
create a connection between children's music in English and Colombian culture. With this, it

was established that the songs would be from the researcher's authorship.
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Before presenting the creation process of the songs, it is pertinent to justify the
election of the rhythms for this research. According to PROCOLOMBIA, the Official tourism
site of Colombia, approximately 1,025 rhythms have been created in this country, grouped
into 127 musical genders. There is a huge variety of musical elements, but some are more

representative and original, the ones used in this research: vallenato, cumbia, and bambuco.

The cumbia and bambuco are ones of the most representative rhythms of Colombia:
“La cumbia y el bambuco son los bailes mas representativos del pais. El primero es una
tonada, base de la musica del Atlantico y considerado como el ritmo mas representativo del
pais en el exterior. Se form¢ de la unidon de melodias indigenas y ritmos africanos” (Aponte et

al. 2015, p. 23). For the rest of the world, cumbia symbolizes Colombian music.

The bambuco originally belongs to the Andean zone of Colombia. It is a mixture of
Spanish and African rhythms, with the particular use of second voices answering the main
voice; this mechanic of calling-answering was applied in the structure of the songs. Most of

those signs were used to express daily situations.

The first rhythm of salsa was created in Africa and came to Colombia in times of
slavery as it is recounted in Historia de la Salsa en Cali, an institutional document of
ACOFACIEN. tThen, it was mixed with Cuban native rhythms in Barranquilla, Colombia,
and "at the end of the sixties, some Puerto Rican musicians played the rhythm at the Cali Fair
and the people of that city adopted the rhythm, the city thus becoming "The World Capital of

Salsa" (Colombian Music, Colombia - SA).

For this research, these rhythms were considered based on three factors: local,
national, and by-influence rhythms. For that, bambuco is a representation of Cauca (local

rhythms), cumbia is the national one, and salsa is a taken and appropriated rhythm.
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To start the creation of the songs, it was necessary to consider elements associated
with the Rafael Tello School Curriculum for the fifth grade, including the third and fourth
periods (this research will be developed during the last stage) for the English area. As
opposed to the lyrics and melody, the rhythmic sounds were not originally made for this
study, they were searched on YouTube but with an essential filter, they needed to be without

copyright or author's rights, and after a challenging exploration, they were found.

After having prepared the topics and chosen the rhythmic piece, it was necessary to
create the lyrics considering some musical elements, such as rhyme and melody, based on the
already created rhythm that should work as a backbeat and after that, duration, voice, or

voices and accompaniment elements, as claps.

To finish the songs and apply them in the sessions, the recording, edition, and mixture
of all those elements was needed. In this stage, it was required the use of Google Play Store
applications to create music, videos, and images for an Android cellphone, in this case,
BandLab, from BandLab Technologies, to record the sounds and voices upon the rhythmic
pieces and create the audio; VITA, from SNOW Corp., to transform the audio into a video
with image and title; and CANVA, from Canva Pty Ltd., to design the image that will be on
the video. All these apps are free of charge and were remarkably useful to the creation of
musical material. This process of search and creation will be more suitably described for each

song.

Song #1. (See Appendix B) For creating this song, the thematic unity for the fourth
period to fifth grade was considered: the verb to be. The problematic question for this unit
was focused on how to construct simple sentences in English; for that reason, this song
applied the verb to be, adding the feelings (happy, sad, angry, hungry, scared, bored, sleepy,

funny, and great), the occupations (friends, teacher, student); and the commands (let's sing
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together, come on move your body). Now, the rhythm chosen for this song was salsa, and the
rhythmic melody was taken from the YouTube channel Music4U No Copyright and created
by Epidemic Sound Company. The lyrics were created while listening to the track, looking
for rhymes following its rhythmic elements. Then, in BandLab, the recording started with
putting the base track and signing upon it; more voices were added when it had the correct
order and duration. The audio was then taken to VITA where it was turned into a video, and

after that, it was uploaded to YouTube in the channel of the researcher of this study.

Song #2. (See Appendix C) This song was developed according to thematic axes in
the fourth period to fifth grade: professions/occupations, greetings in a basic conversation
(Hello, how are you? I am good, thank you). The chosen rhythm was the Bambuco Surefio,
and the track was taken from the YouTube channel Laboratorio Creativo Musical. The lyrics
were based on the call-and-response musical strategy: the leading voice sings a phrase or
question, and the other voices respond by singing the same phrase, answering or reacting. For
this, it is crucial to play with the voices' melodies. This musical strategy, as a helpful method
of learning, helps students to know what to say. The phrase "I want to be" is repeated to help
students to acquire the concept while singing. With BandLab, some complementing elements

were added such as extra voices and claps. The process, as in song number one, was repeated.

Song #3. (See Appendix D) In this song, the thematic unit for the third period of fifth
grade was developed with the objective to express likes and dislikes, by answering the
questions: What do we like to do at school? What we don't like is... What do we love to do
during the break? The chosen rhythm was cumbia, and the track was taken from the YouTube
channel Pa Gozd Music; its speed was edited and cut in BandLab to organize the lyrics,
adding the sounds of a wooden drum, claps, and voices to complete the audio. The process of

converting the audio into a video was the same.
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Implementation and Evaluation

The implementation of the songs was developed in ten sessions of thirty minutes each
(see Appendix E). To analyze the data collected by implementing the research tools described
above, it was necessary to interpret the results and give the respective conclusions

objectively.

Field Diary

This instrument was used to record children's progress when they used music as a
complementing learning tool of EFL to collect keynotes for the analysis of the students’
processes in the classroom. In the diary, the researcher wrote in detail about what happened in
the classroom, as well as the analysis and reflections related to listening and speaking
students' skills in English. All the elements presented in classrooms were taken into account
in the group analysis, not as a generalization but as a factor included in the group.It allowed
the collection of qualitative information from a process that was carried out taking into

account key elements for the research (see Appendix F).

Survey

Within the research, 2 surveys created in Google Forms were conducted in the
different phases of the project: in the middle phase (halfway through the research process)

and in the final phase (after fully applying the 3 songs).

It was decided to employ this research tool because it allowed the researcher to collect
information from the students' perspectives as learners about how they felt about what was

applied in the reinforcement class and what was difficult for some students to say out loud.
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These surveys aimed to collect qualitative data about what students perceived through
the implementation of this kind of music and how they felt about themselves to obtain the

conceptions of their learning process.

Survey #1. This first survey (see Appendix G) evaluated students' confidence while

using music in the reinforcement sessions and their thoughts about the songs.

Survey #2. This last survey (see Appendix H) was applied at the end of the sessions
and aimed to find the children's opinions about using cultural songs, their rhythms, likes, and

dislikes to collect information to improve the material for future use.
Self-assessment

This self-assessment tool allows students to reflect on their learning process and
empower themselves to make judgments based on the quality of their work. (Rolheiser &
Ross, 2000). This research tool was important to collect data about their confidence,

motivation, and feelings. (see Appendix I).
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Results and Analysis

The data collected is presented according to the Implementation Plan (see Appendix
E). Survey 1 was applied after session 5 and survey 2 and the self-assessment after session
10. Consequently, the analysis was developed by connecting the field diary results with the

surveys and the self-assessment.

Session One

The main objective of this first session was to contextualize students about the
research and its methodology, for that, after talking about the use of music and some elements
of the culture, the rhythms of this research to the students as a musical integration were
presented. From the field diary of this session (see Appendix J), where it was written a
general description of what was developed during the session, with a specific focus on
students’ listening (Understanding phrases/words implemented in class) and speaking skills
(Pronunciation, use of whole sentences); we found that, in their speaking skills, students
were limited by answering with a few words: “yes/no, teacher”. They used what they already
know and tried to imitate the pronunciation. Regarding their listening skills, they identified
only words like “music”, “school”, “teacher”, those are words they had learned before. It

was hard for them to understand a whole sentence; long phrases were harder to identify,

although they could get some ideas.

The reflection for this session was that “students feel comfortable with the words they
already know and feel confused by the new ones. Although they are always prepared to learn
more and be guided by the teacher in pronunciation and vocabulary, they got some ideas of
what the teacher was saying, so it means they are trying to understand a message based on

their knowledge”.
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Session Two

The steps developed in this session were the same for sessions four and six. First, a
motivational conversation, where the teacher gave them the space to express how they felt
about themselves to help them to get confidence and comfort during the session (the results
of what was developed in that time will be reflected in the surveys). Second, a time to work
around the history of the rhythm, listening to what students knew about music in history.

Finally, the song was presented following the stages explained in Appendix E.

For this second session, students first interacted with song number one, about
feelings. Based on the Field Diary (see Appendix K), in the listening area, sometimes
students kept silent when the teacher asked anything because they did not understand what
she was saying. After mimicking, they could get the idea of what she meant. The teacher
identified students recognized words most related to the vocabulary they frequently used in
English classes, like numbers and emotions, still only words at the beginning. After the

feedback, they could also identify sentences: “I am happy”, and “We are students”.

In the speaking area, students used English phrases that they sang along with the
teacher to greet each other: "Hello, how are you?" "I'm good," "I'm great, and you?"
Although it was difficult for them to pronounce the new words, this caused a lack of

confidence and fear, and they said they could not do it well.

The reflection on the field diary was that “The difficulties and fears presented by
students are understandable, but you can also see in them the initiative of learning. They
know how to listen to their teacher s guides; they are willing to respond and repeat. They are
active in their learning. Every new word they acquire in their vocabulary and that they

manage to pronounce is a great advance since it guides them to new learnings.”
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Session Three

The steps developed in this session were the same for sessions five and seven: first, a
talk about what they could remember from the history of the rhythm worked in the last
session; second, working with the song following the stages explained in Appendix E; third,
each student chose a complete phrase and shares it with the class and finally, dancing and

singing together.

During this third session, students worked again with the song number one. Based on
the Field Diary (see Appendix L), it could be noted that the continuous contact with the song
and its feedback greatly support students to understand what they listened to during the
session since they could identify the words and their meanings more easily. They mimicked

and represented what they heard, which was a good signal of progress in their listening skill.

In the speaking area, they were encouraged and challenged to say complete sentences,
even if they could not do it very well, they tried, and they found motivation in that. They

nn

improved their pronunciation of words such as "friends," "sleepy", and "scared".

As a reflection of this session, it could be said that “Challenges motivate students to
strive and dare to speak in English, likewise, the acquisition of vocabulary helps them to
understand faster what they listen to in English, either by the teacher or the songs,
generating a positive attitude during the sessions. Therefore, the motivation given by

challenges and feedback is important in their learning process”.

Session Four

In this session, students worked with song number two for the first time, which caused
curiosity. Curiousness as a sign of interest means that they found what had been developed in
class attractive. According to the field diary (see Appendix M), in listening, they could

understand simple questions such as “How are you? Are you ready? Do you get it?"
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answering by shaking their heads and some audibly. Also, they identified vocabulary from
the song, words they already knew from the English class, and they connected it with the
structure “I want to be a/an” and showed the teacher they understood by mimicking the

profession.

In their speaking area, the mechanics of the song of repeating sentences helped
students to vocalize and identify the pronunciation. It became difficult to pronounce the R, L,
T sound in English, but they were having fun anyway since those were new sounds for them,
from a foreign language. After repeating the song multiple times, they could pronounce some
whole sentences, and somehow, the song stayed on their minds because they went home

humming it.

The reflection for this session was: “Repetition has strengthened students' knowledge,
improving their level of listening and speaking. They understand the terms and phrases
normally used in classes and can replicate them with better pronunciation. They know it, so
they get excited and go home with the song in mind. These already acquired terms can serve

as a basis for new knowledge”.

Session Five

The second time with the second song,in the field diary (see Appendix N) we found
that students enjoyed the song, they wanted to dance and mimic the song, but for that, they
needed to understand what the song was saying, in this way, their listening was improved, as
they were able to identify some questions: “How are you?”, “What do you want to be?”, and
to not repeat what their friends had already said, they had to listen carefully and identify the
words. For example, one student said: "No, no, ella dijo "I want to be a teacher", entonces

tienes que decir la otra."
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Before the song was played, the students started to sing it, by their initiative, saying:
"Hello everybody, how are you today? I am good, thank you, thank you, I am good". They
used whole phrases in the right way, with good structure. After that, about ten students
decided to guide the song while the others repeated it. Even if they still had pronunciation
difficulties in some words such as: "am, architect, chef, student”, they were motivated to
participate, making movements with their mouths, exercising their diction and singing in

English as the teacher told them.

The field diary states: “The students' actions in this session reflect a breakthrough in
both listening and speaking skills. They have paid attention to the exercises reflected in their
production. This process must continue , to prevent them from losing interest and to continue

’

to challenge themselves.”.

From the second to the fifth session, students worked with songs one and two. One
was about the verb to be and emotions, the other about greetings and professions/occupations.
Analyzing all that was obtained from the field diary and its reflections, in terms of students’
listening and speaking skills, it can be said that until this point participants of this research

have been going through different processes of learning facing new challenges in English.

They started with the curiosity of learning something new, and they were ready but
listening to the new words was difficult. As we can see in the first sessions, they could
answer by using only words; they had to put a lot of effort into understanding what the
teacher was saying but after continuous contact with the songs, they were able to easily
identify the whole sentences while they were listening, their meaning and pronunciation, this

last, with still of difficulty since students found sounds different from their first language.

That aspect is connected to their speaking process. This fifth session, they could

recognize and imitate specific sounds: the letters R, L and T. Some of them still had trouble
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saying whole sentences without help and needed to keep practicing the vocalization of some

words, such as: “am”, “architect”, “chef”, “student”.

As the teacher showed and explained the new vocabulary and they got comfortable
with the new musical strategy, they managed to get through their difficulties and as the
reflection of the fifth session states, they paid attention to the exercises and it was reflected

in the way they expressed themselves, better every session.

First Survey Results

After the fifth session of this research, the first survey was sent to students to collect

their perceptions on the musical learning method in English and their confidence.

As it is possible to evidence (See graphic 1), 21 students enjoyed singing in the
English class during the sessions for different reasons. For example, one student said: “E's
mas facil aprender por que uno le encuentra mds gusto a los ritmos musicales y el inglés se
entiende mejor”, he stated that in this musical way he can enjoy learning and understand
English, another one said: “Es algo nuevo que nunca habia tenido en esta clase” stating that
what makes him enjoy is a new and different teaching method. Others reasons: “aunque a
veces no entiendo una cosa, es divertido cantar y bailar”, “Mi mama canta en casa y me
gusta mucho cantar a mi”, “quiero ser cantante cuando sea grande”. The one who said he

did not enjoy singing in the English class said: “No me gusta la materia” declaring that he

just did not enjoy the English class.

In the second question only seven students (32%) said they did not felt security when
saying any sentence that they learnt from the songs, they justified: “Creo que no hablo bien
inglés”, “Porque todavia no se mucho del inglés”, “Porque se burlaban si la decia mal”

showing an insecurity about their pronunciation and manage of this foreign language.



Graphic 1
First Survey Answers
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The 68% of answers stated: “son fdciles cuando ya te las aprendes”, “Tengo confiansa
en mi inglés”, “He aprendido diferentes palabras y expresiones en inglés que me ayudan a

hablar mejor inglés™, “Siento que la digo bien por qué la profesora me explico bien y por eso
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me da seguridad”, they said it was easier to speak in English when they already knew what

they had to say and how to do it, they felt confident.

In the third question all the students answered the same, they felt the song helped
them to speak in a better way English, they said: “Si porque es una forma mas creativa de

29 ¢¢

aprender”, “Es algo nuevo y siento que aprendo mas rapido con las canciones”, “cuando
digo las palabras en inglés de la cancion entonces hablo ingles”, “se me hizo mas facil
entender algunas palabras” stating that the songs helped them to learn words and sentences

in English to apply while talking. One said: “aprendi un poco de ingles pero me da miedo

hablar”, he felt a little bit insecure about talking in front of his classmates.

For the fourth question only one student said he did not feel the songs helped him to
better understand the English, he said: “todavia no entiendo todo lo que dice las canciones
por completo pero voy a aprender”, until that moment this student felt there were a lot of
words he did not understand but he said that he will do it, he was open to learning. Other
students said: “con las canciones entiendo lo que dice la teacher”, “cuando escucho una
frase ya sé lo que significa”, “entiendo cuando la profesora dice palabras de las canciones”.
They identified some words in the songs and some others that the teacher was saying during
the classes, they found the relation and the meaning satisfactorily. One student said: “no creo

que todo el ingles pero el que ella nos enseria si”, he saw that the songs did not have the

whole English language, but at least some elements and topics covered in class.

81% of students said they liked the different rhythms used in the English sessions in

E TS

the fifth question, they stated: “Porque son chebres”, “me gusta bailar y son canciones con
ritmos de colombia y me gusta ser de Colombia", “La profesora nos motivo a querer nuestra

cultura y la musica es de nuestra cultura”, “la profesora nos ensenio que los ritmos de las

canciones son de colombia y eso me enorgullece' . They noted the cultural elements of the
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songs and felt proud of being Colombian. Others expressed that the songs were funny, and
that they had enjoyed singing and dancing. Four students (19%) said they did not like the
rhythms: “Me gusto la letra pero el ritmo no mucho”, “No me gusta mucho esa musica”,
“no se bailar y me da pena con mis amigos”. For them, the rhythms were not so good to
enjoy, and for one it was difficult to dance with the others because of shyness. Another one

said they were funny, but it would be better to include other rhythms.

In the sixth question, from one hand, seventeen students (77%) enjoyed participating
in the session activities, they declared: “la profesora nos enseria por medio de muchas
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actividades que me gustan”, “me divierto aprendiendo inglés”, “siento que si participo voy a
aprender mas”, “Era una clase muy divertida y por eso me gustaba participar”. They found
a way of participating in amusement to learn; they had fun, so they enjoyed and wanted to be
part of the activity. On the other hand, five students said they had not enjoyed the activities,
expressing their feelings through these statements: “Me da pena hablar en inglés”, “me
gustan pero me da pena cuando me ven”, “son divertidas pero prefiero ver a mis comparieros

participar”, here it can be said there is an element in common that indicates embarrassment,

and concern about others’ judgments.

In the last question, the seventh one, twelve of twenty-two students (54%) said they
listened to the song at home by own decision, they declared: “Por que los ritmos son
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pegajosos y gracias a la profesora me gusta mas el ingles”, “Quiero mejorar mi inglés”, “se
las mostré a mis papas y me dejan escucharlas”, “escucho mucha musica en ingles porque
quiero ser cantante y me gusta el ingles”, here there is a personal motivation to listen to
English music and learn. Some of them presented impediments such as forgetting to do the

homework or not having a cell phone to listen to the songs, as they said: “Cuando me

emprestan el celular aveces mi mama me pone la cancion”, “aveces se me olvida pero
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cuando me acuerdo pongo una”, “se me olvida y cuando quiero no tengo celular”, “cuando
me acuerdo las busco y las escucho, tambien escucho otra musica en ingles”. The other ten
students (46%) argued: “En la casa prefiero hacer otras cosas”, “Me da pereza la tarea”,
“se me olvida y cuando quiero no tengo celular”, “se me olvida escuchar pero me acuerdo

cuando voy al colegio”, and some other similar ideas, they expressed their interest in other

activities at home.

This first survey aimed to determine how confident students were until this point,
and from the results, it can be said that they found some difficulties understanding English,
but they stated that once they got used to the songs and learned the lyrics, most of them felt

they were improving their English speaking and listening skills.

All the questions got more positive answers than negative ones, reflecting that most
of them felt confident about themselves and the knowledge they acquired. Most students were
having fun singing in the English class, most students felt confident when saying sentences in
English, all of them thought the songs helped them to speak the English in a better way, most
of them felt that with the songs they understood better the English, most of them liked the
rhythms of the songs to participate in the activities, and listened to the songs at home by their

own, not as an obligation.

Although there are some negative answers to pay attention to, in the second, fifth and
sixth questions, some students (from 4 to 7 students) sometimes did not feel comfortable
speaking English. They felt shy and lacked the confidence to talk and interact with their
friends. For four students (fifth question), the songs were not so good, or they did not like
them, and that could make them feel uncomfortable and, therefore, insecure about their
abilities and capabilities. For ten students, listening to the songs was not something they liked

to do at home, they preferred to do another thing, or they simply forgot about them.
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Session Six

During this session, students worked on song number three for the first time. In the
field diary of this session (4ppendix O), it was written that at the beginning, they were
listening attentively to the song but were confused by the new terms. Students managed to
identify words and short sentences previously used in their English classes, such as: "my
friends", "school is wonderful", "every day", "we play (the games)", "I like to sing". Even a
student said he connected a word (wonderful) with the others (school, is) and found the

meaning of the phrase. He knew their meaning separately, then he listened to them together

and got the idea.

In their speaking progress, some difficulties were found in saying complete sentences
without making mistakes; the teacher told them it was normal because it was their first time
listening to those words and phrases. She also reinforced the pronunciation of words such as:
“school”, “friends”, “dance”, in terms of not pronouncing [e] sound in “school”, or an [i]
sound in “friends”. According to the registers of the field diary, it was possible to see
different scenarios: students who easily learned the song and manage to express themselves
both linguistically and corporally, others who for fear of making mistakes when speaking
decide to stay silent, among them, some enjoy the rhythm of the song and dance, and a small

group is in total confusion.

Considering that data and those situations, in the field diary the reflection was: “As is
generally known, all students can have different mental capacities and processes, something
evident in this session. For most, it was not easy to learn a new song because of its unknown
lyrics, and this did not allow them to enjoy the session completely. It is necessary to apply

new strategies and modalities to help those who could not connect with the song to acquire
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the knowledge it brings them. Likewise, continue encouraging their ability to analyze,

’

interpret, and listen.”.

Session Seven

According to the field diary of session seven (Appendix P), a difficulty to understand
what is being sung was identified, most students were confused at first, they failed to answer
about the equivalence in Spanish of what they were listening to. They were blocked at the
beginning of the session but after the teacher explained sentence by sentence slower,
accurately, they could answer. From then on, by repeating the song, they could answer

assertively.

Five students demonstrated they had learned the song by signing it correctly in front
of the other students. Those five students received instruction in the phrases: “We don’t like
to fight ", “We don’t like to lose exams”. The teacher made emphasis on the sounds of the
letters “k™, “m”, “t”. Then, it was the turn of the other students. After a few times playing the
song and signing it together with the teacher, some still had difficulty saying the whole
sentences, and they sang just some words, but with good pronunciation. Finally, at the end of

the session, four students looked tired while the others were dancing around.

The field diary reflected: “This session yielded worrying data about some students,
and quite satisfactory in others (a minority). The abstinence of students from participating
and speaking because of not knowing the song, or not understanding the words and phrases
is a clear symptom that something did not work for them. It could be the song, the
methodology of the session, both, or something different. However, it should be noted that the
previous sessions did not present such a worrying scenario because the same students who,

during this session, were blocked; in the previous sessions participated more despite the same



50

difficulties. Therefore, the phenomenon of this session should be reflected in the survey and

self-assessment at the end of the last session, or maybe, in the next.”.

Session Eight

The eighth and ninth sessions aimed to allow the students to recognize their
difficulties and guide them to clarify pronunciation and promote speaking as defined in the
Implementation Plan with the developed stages. For session eight, students chose song
number three as the harder song for them. For session nine, as the medium-difficulty song,
they chose song number one, leaving song number two as the easiest song among the three of

this research, and it was developed in session ten.

The entry of session 8th registered in the field diary corresponds to the development
of, listening skills,he teacher decided to develop a different strategy of teamwork and
satisfactory results were achieved: she “asks them to first repeat what she says and then tell
her what it means in Spanish (recites phrases of the song), but she tells them to speak among
themselves before giving the answer.”. They could understand what the teacher said,
replicating the sounds they listened to. Even when, in the other activity, some students stated
a question in a different way (“what you like do in break?”). They understood the idea, and
with the song as a guide, they answered correctly, identifying if the questions were

affirmative or negative.

For the speaking area, the students’ answers showed inconveniences in pronunciation
and use of whole sentences. They tended to forget what the teacher said because when she
pronounced the phrases with them, they did it right. Still, some minutes later, when they
answered on their own, they made the same mistakes, as written in the field diary “they omit
sounds, add others or change them,for example: they omit the sound of the “t” at the end of

“fight” and add the sound [e] in “school”.
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They also found it hard to say the sentences that were not necessary to say in previous
sessions: “What do we like to do at school?”, “What we don’t like to do is” and “What do we
love to do during the break?” because they had long expressions and confusing words. For
that, some students simply changed the structure of the question but without leaving apart the
keywords, as was stated in the last paragraph, and achieving to express their ideas. Apart
from their pronunciation and diction troubles, they could participate by saying whole

sentences, not only single words, but phrases.

This session allowed the researcher to reflect in the field diary: “Working in small
groups contributed to everyone having time to participate and demonstrate their strengths
and weaknesses, and even with drawbacks, they could express themselves in English,
applying their knowledge, demonstrating that they can do better. Although they repeat some
mistakes, they showed progress in other aspects, so we must continue to support them and

’

step by step, help them not to commit them again.”.

Session Nine

Students worked with the first song, developed in sessions two and three, and
according to the field diary (4ppendix R), they could mimic what they were listening to while
dancing, and after remembering the song, they repeated it correctly as the teacher told them.
Also they identified the mistakes, correcting each other; even while signing together, they
showed they had already acquired the concepts, understood the words, and identified the
whole phrases and their meanings because they were moving and mimicking according to

what they were singing as a correct answer of the idea they got of the concepts.

In the speaking description and analysis, at the beginning they stayed silent while they
were trying to remember the song, and after connecting with it again they could sing by

I TS »»

themselves. Also, as it is described: “teacher reinforces the pronunciation of “am”, “are”,
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“great”, “scared”, “bored”, emphasizing in not omitting the sounds of the “t”, “d”, “m”,

“_

and “r” letters.”.

In addition, the fact that they decided to sing the song alone, without music guiding
them, reflects their confidence and the knowledge they acquired. Even with imperfections in
pronunciation, they could do it, helping each other: what some students forgot, others
remembered, so, in this way, they complemented each other. It was possible to see the use of

whole sentences, fluid phrases, and better pronunciation compared to the first sessions.

The field diary registered: “In this session, it can be seen the progress that the
students had with this song, as a musical tool, they acquired the concepts, showing that they
can learn a song in English by understanding what they sing and expressing it through their
dance, movements, and expressions. Although there are still students with difficulties in some
elements, the achievements they have obtained are greater, and the objectives for their
speaking and listening skills are satisfactorily fulfilled. It is best to continue encouraging

them not to forget what they have learned.”.

Session Ten

The main objective for this session was to enjoy the session with the song the students
felt more comfortable with, in this case, the song number two, the one they choose as the
easiest, and also, to reinforce the pronunciation and promote the use of whole sentences as in

the previous sessions.

In the field diary of session ten (4ppendix S), the mastery of the song that the students
have is evident. In the listening area, students understood whole sentences, according to what
they heard, and in that way, they correctly replicated them. The teacher decided to change
some words of the structures they had already learned and challenged the students to get the

idea, and they did it, in the right way, as it is described in the field diary: “she says: "Hello
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everybody, I am happy", all students manage to identify the idea, everyone raises their hand
to answer and some shout the answers in Spanish, then she adds: "It is great to see you
again, I want to be your friend" and receives the same response from the students, they all
rise because they want to answer, so she gives the opportunity to three students who looked

distracted and they responded correctly.”

In the speaking area, described in the field diary, students sang sentences fluently
applying the feedback from last sessions, using correctly the [0], [m] and [1] sounds. Also,
they found they could create new sentences from the statement: “I want to be” by adding
extra words they already knew, such as: “soccer player”, “dentist”, and “policeman”, whose
pronunciation was improved with the teacher’s help. This time, they also decided to sing

without the background as a challenge, and they did it, dancing, and clapping.

As the last reflection, it was written that: “It is satisfying to see the progress and
improvement that the students achieved through this song. It is reflected in the way they
express themselves, their speaking and their listening skills. They acquired basic knowledge
that will help them to acquire more in the future, recognizing the characteristic sounds of

English. Song one, the easiest for this group of students. It worked, and we met our goal.”

From the sixth to tenth session, students interacted with the three songs, but more
with the third one, which was the hardest for them. In summary and in contrast with the first
five sessions, analyzing what was obtained in the field diary about the students’ progress in
listening and speaking, it is important to highlight all the improvements they obtained after

using the three songs.

At the beginning they were confused, shocked, without previous experience of
learning with music, but after getting the students into the activities of the sessions, helping

them to get comfortable with their mistakes and challenging them, it was possible to see how
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they could , at the end, use whole sentences with a good pronunciation, taking into account
important English sounds. They reflected that by dancing and mimicking what they were

saying, showing that they had understood the meaning of every sentence.

It is important to highlight some strategies that made a difference and helped students
overcome every difficulty. First, repeating the phrases in the song contributed to their
learning of new concepts and pronunciation. Second, working in small groups allowed them
to have a better opportunity to participate and to speak. Third, challenges during the sessions
motivated them to get out of their comfort zone, improving their confidence and showing

their capability.

Second Survey Results

After the final session, the students received survey number two and the
self-assessment r to collect data, about their confidence and perceptions about the songs and

the musical teaching-learning method.

In the first two questions, all the students selected the affirmative option reflecting
that dancing and singing helped them to feel better in the English class, and that they would

like to keep using songs and music to learn.

As answers to the third question, most students said they liked to listen to the rhythms

of their region, their culture, and only one student said he did not.

For the fourth question, the students had to select the song or songs they liked the
most. Song number three (Cumbia—What do we like to do?) is the least liked with just five
votes, song number one (Salsa—verbo to be) is the second most liked with nine votes, and

the one students liked the most was song number two (Bambuco—profesiones/ocupaciones).
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Graphic 2
Second Survey Answers (First Four Questions)
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The ones who said it was just the second one they liked the most, expressed: “La letra
era facil de aprender”, “aprendi las profesiones y puedo decir lo que quiero ser cuando sea

grande”, “Entendi todo lo que decia la cancion”, “me gustaba cuando haciamos la

simulacion de lo que deciamos y aprendi mucho”.

The ones who choose just the first, affirmed. “Me gusta mas el ritmo de la salsa no
conozco el bambuco y la cumbia no me gusta”. “Es a la unica que le entendi la profesora
nos enserio el verbo to be y venia en la cancion”, “Me gusto bailar con mis amigos y me

aprendi la letra”.
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The students who chose the third song said “Me gusta mucho la cumbia”, “Porque
tiene buen ritmo”. The ones who stated they had enjoyed the three songs stated: “me
gustaron todas porque son divertidas”. “Aprendi muchas palabras en inglés y me diverti

cantando también fueron faciles y divertidas”, “me gustaron todas las canciones porque son

faciles de cantar y bailar y son en inglés ™.
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The fifth question was about the aspects they had not enjoyed about the songs. Some
of them said they had liked everything, but some stated some ideas sucha as : “La cumbia
sonaba sin energia”, “La letra de la primera cancion era mas dificil”, “Que duran poquito”,
“la de salsa porque era muy rdpida y aveces no entendia”. Others expressed the difficulty
they had at the beginning or sometimes, saying: “al principio no entendia nada de lo que
decian pero luego la profesora nos enserno y fue mucho mas facil”’, “en ocasiones no
entendia lo que decia la cancion entonces la profesora me ayudo y me dijo que lo estaba

I

haciendo bien”.
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cuando no entendia la letra pero luego la entendi y me gusto”. “cuando no
entendia en ingles”. So, for one student, it was hard to sing and dance at the same time, and

another said he had not liked that there were few songs , he wanted more.

The last question was: ;Qué fue lo que mas te gusto de todas las sesiones?. The
students presented a variety of opinions regarding this question. Some of them liked the
songs and their rhythms, how they were related with their culture, and how the sessions were
developed. They expressed: “Todo me parecio importante para mi aprendizaje”, “Entendi
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mejor los temas que nos enseno la profesora con las canciones”, “aprendi a hablar en inglés

con elementos de mi cultura y me gusto mucho”, “que no fueron aburridas si no que fueron

dinamicas y me ayudaron a hablar en inglés”

After the ten sessions, and analyzing the answers of the first three questions, it can be
said that the use of songs in teaching as a learning complementary method worked in this
group. They felt they were learning through this cultural music, and they enjoyed and liked to
keep using it in the classroom to keep learning. Even with the cultural elements of the songs,
they liked to listen to regional rhythms. In music they found a funnier way to learn and relate

to their culture, only one student did not like to listen to those regional rhythms.



57

The other questions were planned to obtain material for improvement, looking for
how the songs and the strategies used in the teaching sessions would be improved to help
more students. Based on their answers, it would be necessary to record the songs in an easier
way to be listened to and understood, and keep using didactic and fun teaching strategies for

students according to their age.

Self-assessment Results

In the first question (See graphic 3), it is possible to see that most of them felt
comfortable participating in the English class and being part of the activities, and that reflects
their confidence and desire to go forward and advance. Only two students said that maybe

they did not participate enough.

In the second, this feeling of having learned something new motivated and
encouraged students. It can also show that the musical strategy worked for them; only one

student said he was not sure about it.

In the third, the way they feel about themselves and their perception of
English-speaking learning reflects their confidence. In this case, six students still felt a kind
of insecurity. They did not say “No,” but “I am not sure.” At least there is a little part of

“Yes” in that option.

For the fourth question, there is no big difference between the students who felt they
overcame their fears, those who were not sure, and the ones who did it. That reflects that
there are a lot of insecurities and fears even if they could participate and interact in English,

there is still a feeling of fear and shyness.
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With the fifth question, it can be said that the reflections and conversations about their

culture, and cultural rhythms were successful, twenty-one of twenty-two students learned to

value the cultural musical genres used in the sessions as a representation of their culture, and

that was one of the objectives of this research, to make students find value on their culture.

Recognizing and knowing their limits and capacities is an ability needed by students

that allows them to grow up. It is important to empower students to reflect on themselves, and
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with the sixth question answers it can be said there was progress. Only three students were
unsure about it, but the other nineteen said they did. They could recognize their abilities and
capabilities, a good signal of improvement and confidence, also reflected in the seventh
question, they strive to learn despite mistakes because of their motivation and that also

generates confidence in themselves.

That confidence is also expressed in the eighth question, nineteen students were proud
of their achievements in the sessions of their English learning process, two students were not

sure about it, and one said he did not feel proud.

In the ninth question, all of them said they enjoy going to the English class, with that,
it is possible to say that the sessions were not boring but amusing and enjoyable for them, that
is why they wanted to come again: they felt motivated to join the sessions, that shows their
interest in learning and being part of the activities. And finally, in the tenth question, most
students stated that they studied at home, three students were not sure about studying at
home, and three said they did not do it at all. Having sixteen out of twenty-two students that
study at home is a satisfactory result, 72% of them have the motivation to take some time at

home to practice and improve their English skills.

This self-assessment, as a research tool, allowed students to make judgments about
their learning process and the work they did during the ten sessions. Their answers gave this

research data about their confidence, motivation, and feelings.

Most of the participants answered positively to all the ten questions. Now, it is
important to separate the questions that aim to get motivation data from the ones about

confidence (see Appendix I), sometimes they are connected though.
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There were five questions about motivation and contrasting every question with the
others (See graphic 4), it is possible to say that, on average, twenty students reflected

motivation, after all the sessions.

Graphic 4

Answers of the five questions about motivation
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Note. These are the same first, fifth, seventh, ninth, and tenth questions of Graphic 3, just this
time, they are separately analyzed from the other five since these are the questions aimed to

get information about students’ motivation.

The question with less positive answers was the tenth, studying at home is a challenge
that every student has during their whole academic life, and as the subjects of this research
expressed on the first survey (see graphic 1) in the seventh question, they had better things to
do at home than studying. However, at the end of the sessions, only six students chose the
negative answers, three said “no” and the others said “I don’t know”. Less people than the

first survey.
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As a result, most students were motivated during and after the sessions to participate,
to value their culture, to keep trying no matter the mistakes, to keep looking for new

knowledge and to study even at home.

Graphic 5

Answers of the five questions about confidence
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Note. These are the second, third, fourth, sixth, and eighth questions of Graphic 3. As
explained in Graphic 4, they are separated from the others since these are the questions

aimed at obtaining information about students’ confidence.

There were also five questions about confidence, and contrasting the questions (see
graphic 5), it is possible to say that, on average, seventeen students reflected confidence at the
end of the research sessions, more than the four students who chose negative answers.The
question with the most negative answers was number four, the one about overcoming fears,

As it was stated before, that is a reflection of the lack of confidence in ten students. There is
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still work to do on them to help them leave some insecurities to get a better learning process,

because this research were not enough for them.

In general, students worked on their confidence during the sessions. Most of them felt
they gained new vocabulary and skills in English to listen and speak, overcoming some fears
and getting the courage to interact in English. They knew their capacities and abilities, and

with that, they felt proud of themselves and everything they achieved.
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Conclusions

After all the reflection that has been made on the effects of the implementation of
music based on regional cultural rhythms in ten reinforcement sessions to complement the

EFL learning of fifth graders at Rafael Tello school, this research can conclude that:

1. Music as a teaching method for children can improve how students learn and acquire
knowledge, giving them an artistic space where they can feel free to express
themselves. Considering the elements the music has and the knowledge it affords to
students, more projects could be based on cultural rhythms since students enjoy
dancing the different kinds of rhythms.

2. Musical sessions can improve students' motivation. With dedication, time, and
pedagogical strategies, they can connect with the class and create a desire to keep
learning.

3. Through these musical strategies, students can overcome difficulties and fears about
the class, the teacher, and even themselves. They are encouraged to accept challenges
and gain confidence in their skills, taking risks they used to avoid.

4. The songs provide elements that improve students' speaking and listening skills:
vocabulary, diction, learning new phonetic sounds, memory exercise, concentration,
corporal expression, and social interaction.

5. Based on the elements mentioned in point four, as basic structures, they can create
new ideas and acquire new knowledge by applying logical thinking, teamwork,
challenges, and interaction with the English Language in general. The students could
express themselves in a foreign language; therefore, as it is written in the reflection of

the tenth session, the progress the students made is satisfactory to this research.
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Recommendations

Teachers have a great responsibility in the classroom, their main objective is to help
students to learn certain subjects and tools that will help them to be part of a society, those are

primary knowledge students need.

For that, if anyone wants to apply cultural music on their classes it would be necessary to take

into account these elements:

e disposition and patience to manage all the possible situations in the classroom.
e sessions of no more than thirty minutes.
e songs related to the students’ likes, preferences and reality.

e emergency strategies in case of students getting bored or confused.

If anyone wants to create songs to apply in teaching for children:

e study what the students like, prefer and what musical factors surround them.
e work with the help of music experts, or look for a second opinion.

e short songs, with simple expressions and sentences (or as it is needed).

e use the repetition method, the call and response in music.

e give them the space to also enjoy the music, the sound, the rhythms.

The analysis, conclusions and recommendations are based on the process in every
stage of this research in specific, and they can vary based on the different contexts, history,
experience, and particular perceptions of the research subjects. The strategies and materials
developed for this work require adjustments and modifications to get better and broader
results. Therefore, it is recommended to keep working and researching this cultural and

musical topic, as a didactic strategy to teach English as a Foreign Language.
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Santandar de Cuilichao, 18 de octubre de 2022

Senores

FADRES DE FAMILLA

In=fitucion Educafiva Tacnico Sede Refel Tello
Santandar de Cuilichao

Caordial saledo.

Por medio de la presente me permito solicitar su auforizacicn y consentimiento para la
participacion de sw hijo en & provecto de investigacicn “Leaming While Singing:
Children RMusic With Cuffurs! Rhythms o The Cis=szroom”, a cargo de la estudiante
Eyden Deyed Bolanos Paz y de la linea de Investigacion an la Universidad del Cauca,
noveno semesire, proyecto avalado instilucionalments.

Dicho proyecto cuenta con las siguientes caracteristicas:

Objetivo:

Reflexicnar scbre los efectos de la implementacion de milsica basasda en rtmos
cultursles de la region, en sesiones de refuerzo en inglés de estudiantes del gradeo
quinta B de la Institucidn Educativa Técnico, sede Rafael Tello como complemanio al
desarmollc del aprendizaje EFL.

Responsables:
Maritza Housset Fonseca, docente de la Universidad del Cauca v tutor(a) del proyecio.

Procedimiento: Previa sutorizacion de la institucion v consentimiento informado por
parte de los padres v el {la) menor de edad, debidamenie firmado, se procedera a
aplicar la imvestigacion v sus hemamientas de la siguiente forma: Se desarrcllaran 10
sesiones extras de inglés con una duracion de 30 minutos, durante estas, se trabars
con 3 canciones infanfiles en inglés con los siguientes ritmos: salsa, cumbia v
bambuco. Ademas, se efectuaran 2 encuestas v una autoevaluacion.

Agradeciendo su atencion,

Cordialmente,

EYDEN DEYED BOLANOS PAZ

Lider del provecto de Investigacion

Estudianie Facultad de Ciencias Humanas % Sociales - Universidad del Cauca
Teléfono 3168182082

Cormreo electronico: eidenbola@unicauca edu co.
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FORMATO DE CONSENTIMIENTO INFORMADO

o, , identificadola) con la cadula de
ciudadania numero de ,&n
calidad de progenitar(a)__ tutora) l=gal . del estudiants

del grado quinto B de la Insfifucion Educativa
Técnico sede Rafael Tello, deseo manifestar 2 traves de este documento, gue fui
informado  suficientemente y  comprendo la  justificacion, los  objetivos, los
procedimientos v las posibles molestias y beneficios implicados en la participacion de
nuestro hijofa), en el proyecto de investigacion: “Learming Whie Singing: Children
Nuzic With Cultural Rhythmsz in The Clazsrcom”, gue se describe a continuacion:

Equipo De Investigacion
El equipo lo conforman: Eyden Deyed Bolafos Paz, del grupo investigativo de
Moveno Semestre de la Facultad de Ciencias Humanas de la Universidad del Cauca.

Objetivo: Reflexionar schre los efectos de ks implementacion de misica basada en
ritmos culturales de la region, en sesiones de refuerzo en inglés de estudiantes del
grado quinic B de la Institucion Educstiva Técnico, sede Rafsel Tello como
complements al desarmollo del aprendizaje EFL.

Procedimiento:

Azistir a2 sesiones de refuerzo de inglés, paricipar activamentz en las
actividades, cuya duracion es de aproximadamente freinta (30} minutos, y responder
las dos encuestas v la autoevaluacion gue esta investigacion requiera.

Participacion Voluntaria

La participacion de nuestro hijofa) en este estudio es completamente voluntaria,
zi &l o ella se negara & participar o decidiera retirarse, esto no le generara ningun
problema, ni fendra consecuencias a nivel institucional, ni académico, ni social. Si lo
deses, nuestro hijo(a) informania los motives de dicho retiro al equipo de investigacion.

Riesgos De Participacion
El riesgo por participar en este estudio es minimo académicamente, al contrario,
con su participacion se busca su propia mejora en su proceso de aprendizaje.

Confidencialidad

La informacion suministrads por nuestro hijofa) sera confidencial. Los
resultados podran ser publicados o presentados en reuniones o eventos con fines
academicos sin revelar su nombre o datos de identificacion. Se mantendran los
cuestionarios y en general cuslguier registro en wn sitio segure. En bases de datos,
todos bos participantes seran identificados por un codigo que seré usado para referirse
a cada uno. Asi se guardara el secreto profesional de acuerdo con lo establecido en la
Ley 1080 de 2008, gue rige el ejercicio de la profesicn de psicologia en Colombia.

Asi mismo, declaramos que fuimos informados suficientements y comprendemos
que fememos derecho a recibir respuesta sobre cualguier inguistud que mi hijola) o
nosotros tengamos scbre dicha investigecion., antes, durante y después de su
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sjecucian; que mi hijoia) v nosofros tenemos el derecho de solicitar los

resultados de los cuestionanos y prusbas gue conteste durante 1a misma.
Considerando gue los derechos gue mi hijofa) tiene en caelidad de

participante de dicho estudio, 2 los cusles hemos hecho slusion
previamente, constituyen compromisos del equipo de investigacion responsable del
mismo, nos permifimos informar gue consentimos, de forma libre ¥ espontanea. s
participacion de nuestro hijola) en el mismo.

Este consenfimienic mo inhibe 2| derecho que tens mi hijola) de ser
informadofa) suficientemente v comprender bos puntos mencionados previamenizs v a
ofrecer su asentimientc informado para participar en el estudic d= manera libre y
espontanea, por lo que entiendo que mi firma en este formafc no obliga sw
participacion.

En constancia de lo anteror, firmamos 2l presente documento, en la ciudad de
Santander de Quilichao, el dia del mes die 2022,

—_—

Firma
Nombre
C.C. No. de

Investigador principsl de la investigacian

EYDEMN DEYED BOLANOS PAZ

Lider del proyecto de Investigacion

Estudianie Facultad de Ciencias Humanas % Sociales - Universidad del Cauca
Teléfono 3162182062

Comeo electronico: eidenbolai@unicauca edu.co.

Taken and Adapted from Adjuntos/Investigaciones, Universidad Catolica de Colombia
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Objective

Lyrics

DBA - Rafael Tello
Curriculum

To apply the verb to be with
the feelings while
expressing them through
corporal language

a. Let's sing together
(You and me)

I am ready ready ready
(Come on move your bodies)
We are students
(We are students)

They are my friends
(They are my friends)

I am happy
(I am happy)
He is bored
(He is bored)
She 1s scared
(She is scared)
And we are great
b. (Well done guys, now
express with your face and
body what we are going to
say, ok? 1, 2, 3)

Sleepy
Scared
Bored
Angry

And a Funny face

We are happy
We are learning
It is funny
The verb to be

> Explico una
situacion a través de
oraciones simples de
manera oral y escrita
siguiendo un modelo
establecido.
> Afianzar el
vocabulario
relacionado con la
estructura de la
oracion
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Appendix C: Song 2. https://youtu.be/Mvr3d0fKO0xA

Objective Lyrics DBA - Rafael Tello
Curriculum
To use typical phrases to a. Hello everybody > Explico una
establish a conversation of Hello hello everybody situacion a través de
greeting. (x2) oraciones simples de
To declare desires in the How are you today? manera oral y escrita
present using the structure "I How how are you today? siguiendo un modelo
want to be" and apply the (x2) establecido.
vocabulary of professions I am good, thank you
and occupations thank you, thank you
I am good
(x2)

It’s good to see you again
It’s good to see you
(x2)

b. (Excellent, now you are going
to tell me what do you want to
be when you grow up, in 1,2,3)

I want to be a doctor
I want to be a teacher
I want to be a chef
I want to be a singer
I want to be an architect
I want to be a student
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Objective

Lyrics

DBA - Rafael Tello
Curriculum

To express likes and dislikes
about activities at school
through the application of
specific structures

a. [have to go to school
And I love it!

(Al ritmo de la cumbia)
School is wonderful
(School is wonderful)

I have my friends
(I have my friends)

(What do we like to do at school?
in 1,2,3)
I like to sing
(laralalala)
We like to dance

b. (Hm okay, but what we don’t
like to do is)
We don’t like to fight
(no, no, no)
We don’t like to lose exams

(Perfect! Now, what do we love to
do during the break?)
(We play together)
//We play football
We play la lleva
We play congelado
We play rayuela//

Ey, ey, ey!

> Intercambio
informacion sobre
habitos, gustos y
preferencias acerca de
temas conocidos,
siguiendo modelos
provistos por el
profesor.
> Menciono lo que
me gusta y lo que no
me gusta.
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English and encourage
them before working
with the songs to
recognize how able they
are to learn and speak in

EFL.

Let’s get confidence).
To work around the
history of the rhythm
(What do the students
know about music in

history).

Session Objective Activities to Develop Tools/Materials
1 To contextualize students Socialization of the e Stereo
to the research nature, research in general terms. | o Rhythms
objectives, and Why do we use music? tracks
methodology to give Inquiry of previous (salsa,
them a horizon. knowledge about cumbia,
elements of the culture. bambuco)
Students' likes of cultural
music.
Exposition of the
rhythms of the research.
Musical Integration
2,4,6 | First, to give students the Motivational e Stereo
space to talk about conversation (How dowe | e Song
insecurities or fears in feel about ourselves? #1/2/3
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Second, to help students
to learn about the history
around their culture in
music according to the
rhythm to improve their

cultural knowledge.

Third, to acquire
speaking elements from
song lyrics and to
improve listening
through their repetition
while enjoying the

rhythms together.

e Presentation of the song
following the stages:
listening, what they
understand, feedback of
part A of the song,
repetition of part A,
feedback of part B,
repetition of part B, and

signing together.

3,5,7

First, to reinforce the
knowledge worked on in
the last session about the
cultural music history of
the respective rhythm for

the class.

Second, to keep working

with the song to improve

e What can we remember
about the history of
music (the history of the
rhythm worked in the last
session)?

e Play the song following
the stages: listening

together, what they

e Stereo
e Song

#1/2/3
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listening and speaking

skills.

Third, to encourage
students to speak by
using elements of the
songs (confidence) and

enjoy the music.

understand, feedback of
part A of the song,
repetition of part A,
feedback of part B,
repetition of part B, and
signing together.

Each student chooses one
complete phrase and
shares it with the class
(without repetition). It
will repeat the song if
necessary.

Dancing and singing

together.

8,9

To allow the students to
recognize their
difficulties and guide
them to clarify
pronunciation and

promote speaking.

The students chose the
song that they perceive as
more difficult (in the next
session the one they
perceive as not the more
difficult but not the easier
one of the three songs)
and identify the

difficulties.

e Stereo

e Chosen

song
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Clarification and
explanation.
Singing while dancing

together.

10

To make students feel
free of enjoying the class
with the song they feel
more comfortable
seeking to reinforce their
pronunciation and use of
complete sentences
through the phrase’s

activity.

The students chose the
song that they perceive as
easier.

Singing while dancing
together.

Phrases activity: choose
one phrase and share it
with classmates, without

repeating it.

e Stereo

e Chosen

song

Highlight: Survey 1 is developed after session 5 and survey 2 and the self-assessment

after session 10.
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FIELD DIARY
PEDAGOGICAL PRACTICES
LEARNING WHILE SINGING - RESEARCH PROJECT
Institution: Group:
Researcher: Subject:
SESSION  BASIC LINGUISTIC SKILLS
INFORMATION SPEAKING LISTENING
DATE DESCRIPTION
TOPIC
MATERIALS/TOOLS
ANATYSIS
*SPEARTNG: Pronuneciation,
uze of whole sentencas REFLECTION
*LISTENING: Understanding
phrases‘words mmplamented

class

Metadata

Institution. To define the context of the participants, in this case, the Educative Institution

to which the students belong.

Group. 1t refers to the exactly researched population that makes up part of the institution.

Researcher. The name of who is observing? analyzing and describing the behavior and

development of the sessions.

Subject. The educational area is developing the observation to highlight the nature of the

class.

Session. To define the number of the class in an ordinal code (session number one, two,

three...)
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Date. Specify on what day, month, and year the observation is developed to have a clearer

view of the process of the investigation.

Topic. The general title of what is going to be presented and treated in the session.

Materials/Tools. The variety of instruments needed and implemented to the development of

the session.

Description. A redaction of what is being developed in the session, with declarations about
the attitudes, behaviors, and interventions of each participant. It is necessary for the

investigation to be objective, see and write everything important.

Speaking. To describe specific elements in students’ speaking in English abilities making

emphasis on pronunciation and implementation of whole sentences.

Listening. To describe the processes related to understanding what is said in class, the
meaning of sentences, and responding following the statements, also identifying whole

sentences.

Analysis. The examination and interpretation of what has been written in the description of

the session in each section: speaking and listening.

Reflection. Think and reflect on the results to get conclusions and main hypotheses about

what has been done and would be done.
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Statements

Specific Objective

Me divierto cantando en

clase de inglés.

Students need to identify their feelings according to the

music in class.

Me siento seguro cuando
digo alguna oracion en inglés

que aprendi de las canciones.

This feeling of security is strongly related to confidence in
each student, for that, it is necessary to identify if there is

any signal of security inside the students to talk in English.

Siento que las canciones me
ayudan a hablar mejor en

inglés.

When learners feel they are learning by using any tool, it is
possible to infer the effect of that specific tool on their
confidence to speak. With this question, it will be possible
to know their perception of how they are developing their

speaking.

Con las canciones siento que

entiendo mejor el inglés.

As in the first statement, this one will allow researchers to
know their perception of how they are developing their

listening.

Los diferentes ritmos de las

canciones me gustan.

It is important to identify if the participants like or not the
different rhythms worked in the sessions because their likes

influence their confidence.

Me gusta participar en todas

las actividades.

Participation also means motivation. There is the interest of
the students to learn and express themselves, important

data for this research.
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Escucho las canciones en

casa porque quiero.

It is necessary to know if students are using the material of
this research to study out of the scholar schedule and
because they want to do it, not for the obligation. The

results can show their interest.
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Statements Answer | Specific Objective

Cantar y bailar me | Yes/no To identify if singing and dancing with the song rhythms

ayudo a sentirme helped them to feel better, that would mean the effect of

mejor en las the songs on their confidence is positive, or not. With this,

clases de inglés. the researcher can identify if the musical strategies work
for the class environment improvement.

Me gustaria seguir The desire of keeping in contact with any class material

usando canciones would signify that it is evoking motivation in the student.

para aprender. With this, the researchers can identify if students like
music and after that, think about whether to keep
developing musical material or not.

Escuchar The rhythms are an important factor of this research

canciones con because they are part of the region and culture of the

ritmos musicales research participants, for that, it is crucial to know if they

de mi region me enjoy those rhythms or not, and that data is necessary for

gusta. the study.

Seleccione la(s) o Song I | As the songs have different rhythms and subjects, it would

canciones que mas | o Song 2 | be interesting to know what was the one students liked

te gusto. o Song 3 | more and why. Based on that, it would be possible to

Justifique su

respuesta.

create and innovate materials for the future.
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(Qué no te gustd | (Space to | Concerning songs, as in the previous statement, it is useful

de las canciones? | write) to collect data about what students liked or not, to improve
the teaching cultural material, and in this way, can create
learning effective environments to motivate learners.

(Qué fue lo que (Space to [ Now, about sessions, it is necessary to find what the

mas te gusto de write) research participants liked the most about them, such as

todas las sesiones?

rhythm, lyrics, or pedagogical materials. Identifying and
knowing what was outstanding by the students would
allow researchers to improve the material both in quality

and quantity.




Appendix I: Self-assessment

Statements

Specific Objective

Participé en las
actividades de las
clases.

(Motivation)

Most of the time the initiative of the student to participate is created
by the fact of feeling comfortable in the environment, in this case,
the class, reflecting their motivation. This research looks to know if

students feel this way about class material and teaching strategies.

Aprendi nuevos
temas, palabras y
oraciones en inglés.

(Confidence)

The feeling of having learned something new can encourage
students and reflects confidence. It can also show that the musical

strategy works.

Aprendi a hablar
mejor en inglés.

(Confidence)

The inquiry participants can reflect on the way they feel about
themselves and their perception of English-speaking learning. And

that sense of improvement is the result of their confidence.

Logré superar mis
miedos.

(Confidence)

It is relevant to identify if the students have worked and improved
on their insecurities, to get a better process of learning. Helping
students to improve their security and confidence is a good signal to

the investigation.

Aprendi a valorar
algunos géneros
musicales
representativos de la

cultura de mi Pais,

The culture is an important factor of this inquiry, for that in addition
to teaching English, this research looks to motivate students to
know their culture, see its value, and enjoy some of their

characteristic Colombian rhythms.
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Colombia.

(Motivation)

Conozco mis
capacidades y
habilidades.

(Confidence)

Recognizing and knowing the limits and capacities is an ability

needed by students that allow them to grow up. Through teaching, it

is important to empower students to reflect on themselves,

improving their confidence.

Me esfuerzo por

aprender mas a

pesar de mis errores.

(Motivational)

Knowing that students are dedicated and look for learning every
time, even if they make mistakes, is motivating to teachers. That

shows motivation in students, important data for this research.

Me siento
orgulloso(a) de mis
logros.

(Confidence)

The way the students feel about themselves reflects the confidence
he/she has acquired during the sessions, and that is important data
for the research. With this, it can be shown the effects of the

material and strategies developed in class.

Me gusta asistir a
clases.

(Motivational)

As in the first survey, it is important to know if the students feel
motivated to join the sessions. That shows their interest in learning

and being part of the activities.

Estudio en casa.

(Motivational)

This is one of the factors that strongly reflects the interests and
motivations of students for learning when they look for knowledge
with autonomy. Living that seed of curiosity and wanting to learn
can show whether the strategies applied in the sessions worked

satisfactorily, or not.




Appendix J: Field Diary Session One

FIELD DIARY
PEDAGOGICAL PRACTICES

LEARNING WHILE SINGING - RESEARCH PROJECT

Institution: Institucion educativa el Técnico, sede Rafael Tello

Researcher: Eyden Deyed Bolafios Paz

SESSION  BASIC INFORMATION

DATE 11/02/2022
TOPIC - Socialization

MATERIALSTOOLS
Stereo
Rhythms

*SPEAKING:
Pronunciation, use of
whole sentences

*LISTENING:
Undersianding and
identifying
phrasesfwords
implemented in class
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Group: 5B

Subject: English

LINGLUISTIC SKILLS

SPEAKING*
DESCRIPTION
Students use English words: ves, no, teacher, hello, good morning. They
repeat the teacher’s pronunciation; she congratulates them on their
attempts and pronunciation. When they use English words, they try to
pronounce as the teacher does and ask for help, Some students correct
the pronunciation of others. The students repeat with euphoria some
commands that the teacher uses during the class while histening and
enjoying the musical rhythms: come on, move your bodies,

LISTENING*

When the teacher does the socilization of the project in English the
students pay attentson, she asks them what they understood and they
sand not much, some ideas related to the words they dennfied, she
asks them to mention words she used and they answer some: music,
school, students, day, teacher, classroom. Students follow to the
commands the teacher uses in class: get up, let’s dance, move your
bodies, come on. When the teacher uses simple words and short
commands, they follow them quickly, when it is something longer,
they stay thinking much longer and she chooses to change the

ANALYSIS

Students pronounce well the words with which all classes have more
contact and try to imitate the teacher as a reference poimt for
pronunciation. However, their speech is limited to a few words, but

not complete sentences.

REFLECTION

message m a shorter way.

They only manage to understand the words best known to them,
Long phrases are more difficult to understand, although even if
they did not understand the whole sentence, they got some ideas
related with the original message.

students feel comfortable with the words they already know and feel confused by the new ones. Although they are always prepared to leam
more and be guided by the teacher in pronunciation and vocabulary, they got some ideas of what the teacher was saying, so it means they are

trying to understand a message based on their knowledze

Appendix K: Field Diary Session Two

FIELD DIARY

PEDAGOGICAL PRACTICES
LEARNING WHILE SINGING - RESEARCH PROJECT

Institution: Institucion educativa el Técnico, sede Rafael Tello

Researcher: Eyden Deyed Bolafios Paz

SESSION

BASIC INFORMATION

DATE 110032023
TORIC
Feelings

MATERIALS/TOOLS
Stereo
Song 1

*SPEAKING:
Pronunciation, usc of
whale sentences

FLISTENING:
Understanding and
identifying
phrasesfwords
implemented in class

Universidacd
el Canscn -

Group: 5B

Subject: English

LINGUISTIC SKILLS

SPEAKING*
DESCRIPTION

Students preet each other using English phrases that they sing
along with the weacher: "Hello, how are you?", "I'm good,” "I'm
great, and you?" She commends them on their pronunciation,
When the teacher asks questions, the students respond briefly
with "yes/no, teacher." They repeat the song lyries following the
teacher's puidance, making pronunciation ermors, atiributing
them to a lack of understanding, The teacher clanfics and
instructs while they pay attention and repeat in unison.

The teacher encourages them to use complete sentences. Some
students express fear, stating they cannot do it well, yet the
teacher’s support motivates to try, successfully some of them get
to say phrases like "we are students” and "they are my friends.”

ANALYSIS
Students have difficulty pronouncing new words for them, of
which they do not know the mearning. However, this does not
stop them from trying to talk. Despite mitial apprehension,
some students overcome their fear, indicating progress in their
language confidence. Trying to use complete sentences 15 new
to them, so it causes them msecurity and fear,

REFLECTION

LISTEMING*

The teacher begins by greeting the class in English, and some students
respond based on what she says, while others simply listen. When the
teacher poses a question in English, she aids comprehension by mimicking
the question through gestures (moving her hands, body, and making facial
expressions ). The students listen, observe, and attempt to give meaning to
the question. The majorty remain silent, and when a few manage to
decipher the idea, everyone raises their hand to respond.

During the song, the teacher asks what they understond, and they mention
words they identified from the lyrics: emotions, students, friends, numbers.
Two students said, "we are students." After feedback, when the teacher asks
agaimn, several students respond with complete sentences such as "they are
my friends,” "I am happy,” and "I am ready,” among others.

Most of the students manage to identify words most related to the
vocabulary they use more frequenily in English classes, but only simple
vocabulary: words. Two students were able to identify a complete
sentence before the feedback, although after it, there were more who
responded and said complete sentences, reflecting the importance of
feedback in helping them give meaning to what they are hearing.

The difficulties and fears presented by students are understandable, but you can also see in them the initiative of learning, They know how to
listen to their teacher’s guides; they are willing to respond and repeat. They are active in their leammg. Every new word they acquire in their
vocabulary and that they manage to pronounce is a great advance since it guides them to new learnings.



Appendix L: Field Diary Session Three

FIELD DIARY
PEDAGOGICAL PRACTICES

LEARNING WHILE SINGING - RESEARCH PROJECT

Institation: Institucién educativa el Técnico, sede Hafael Tello

Researcher: Eyden Deyed Boladios Paz

SESSION

ik

BASIC INFORMATION

DATE 11/07/2022
TOPIC
Feelings

MATERIALSTOOLS
Stereo
Song |

*SPEAKING:
Pronunciation, use of
whole sentences
(5+V+0)

SLISTENING:
Understanding and
identifying
phrasesiwords
mplemented in class

90

iversichd
| Canscn »
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Group: 3B

Subject: English

LINGUISTIC SKILLS

SPEAKING*
DESCRIPTION

Students greet using the leamed vocabulary, Duning the exercises with
the song, they improve their pronunciation of words such as: "friends”,
"sleepy”, "scared”. With every feedback they do, they say it with more
confidence and even fluently, some of them compete for who says it
faster. They sing i one voice, understandably and the teacher
congratulates them because of their pronunciation. She told them that
the idea 15 to say a phrase of the seng without repeating the one some
partner has already said, and this encourages them to say new sentences.
Most students manage to repeat complete sentences of the song.

ANALYSIS

The activities used in the session help students think about
pronunciation and do it better, They sing in one voice, reflecting the
new vocabulary they got. The challenges motivate them to say
complete words and phrases in English,

LISTENING*

This time the students identify more words and phrases of the song
since they already knew it. When they listen to the song, they make
the representation of what they hear, implying that they understand
its meaning. 3 students expressed that it 1s easier to understand what
they hear when they know the words, While the teacher is doing the
feedback, they are attentive listening 1o what she says and explains.
When they work on pronunciation, they listen carefully and then
repeat with satisfaction. At the end of the session, a group of &
students tell the teacher that they are happy because when they listen
the song, they understand it.

Continuous contact with the song and feedback helps students
better understand what they are hearing, They easily identify the
words they have the most contact within class. When they know
what they are listening to, they feel happy.

REFLECTION

Challenges motivate students to stnve and darc to speak in English; likewise, the acquisition of vocabulary helps them to understand faster
what they listen to in English, either by the teacher or the songs, gencrating a positive attitude duning the sessions, Therefore, the motivation

given by challenges and feedback 1s important in therr learning process

Appendix M: Field Diary Session Four

FIELD DIARY
PEDAGOGICAL PRACTICES

LEARNING WHILE SINGING - RESEARCH PROJECT

Institution: Institucidn educativa el Técnico, sede Rafael Telln

Researcher: Evden Deyed Bolafios Paz

SESSION

BASIC INFORMATION

DATE 11/09/2022
TOPIC - Greeting and

Professions/ccupations

MATERIALS/TOOLS
Stereo
Song 2

*SPEAKING:
Pronunciatson, use of
whaole sentences

SLISTENING:
Understanding and
identifying
phrasesfwords

implemented in class

Group: 5B

Subject: English

LINGUISTIC SKILLS

SPEAKING*

DESCRIPTION
Students greet in English fluently and natwrally. They respond in a short
way to the questions the teacher asks them. ("Yes, teacher”, "Good, and
wou?"). They easily repeat the sentences in part A of the song (greeting), as
they are terms they usc to greet daily. A student says it 15 casier when they
repeat it according to the song and some colleagues support it. For part B
of the song, they find hard to say the complete structure: "1 want to be_..".
The teacher emphasizes the pronunciation of R in English for words such
as: doctor, singer, teacher, are. They repeat the pronunciation, some with
more difficulty than others. The teacher recommends them to exaggerate
the sounds, before this they have enough fun proneuncing the R, L, T of
the words in English, she congratulates them since they are taking the
ntiative to vocalize sounds foreign to their native language. As they
receive the feedback of the lyrics of the song, they pronounce the sentences
fluently. At the end of the session, they say goodbve to the teacher and
continue humming the song.

ANALYSIS
The mechanics of the song of repeating sentences helps students, as they
repeat what they listen in the first part, making it easier to therr diction,
with this help, they can make more emphasis on pronunciation, Through
these mechanics and activities, the students are motivated, who go home
with the song in mind and everything they leamed.

REFLECTION

LISTENING*

Students are hstening attentively at the beginning of the
session because they know they will work with a new song,
they are curious, When the teacher asks simple questions like:
"How are you? Are you ready? Do you get #t?" They all stare
at it, some respond by shaking their heads (the vast majority)
and a some respond audibly, As they listen to the song, they
share with each other what they hear, judging by their
expressions of emotion, the teacher deduces that they
understand what they are hearing. When she asks them what
they understood, they all raise ther hands and respond
accurately about the vocabulary of the song. When they are
singing ahout the professions, they represent what they sing
with mimes, that is when they say: "1 want to be a doctor”, they
imitate the gestures of a doctor.

Curigsity 1s a sign of mierest, meaning that students find what
they are talking about in class attractive. The continued use of
English terms has helped students understand their meaning
and identify it more easily by hstening 1o them. They have
acquired more vocabulary, hearing the waords are able to
understand their reference.

Repetition has strengthened students’ knowledge, improving their level of listening and speaking. They understand the terms and phrases
normally used in classes and can replicate them with better pronunciation. They know it, so they get excited and zo home with the song in

mind. These already acquired terms can serve as a hasis for new knowledge



Appendix N: Field Diary Session Five

FIELD DIARY
PEDAGOGICAL PRACTICES

LEARNING WHILE SINGING - RESEARCH PROJECT

Institution: Institucion educativa el Técnico, sede Rafael Tello

Researcher: Eyden Deyed Bolafios Paz

SESSION

BASIC INFORMATION

DATE 11/11£2022
TOPIC - Greeting and

Professions/Occupations

MATERIALSTOOLS
Steren
Song 2

*SPEAKING:
Pronunciatron, use of
whole sentences

*LISTENING:
Understanding and
dentifying
phrasesiwords
mplemented in class
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Group: 5B

Subject: English

LINGUISTIC SKILLS

SPEAKING*
DESCRIPTION
Starung the session, a group of students began singing the song before
the teacher played it, saying, "Hello everybody, how are you today? | am
good thank youw, thank you, | am good", the singing was initiated by a
student and the others followed him, The teacher congratulated his
pronunciation and the use of full sentences, then asked for collaboration
to gusde the song and about ten students volunteered, they were the ones
who conducted the song while the others repeated.  When doing the
pronunciation exercises with the teacher, they were divided into sections
and in turns, she asked them to speak loudly, in order to hear them better,
this helped identify drawhacks, The teacher made emphasis on
vocalization of words such as: "am, architect, chef, student,”. All the
students tried to imitate the sounds and some, while waiting for the turn,

LISTENING*

Students move their bodies to the rhythm of the song and sing
simultaneously to it. They are attentive to what the song says so
they can respond with mimics correctly, also, they answer
questions that the teacher adds during the activity, such as: “How
arc you™ “What do vou want to be? listening correctly to what
she says. When doing the feedback, they pay attention to what
their peers say, not to repeat, and manage to understand,
translating and helping each other. (For example, one child
specifically said: "No, no, Ella dijo "I want to be a teacher”,
entonces tienes que decir la otra.". As the teacher gave precise
pronunciation instructions, everyone listened intently, with open
eves and gestuning.

made movements with their mouths exercising their diction.
AMALYSIS

Students start the session with the song on their own initiative, applying

the words and sentences learned carlier. Although they still have

difficulties in pronunciation, they are motivated to participate in the

session and sing in English as the teacher tells them.

REFLECTION

Since students want to mimic the song, they are forced to
understand what 1t says, exercising thewr listening, They
respond correctly to what the teacher tells them in English,
implying that they understand the message, m the same way,
they also listen to ther friends.

The students' actions in this session reflect a breakthrough in both listening and speaking skalls. They have paid attention to the exercises
reflected in thewr production. This process must continue, to prevent them from losing interest and to continue to challenge themselves.

Appendix O: Fiel Diary Session Six

FIELD DIARY
PEDAGOGICAL PRACTICES

LEARNING WHILE SINGING - RESEARCH PROJECT

Institution: Institucion educativa el Técnico, sede Rafael Tello

Researcher: Eyden Deyed Bolados Paz

SESSION

BASIC INFORMATION

DATE 11/14/2022
TOPIC - Likes/Dislikes

MATERIALSTOOLS
Stereo
Song 3

*SPEAKING:
Pronunciatson, use of
whole sentences

*LISTENING:
Understanding and
dentifying
phrases/words

implemented in class

Group: 5B

Subject: English

LINGUISTIC SKILLS

SPEAKING®*
DESCRIPTION

Students work on the lyries of the song, phrase by phrase and repeat as
the teacher tells them. They can say complete sentences according to
what they hear, easily since the sentences are repeated. The teacher
reinforces the pronunciation of words such as: "school”, "friends”,
"dance”, in terms of not pronouncing a [e] sound in “school”, neither an
[1] sound in “friends”. About & students said they have difficulty saying
the complete sentences without making mistakes, before this, the
teacher motivates them saying that it is normal to make mistakes,
however, they must continue trying to do better. They go through
groups in front to sing to exercise speech and it is possible to identify
several students who fail to say some words or simply remain silent. At
the end of the session, a part of the students sings the song while
dancing with confidence, others only dance, and about 5 of them were
still confused by the lvrics,

ANALYSIS
As the first ime they listen to this song, they are puzzled by what
becomes difficult to pronounce, it can be seen different scenarios:
stdents who easily leamned the song and manage to express
themselves both linguistically and corporally, others who for fear of
making mistakes when speaking decide to stay silent, among them,
some enjoy the rhythm of the song and dance, and a small group is in
total confusion, a situation that 1s better to avoid as this may indispose
them to learn.

REFLECTION

LISTENING*

Students histen attentively to the song for the first time a litle
confused by the mew terms. They identify words and phrases such
as: "my friends”, "school 1s wonderful”, "every day”, "we play (the
games)", "1 like to sing”, they justufy that they are English words
that they had already heard, n fact, onc student states that he 15
excited to identify a word he knew and join it with another and, in
that way, find the meaning of the phrase, ather students supported
him (the sentence 15 “school 1s wonderful™). Once the feedback and
explanation are done, when the second listening 15 also done, all
students are excited o understand better. The teacher asks them:
"What do we like to do at school? and one by one they answer
correctly as they worked on the session: "I like to..." and "we like
to...". The same with the negative form.

Students manage to sentify terms previously used in English
classes, this reflects their ability to listen and understand their
equivalence in Spamsh, They have been activating areas of
reasoning in linguistics that they did not know, as when the student
makes the analogy of joining word to word to know its meaning,
they are processes that we do by nature, but we do not always
realize.

As 15 generally known, all students can have different mental capacities and processes, something evident in this session. For most, it was not
easy to learn a new song because of its unknown lyrics, and this did not allow them to enjoy the session completely. It 15 necessary to apply
new strategies and modalities to help those who could not connect with the song to acquire the knowledge it brings them. Likewise, continue

encouraging their ability to analyze, interpret, and listen.



Appendix P: Field Diary Session Seven

FIELD DIARY
PEDAGOGICAL PRACTICES
LEARNING WHILE SINGING - RESEARCH PROJECT

Institution: Institucion educativa el Técnico, sede Rafael Tello

Researcher: Eyden Deyed Bolafios Paz

SESSION

DATE 11/16/2022
TOPIC - Likes/Dhsltkes

MATERIALS/TOOLS

BASIC INFORMATION

LINGUISTIC SKILLS
SPEAKING*
DESCRIPTION

The students who said they already know the song (5) start to work with the song,
they sing it satisfactonly using complete phrases when singing and their pronunciation
15 acceptable, they recerve instructions in phrases such as: "We don’t hke to fight",
"We don't like 1o lose exams”, exactly in the sounds of letter “k™, “m™, 1™, Now the
students who say they don't know the song come out, and they work sentence by

92

Group: 5B

Subject: English

LISTENING*

Whale the first five students work on the song, the
students at their sits listen to them, when the teacher
asks them about the equivalence of what they are
singing to Spanish, they fail to respond clearly and
confidently, they look at each other;, Before this, the
teacher encourages them and asks them to think
calmly that they de not feel pressured and to
remember the last session. Next time, with the
scentences  stated by the  fcacher slower and
emphasizing cach word, most of them manage to give
reason for what they hear, without the need for the
teacher to explamn them in Spanish, From then on,
they actively listen to the song repeatedly and can
respond assertively.

At first, ot 15 difficult for students to understand what
15 being sung in English, they are confused, only after
the teacher spoke mare slowly, accurately, they

manage to remember and participate in the session,
They were blocked at the start of the class.

participating and speaking because of not knewing the song, or not understanding the words and phrases is a clear symptom that something
did not work for them. It could be the song, the methodology of the session, both, or something different. However, it should be noted that the

previous sessions did not present such a worrying scenario because the same students who, during this session, were blocked; in the previous

sessions participated more despite the same difficulties. Therefore, the phenomenon of this session should be reflected in the survey and self-

Stereo sentence with the background song. While doing this exercise the 5 students dance
Sang 3 and try to create a choreography. Afier 3 rounds of the song, all together sing, and a
good pronunciation is heard from both part A and part B ef the song, In a final round,
without a background song, and repeating what the teacher tells them, some (about 7
students) still have difficulty saymg the whole sentences, sometimes they start the
sentence, but they do not finish it or vice versa. To finish the class, they sing and dance
the song together, although most enjoy the rhythm and follow the steps that their
classmates created while singing, some (around 4 students) are limited to see, they
look tired.
ANALYSIS
The first 5 students are able to say complete sentences, often with pronunciation
difficultics, but with good basis, this reflects a good result of the mechanics applicd
during the sessions. Others strive to achieve it in the same way, it can be seen
jprogress in pronunciation, however, 4 o 7 students reflect difficulty to speak
fluently, because of the song or the mechanics used.
REFLECTION
*SPEAKING: This session vielded worrying data about some students, and quite satisfactory in others (a minority). The ahstinence of students from
Pronunciatson, use of
whaole sentences
SLISTENING:
Understanding and
identifying assessmient at the end of the last session, or maybe, in the next.
phrasestwords

implemented in class

Appendix Q: Field Diary Session Eight

FIELD DIARY
PEDAGOGICAL PRACTICES

LEARNING WHILE SINGING - RESEARCH FROJECT

Institution: Institucion educativa el Técnico, sede Rafael Tello

Researcher: Eyden Deyed Bolafios Paz

SESS

BASIC
INFORMATION
DATE 11/182022
TOPIC -
Reinforcement
(Harder song)

MATERIALS/
TOOLS
Stereo

Song 3

*SPEAKING:
Pronunciation,
use of whole
sentences

*LISTENING:
Understanding
and identifying
phrasesiwords
implemented in
class

LINGUISTIC SKILLS
SPEAKING®
DESCRIPTION
By repeating i small groups the phrases that the teacher tells them, inconveniences are
wdentified, both pronunciation and the use of complete sentences n most groups,
sentences such as: "1 have to go to school”, "school is wonderful”, "We don't like to
fight", "We play together”, Some students, around six, when they repeat with the teacher
do it correctly, however, when asked later to do it, they forget (they omit sounds, add
others or change them) for example: they omit the sound of the "t at the end of "fight”
and add the sound [e] in "school”, anyway, in each intervention, all use complete
sentences, They improve their i/ pronunciation in words like: "have” and "love”. In the
next exercise, with the song in the background, everyone has the opportunity to ask and
respond within their small growps, those who in the previous session felt uncomfortable,
look more confident, however, mest students find difficult to say the phrases: "what do
we like to do at school ™, "What we don't ike to do 15", and "what do we love to do during
the break?" since it had net been necessary to say them before, they try but say that they
are very long and have confusing words, The phrase: "what do we love to do during the
break?" a student says it, like this way: "what you like do in break”, and like him, others
in different ways. When finishing, everyone sings in unisor.
ANALYSIS

They can participate by saying complete sentences, no longer word for word, even if
they do not know it well, they do not just intervene with a single word, but they manage
to make their message understood. It 1s still necessary to reinforce the pronunciation of
some words, which 1s normal, although they keep repeating mistakes that have been
explained above. They understand and successfully apply the fw/ sound qurte peculiar of
English and important, so it's a breakthrough.

REFLECTION

s

aulversichacd
el Cascn »

Group: 3B

Subject: English

LISTENING*

The teacher plays the song for all the students once, then
divides them into seven small groups and, in turn, asks them
to first repeat what she says and then tell her what it means in
Spamish (recites phrases of the song), but she tells them to
speak among themselves before giving the answer. All groups
are right in each sentence, correctly replicating the sounds they
listen and getting the meaning right. Some students said that
one of the difficulties they had in the last session was that they
forgot what 1t meant: "wonderful”, "have”, "fight". They are
attentive to what the teacher tells them in English, they
continue to respond to the commands used normally and
assertively to the questions asked of the song, even if their
friends ask in a different way (as specified in the description
of speaking); "what you like do m break™ , they understand
the 1dea and respond accordingly while listening to the song as
a guide.

With this mechanic of development of the session satisfactory
results are achieved, dividing them into small groups and
thinking in team help them to reflect and with cold mind to
answer correctly. Evervone 1= able to replicate the sounds they
hear and know their meaming, know the difference from the
positive and negative question. With this session of
remnforcement, they manage to overcome the difficulties of the
past Sessions.

Waorking m small groups contributed to everyone having time to participate and demonstrate their strengths and weaknesses, and even with drawbacks,
they could express themselves in English, applying their knowledge, demonstrating that they can do better. Although they repeat some mustakes, they
showed progress in other aspects, so we must continue to support them and step by step, help them not to commit them again.



Appendix R: Field Diary Session Nine

FIELD DIARY
PEDAGOGICAL PRACTICES
LEARNING WHILE SINGING - RESEARCH PROJECT

Institution: Institucion educativa el Técnico, sede Rafael Tello

Researcher: Eyden Deyed Bolafios Paz

SESSION

BASIC INFORMATION

DATE 11/22/2023

TOPIC - Reinforcement

(Middle difficulty
song)

MATERIALS/TOOLS
Stereo
Song 1

*SPEAKING:
Pronunciatson, use of
whaole sentences

*LISTENING:
Understanding and
identifying
phrases/words
implemented in class

LINGUISTIC SKILLS
SPEAKING®
DESCRIPTION

The first time the song 15 played, they don't start singing, they stay tuned wiile dancing,
some sing only the end of the sentences. After making a round remembering the lyries
of the songs, repeating what the teacher 15 saying, they are able to do it by themselves.
They emphasize that the difficulty 1s when the song 15 very fast and does not repeat the
phrase. Teacher reinforces the pronunciation of "am”, "are”, "great”, "scared”, "bored”,
emphasizing m not omitting the sounds of the "t", "d", "m", and "r". Onece they
remember the song and the small pronunciation details, they sing with confidence, use
the complete sentences, with the fludity of the song and scceptable pronunciation. At
the end, as a challenge that they themselves wanted to do, they sang the song in an
scapella way, without a background song, indrvidually they forget some phrases, but in
group they manage to sing the song, since what some of them forgot, the others
remembered. Their pronunciation is not perfiect, but much better than the first sessions.
ANALYSIS

They had contact with this song several days ago, so at the beginning they did not
remember it very well and remained silent following what they identified by listening.
Once all 1s remembered, they demonstrate their knowledge of the song and their
pronunciation, even with imperfections, natural ones, but with important clements such
as the use of whole, fluid sentences, and the fact that they sang the song alone, at the
end, it reflects that they learned the vnics, therefore, the sentences and phrases that
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Group: 3B

Subject: English
LISTENING*

The song 15 played once, and the students fallow it
by mmmnicking what they arc listening while dancing.
They understand the whole 1dea when the song says
"Well done guys, now express with your face and
hody what we are going to say, ok? 1,2, 3", They
say they understand the song, they remember what
they learned. They replicate the sounds of the letter
“t",“d", and “r" as the teacher tells them, they repeat
comectly. When they work as a team, they listen to
each other and help each ather remember the words
and their pronunciation.

They have the concepts of the song clear, they
understand the words, the sentences, and ther
meaning, this is reflected in their actions, when
they dance doing the mimicry of what they hear,
also when correcting each other, since they identify
the mistakes in the same way. With this, it can be

give them knowledge in English.

REFLECTION

said that they completely acquired the concepts of
this song.

In this session, it can be seen the progress that the students had with this song, as a musical wol, they sequired the concepts, showing that they
can learn a song in English by understanding what they sing and expressing it through their dance, movements, and expressions. Although
there are stll students with difficulties in some elemens, the achievements they have obtained are greater, and the objectives for their speaking
and listemng skills are satisfactonily fulfilled. 1t 15 best to continue encouraging them not to forget what they have leamed

Appendix S: Fiel Diary Session Ten

FIELD DIARY
PEDAGOGICAL PRACTICES

LEARNING WHILE SINGING - RESEARCH PROJECT

Institution: Institweion educativa el Técnico, sede Rafael Tello

Researcher: Evden Deyed Bolafios Paz

SESSION

1]

BASIC
NFORMATION
DATE 11425/2022
TOPIC -
Reinforcement
(Easier sang)

MATERIALS
TOOLS
Stereo

Song 2

*SPEAKING:
Pronunciation, use
of whole sentences

*LISTENING:
Understanding and
identifing
phrasesiwords
implemented in
class
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Group: 5B

Subject: English

LINGUISTIC SKILLS

SPEAKING*

DESCRIPTION
They sing fluently sentence by sentence, repeat properly the song
phrases, imiate the pronunciation, and apply the feedback of past
sessions on the sound [6], [m] and [1]. When one by one says a phrase
of the song, everyone 15 able to say 1t completely, a whole sentence,
fluently, also seme create new phrases based on the structure of "1
want to be a.." and add vocabulary of professions and extra
occupations that they already knew, for example: "soccer player”,
"dentist”, "police man®, the teacher helps them with the pronunciation
as they said those words as they read it based on their mother
language, Everyone manages to say, creale, or repeat complete
sentences with a remarkable pronunciation, both when they speak and
when they sing. They decide to sing the song alone, without
background music, like the previous session. They manage to recite
each sentence, correctly apply the sounds of the letter of the letter T,
L, M, the [8], and [1), sometimes exaggerating to make 1t more
evident, dancing and clapping sccording to the song.

ANALYSIS
It reflects an advance in thewr pronunciation and in the diction of the
sounds of words in English their native language does not have. They
use complete phrases with confidence, they remember their
pronunciation and, since they learned the complete lyrics, they are
able to say i, without help, neither of the teacher, nor the song.

REFLECTION

LISTENING*

For part A of the song, they sing repeating the lead vocals as if they were
the second voices of the song, and they do it correctly. In part B, they are
able to represent what they sing through gestures and mimes with their
friends by referring to the professions and occupations they mention.
They listen to ther companions and the phrases they use, identifying
them assertively so as not to repeat them, in the same way, they manage
to know when they have already used them all and they can repeat those
that have already been said. At the end, the teacher uses the same
structure of the sentences they learned and changes some concepts to see
if they relate the idea, and therefore recognize the meaning, she says:
"Hello everybody, 1 am happy”, all students manage to identify the idea,
everyone raises their hand to answer and some shout the answers in
Spanish, then she adds: "It is great to see you agam, | want to be your
friend" and recerves the same response from the students, they all rse
because they want to answer, so she gives the opportunity to three
students who looked distracted and they responded correctly.

It 15 evident the domain that the students have of the song, they manage
to understand all the phrases, what they hear, they are able to replicate i,
and what they have learned, they can apply it to new phrases and
sentences as bases that they already acquired.

It 15 satisfying to see the progress and improvement that the students achieved through this song. It is reflected in the way they express themselves,
their speaking, and their listening skills. They acquired basic knowledge that will help them to acquire more in the future, recognizing the
characteristic sounds of English. Song one, the easiest for this group of students. It worked, and we met our goal .



