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Abstract

El presente trabajo de investigacion
se centrd en analizar la implementacion de
una secuencia didéctica en la pronunciacion
del inglés y sus efectos en la inteligibilidad
oral en estudiantes de séptimo grado de la
Institucion Educativa (IE) El Mirador en
Popayan. La investigacion, desde el marco
conceptual, promoviod el fortalecimiento de
una pronunciacion inteligible para lograr
una interaccién oral efectiva, haciendo
énfasis en la competencia comunicativa. La
metodologia adopté un enfoque mixto,
haciendo uso de técnicas e instrumentos
cualitativos y cuantitativos como la
observacion, la grabacion de audios, la
formacion del grupo de enfoque y el
cuestionario. Ademas, se determind la
investigacion-accion como método
apropiado para analizar, reflexionar e

intervenir en las experiencias que tienen

lugar en el quehacer pedagogico.

The present research focused on
analyzing the implementation of a didactic
sequence in English pronunciation and its
effects on the oral intelligibility of
seventh-grade students at ElI Mirador
School in Popayan. From the conceptual
framework, the project promoted
strengthening intelligible pronunciation to
achieve  effective oral interaction,
emphasizing communicative competence.
The methodology adopted a mixed
approach, using qualitative and
quantitative  instruments such  as
observation, audio recording, focus group
formation, and questionnaire. In addition,
action research was determined as an
appropriate method to analyze, reflect,

and intervene in the experiences that take

place in the pedagogical task.



El andlisis de resultados presentd
informacion sobre la percepcion de los
estudiantes en relacion con el proceso de
ensenanza y aprendizaje, contribuyendo a la
comprension de los desafios relacionados
con la pronunciacion en inglés. Como
conclusion, la organizacion coherente de las
actividades, alineadas con las necesidades
de aprendizaje y los "Estandares Bésicos de
Competencias en Lenguas Extranjeras:
Inglés", resultd6 en un aumento de la
motivacion 'y avances tanto en la
identificacion como en la produccion de
sonidos, favoreciendo asi a la inteligibilidad
oral. Finalmente, gracias a la
retroalimentacion positiva por parte de las
Estudiantes Educadoras (EE), se observo un
aumento en la participacioén y autoconfianza
de uno de los integrantes del grupo focal.
En consecuencia, la intervencion reflejo un
impacto social en el proceso de aprendizaje.
secuencia  didactica,

Palabras clave:

pronunciacion, inteligibilidad comoda.

The analysis of results presented
information about the students' perception
of the teaching and learning process,
contributing to the understanding of the
challenges related to English
pronunciation. To conclude, the coherent
organization of the activities, aligned with
the learning needs and the "Estdndares
Bésicos de Competencias en Lenguas
Extranjeras: Inglés" [Basic Standards of
Competence in Foreign Languages:
English], resulted in increased motivation
and progress in both the identification and
production of sounds, thus favoring oral
intelligibility. Finally, thanks to positive
feedback from the TT (Teachers in
Training), an increase in participation and
self-confidence was observed in one of the
members of the focus  group.
Consequently, the intervention reflected a
social impact on the learning process.
didactic

Keywords: sequence,

pronunciation, comfortable intelligibility.
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Introduccion

Debido a la globalizacion, Ia
ensefianza del inglés como segunda lengua
(L2) o lengua extranjera (LE) se ha
convertido en una prioridad para los
ministerios de educacion de diversos
paises. En Colombia, el Programa
Nacional de Bilingiiismo propone el
aprendizaje del inglés como lengua
extranjera (ILE) para incrementar la
competitividad de los  ciudadanos.
Igualmente, resalta que la prioridad del
programa es el ‘“mejoramiento de las
competencias comunicativas en ILE en
todos los sectores educativos” (Ministerio
de Educacion Nacional, s.f., p. 4)

La competencia  comunicativa
implica la habilidad de interpretar y
expresar un mensaje de manera apropiada;
por tanto, la expresion oral tiene un papel
fundamental en la comunicacion (Canale y

Swain, como se citd en el Ministerio de

Introduction

Due to globalization, teaching
English as a second language (L2) or
foreign language (FL) has become a
priority for the education ministries of
various countries. In Colombia, the
National Bilingualism Program proposes
learning English as a Foreign Language
(EFL) to enhance the competitiveness of
citizens. Likewise, it emphasizes that the
program's priority is the "improvement of
communicative competencies in EFL
across all educational sectors" (Ministry

of National Education, n.d., p. 4).

Communicative competence
involves the ability to interpret and
express a message appropriately;
therefore, oral expression plays a

fundamental role in communication

(Canale and Swain, 1980, cited in the



Educacion Nacional, 2016). Uno de los
requerimientos para lograr una interaccion
oral efectiva es contar con una
pronunciacion inteligible que permita al
hablante ser entendido sin precisar
aclaraciones por parte del oyente
(Kenworthy, 1987). Asi pues, la presente
investigacion ~ busc6  fortalecer la
pronunciaciéon de un grupo de estudiantes
teniendo como referente conceptual la
inteligibilidad comoda en lugar de la
pronunciacion nativa.  Adicionalmente,
hace un llamado a los docentes de inglés a
identificar las necesidades de aprendizaje
de la pronunciacion en el aula para
establecer objetivos que conlleven a su
fortalecimiento, por medio de la seleccion
de los enfoques, los métodos y las
estrategias didacticas que consideren mas
pertinentes y apropiadas.

En primer lugar, se exponen las
razones que motivaron el proyecto, las

experiencias que llevaron al planteamiento

Ministry of National Education, 2016).
One requirement to achieve efficient oral
interaction is to have intelligible
pronunciation, enabling the speaker to be
understood without requiring
clarifications from  the listener
(Kenworthy, 1987). Thus, the present
research aimed to strengthen the
pronunciation in a group of students, with
comfortable intelligibility = as  the
conceptual reference rather than native
pronunciation. Additionally, it urges
English  teachers to identify the
pronunciation learning needs in the
classroom and establish objectives that
lead to its strengthening through the
selection of approaches, methods, and

didactic  strategies considered most

pertinent and appropriate.

Firstly, the project's motivating
reasons, the experiences that led to the

problem statement, and the general and



del problema y los objetivos generales y
especificos. Como  proposito, se
investigaron  los  efectos de la
implementacion de una secuencia didactica
en la pronunciacion del inglés sobre la
inteligibilidad oral en estudiantes de
séptimo grado de la IE El Mirador de la
ciudad de Popayan.

En segundo lugar, se presenta el
marco referencial que incluye la revision
de literatura y los marcos conceptual,
teorico, contextual y legal. La literatura
consultada ofrece un panorama del ambito
local, nacional e internacional. Los
principales temas abordados son la
pronunciacion, la secuencia didactica, la
ensefnanza-aprendizaje del ILE, el enfoque
comunicativo, la inteligibilidad y Ia
fonética. Posteriormente, se muestran los
referentes conceptuales, entre los cuales
resaltan la pronunciacion inteligible desde
la autora Kenworthy (1987) y la secuencia

didactica desde Carmona (2017); al igual

specific objectives are presented. The
purpose was to investigate the effects of
implementing a didactic sequence in
English pronunciation on oral
intelligibility of seventh-grade students at

El Mirador EI in the city of Popayan.

Secondly, the referential
framework is presented, which includes
the literature review and the conceptual,
theoretical,  contextual, and legal
frameworks. The literature consulted
offers an overview of the local, national,
and international levels. The main topics
addressed are pronunciation, didactic
sequence, teaching and learning EFL, the
communicative approach, intelligibility,
and phonetics. Afterward, conceptual
references are provided, among which the
following  stand  out: intelligible

pronunciation according to Kenworthy

(1987), didactic sequence by Carmona



que los referentes teoricos desde la
competencia comunicativa por Hymes
(1972). Al finalizar la seccion, se describe
el marco contextual del proyecto
investigativo y las normativas que regulan
la EILE en Colombia.

En tercer lugar, la metodologia
comprende el enfoque, el método, los
instrumentos, la poblacion y las fases a
desarrollar, que sirvieron de guia para la
realizacion del proyecto. Se utilizo el
enfoque mixto, que consiste en emplear de
manera conjunta instrumentos de tipo
cualitativo y cuantitativo para tener una
mejor  comprension  del  fendmeno
investigado. De igual modo, la
investigacion-accion se consideré como el
método mas apropiado, puesto que el fin
era  comprender una  problematica
educativa, en particular, las dificultades de
pronunciaciéon y percepcion en inglés, y
plantear una posible solucion para

mejorarla. En cuanto a la poblacion,

(2017), and theoretical references on
communicative competence according to
Hymes (1972). At the end of the section,
the contextual framework of the research
project and the regulations governing
TEFL in Colombia are described.

Thirdly, the methodology
comprises the approach, method,
instruments, population, and phases
developed, which guided the project. The
study employed a mixed approach,
combining qualitative and quantitative
instruments to gain a comprehensive
understanding of the investigated
phenomenon. Similarly, action research
was deemed the most suitable method for
addressing an  educational  issue,
specifically pronunciation and perception
difficulties in English, and to propose a
potential solution for improvement. The
population consists of 32 seventh-grade
students from El Mirador EI in the city of

Popayan.



corresponde a un grupo de 32 estudiantes
de séptimo grado de la IE El Mirador de la
ciudad de Popayan.

Por ultimo, se presenta el andlisis
de resultados, el cual aborda de manera
cronoldgica tanto el objetivo general como
los objetivos especificos. El andlisis de
datos se basa en la informacion recopilada
de 5 estudiantes, quienes conformaron el
grupo de enfoque. En esta seccion, se
destaca que la secuencia didactica surgid
como una estrategia innovadora 'y
pertinente para la ensefianza y el
aprendizaje de la pronunciacion en el
contexto de la poblacion estudiada. Mas
adelante, a partir de la experiencia
adquirida durante la realizacion del
estudio, se recopilaron recomendaciones
que podrian ser consideradas por proyectos
con propositos investigativos afines, asi
como por los docentes de la IE El Mirador
y el Programa de Licenciatura en Lenguas

Modernas con Enfasis en Inglés y Francés

Lastly, the analysis of results
chronologically addresses the general and
specific objectives. The data analysis is
based on the information collected from 5
students who constituted the focus group.
This section points out that the didactic
sequence emerged as an innovative and
pertinent strategy for teaching and
learning pronunciation in the context of
the studied population. Subsequently,
from the experience acquired during the
study, recommendations were compiled
that could be considered by projects with
similar research purposes, as by the
teachers of El Mirador EI and the Modern
Languages Program with Emphasis on
English and French (MLPEEF) of the
University of Cauca. Likewise, the social
impact of the intervention in the learning

process is highlighted.



(PLLMEIF) de la Universidad del Cauca.
De igual manera, se destaca el impacto
social de la intervencion en el proceso de

aprendizaje.




Justificacion

El aprendizaje del ILE en Colombia
se da en entornos académicos, en los
cuales se espera que los estudiantes
desarrollen la competencia comunicativa
(Ministerio de Educacion Nacional, 2006).
Diversos autores como Bartoli (2005),
Kenworthy (1987), Derwing y Munro
(2014), mencionan que la pronunciacion es
un factor determinante para establecer una
comunicacion  eficaz  en la  L2.
Adicionalmente, la inteligibilidad, o ser
entendido facilmente por cualquier oyente,
como meta realista para la pronunciacion,
va en concordancia con la competencia
comunicativa (Derwing y Munro, como se
cito en Kang, 2014).

En el ambito universitario, esta
investigacion brinda alternativas para
profundizar en la ensefanza de Ila
pronunciacion, area desatendida en la

ensefanza de lenguas (Baker y Murphy,

Justification

Learning EFL in Colombia occurs
within academic environments where
students are expected to develop
communicative competence (Ministry of
National Education, 2006). Various
authors such as Bartoli (2005),
Kenworthy (1987), Derwing, and Munro
(2014) mention that pronunciation is a
determining factor for establishing
effective communication in the L2.
Additionally, intelligibility, defined as
being easily understood by any listener,
as a realistic goal for pronunciation, is in
line with communicative competence
(Derwing and Munro, 2005, as cited in
Kang, 2014).

Within the university context, this
research provides alternatives to deepen
pronunciation teaching, an area neglected
in language teaching (Baker and Murphy,

2011). Therefore, it is suggested to use a



2011). Por lo tanto, se sugiere el uso de una
secuencia didactica que se enfoca en las
necesidades de la poblacién, promoviendo
el desarrollo de la competencia funcional.
Los EE del PLLMEIF de la Universidad
del Cauca, podrian considerar las
caracteristicas de su contexto educativo y
adaptar la propuesta para intervenir de la
mejor manera en dicho contexto.

Gracias al proceso de indagacion y
la implementacion de la secuencia, el
grupo de investigadoras tuvo un
acercamiento al panorama de la clase de
ILE en una institucion publica de la ciudad
de Popayan. Del mismo modo, se pusieron
a prueba diferentes estrategias para
fortalecer e incentivar la pronunciacion
inteligible.

En lo que respecta a la labor
docente, la  actualizacion de los
conocimientos €s  necesaria  para

transmitirlos eficazmente a los estudiantes.

La EILE implica que el docente debe hacer

didactic sequence that focuses on the
needs of the target population, promoting
the development of  functional
competence. TT in the MLPEEF at the
University of Cauca could consider the
characteristics of their educational
context and adapt the proposed sequence
to intervene effectively in that specific
setting.

Through  the  process  of
investigation and the implementation of
the sequence, the group of researchers
had an approach to the scenario of an
EFL class in a public institution in the
city of Popayan. In the same way,
different strategies were tested to
strengthen and encourage intelligible
pronunciation.

Regarding teaching work,
updating knowledge 1is necessary to
transmit it effectively to students. TEFL

implies that teachers must make an effort

for learners to find the classroom as a



un esfuerzo para que los aprendices
encuentren en el salon de clase un espacio
para estar en contacto con la lengua y
ponerla en practica. Las secuencias
didacticas propician el avance en las
tematicas previstas de manera fluida y
practica para que los estudiantes perciban
lo aprendido como algo 1til. Asimismo, la
estructuracion de la presente secuencia
didactica podria facilitar a los docentes el
seguimiento de las actividades sugeridas
para la pronunciacion en un orden
coherente. En cuanto a los aportes para los
estudiantes, la implementacion de una
secuencia didactica les ayudaria a ser
testigos de la utilidad del inglés y de su
progreso, lo cual puede motivarlos a
continuar con el aprendizaje del idioma y, a
incrementar sus

futuro, podria

oportunidades.

space to engage with the language and
put it into practice. Didactic sequences
promote progress in planned topics
smoothly and practically, allowing
students to perceive the usefulness of
what they have learned. Likewise, the
structure of the present didactic sequence
could facilitate teachers in monitoring the
suggested pronunciation activities in a
coherent order. As for contributions to
students, implementing a didactic
sequence would help them witness the
utility of English and their progress,
which can motivate them to continue
learning the language and, in the future,

could increase their opportunities.



Planteamiento del problema
El planteamiento del problema
parti6 de la experiencia de las
como EE. Durante el

investigadoras

semestre 2022.1, en las asignaturas

Practica Pedagdgica Formativa II vy
Didactica en la Educacion Media, se
realizaron tutorias con estudiantes de sexto
y décimo de bachillerato de dos
instituciones educativas publicas, siendo
una de ellas la IE El Mirador de la ciudad
de Popayan, donde tuvo lugar 1la
implementacion del proyecto. Entre las
principales observaciones, se identifico lo
siguiente:

1. En una sesiébn con estudiantes de
décimo grado, al realizar la pregunta
“What is your favorite fruit?”, se
mostraron confusos y solicitaron

repeticiones, cuando comprendieron la

pregunta, repitieron la palabra “fruit”

como [fruit] en lugar de [fru:t].

Problem statement

The problem statement originated
from the researchers' experience as TT.
in the

During the 2022.1 semester,

courses of Formative Pedagogical
Practice II and Didactics in Secondary
Education, tutoring sessions were
conducted with sixth and tenth-grade
students from two public EI, one of
which was El Mirador School in the city
of Popayan, where the current project
was implemented. Among the main
observations, the

following  were

identified:

1. In a session with tenth-grade students,
when asking: "What is your favorite
fruit?" they appeared confused and
requested

repetitions. Once they

understood the question, they
repeated the word "fruit" as [fruit]

instead of [fru:t].

10



2. Durante el repaso del vocabulario de la
rutina diaria con un grupo de sexto
grado, un estudiante sustituyo la
consonante [f] por el sonido [tf], que
resulta mas familiar en espafiol, de tal
manera que la palabra “shower” se
pronuncié como [chowder].

A partir de lo anterior, se puede
inferir que los estudiantes presentaban
dificultades en la percepcion y produccion
de sonidos en inglés dado que, en ambos
casos, habian escuchado previamente la
pronunciacién de la docente.

Tras la revision de literatura, se
encontr6 que autores como Baker &
Murphy  (2011), sefalan que la
pronunciacion, sub-habilidad del habla, ha
sido descuidada en la ensefanza de
lenguas. En su articulo Knowledge Base of
Pronunciation Teaching: Staking Out the
Territory, en el que se hace una revision de

diferentes investigaciones acerca de la

enseflanza de la pronunciacidn, se revela

2. While reviewing vocabulary related
to daily routines with a sixth-grade
group, a student substituted the
consonant [[] with the sound [tf],
which is more familiar in Spanish.
Consequently, the word "shower" was
pronounced as [chowder].

From the above, it can be inferred
that  students

were  experiencing

difficulties in sound perception and
production in English since, in both
cases, they had previously heard the
teacher's pronunciation.

After a literature review, it was
found that authors such as Baker &
Murphy (2011) highlight that
pronunciation, a sub-skill of speech, has
been neglected in language teaching. In
their article "Knowledge Base of
Pronunciation Teaching: Staking Out the
which various

Territory," reviews

research  studies on  pronunciation

teaching, it is revealed that, for teachers,

11



que, para los docentes, el proceso esta

sujeto a factores como la falta de
motivacion; la imposicion de un plan de
estudios que no especifica el abordaje de la
pronunciacion; el desconocimiento
respecto a la evaluacion de la misma; la
falta de recursos; y la falta de confianza al
ensefar  ciertos  aspectos de la
pronunciaciéon. Agregado a lo anterior, la
mayoria de docentes que decidian incluir la
pronunciacion en sus clases manifestd que
lo hacian sélo cuando era estrictamente
necesario y de manera aislada respecto a
los temas del curso.

Desde la perspectiva de las
investigadoras, se encontrd que algunas de
las situaciones referidas por los docentes
en las investigaciones mencionadas, tenian
lugar en los contextos observados durante
las practicas. En este orden de ideas, se
propone la implementacion de una

secuencia didactica como alternativa para

la integracion de la pronunciacion y los

the process is subject to factors such as
lack of motivation, imposition of a
curriculum that does not specify the
lack of

approach to pronunciation,

knowledge regarding its assessment,
insufficient resources, and a lack of
confidence in teaching certain aspects of
pronunciation. In addition, most teachers
who chose to include pronunciation in
their classes expressed that they did so

only when strictly necessary and in

isolation from the main course topics.

From the researchers' perspective,
it was found that some of the situations
reported by teachers in the mentioned
research studies took place in the
observed contexts during the practices. In
this line of thought, implementing a
didactic sequence is proposed as an

alternative for integrating pronunciation

and course topics in English classes. It is

12



temas del curso en las clases de inglés.
Cabe aclarar que se partio del concepto de
inteligibilidad comoda segun el cual los
aprendices simplemente necesitan un nivel
de pronunciaciéon que les permita ser
entendidos sin exigir un gran esfuerzo por
parte del oyente (Kenworthy, 1987). Por
ende, para el proyecto, en el salon de clase,
no se requiere imitar a la perfeccion a los

hablantes nativos.

worth noting that the concept of

comfortable intelligibility was used as a
to which

starting point, according

learners merely need a level of
pronunciation that enables them to be
without

understood demanding

significant effort from the listener
(Kenworthy, 1987). Therefore, for the
project, there is no need for students in
the classroom to imitate native speakers

perfectly.
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Pregunta Problema
(Cuales son los efectos de la
implementacion de una secuencia didactica
en la pronunciacion del inglés sobre la
inteligibilidad oral en estudiantes de

séptimo grado de la IE El Mirador de la

ciudad de Popayéan?

Research Question
What are the effects of
implementing a didactic sequence in
English pronunciation on the oral
intelligibility of seventh-grade students at
El Mirador School

in the city of

Popayan?

14



Objetivos

Objetivo general
Analizar los efectos de la
implementacion de una secuencia didactica
en la pronunciacion del inglés sobre la
inteligibilidad oral en estudiantes de
séptimo grado de la IE El Mirador de la

ciudad de Popayéan.

Objetivos especificos

e Observar las caracteristicas del grupo
respecto a la expresion oral y los
contenidos tematicos abordados hasta
el momento en la clase inglés.

e Identificar los sonidos del lenguaje que
suponen un gran desafio para los
estudiantes participantes a partir de un

ejercicio de lectura en voz alta.

e Disefar e implementar una secuencia

didactica acorde con los sonidos

Objectives

General objective

To analyze the effects of
implementing a didactic sequence in
English pronunciation on the oral

intelligibility of seventh-grade students at

El Mirador School in the city of Popayan.

Specific objectives

e To observe the characteristics of the
group concerning oral expression and
the thematic content addressed so far
in the English class.

e To identify the sounds of the

language that pose a significant

challenge for the participating

students through a reading-aloud

exercise.

e To design and implement a didactic

sequence according to the identified

15



identificados y la malla curricular de la
IE para séptimo grado.

Describir  los  resultados de la
implementacion de la  secuencia
didactica respecto a la inteligibilidad

oral en los participantes.

16

sounds and the curriculum of El
Mirador School for seventh grade.

To describe the results of the
implementation of the didactic
sequence concerning oral

intelligibility in the participants.



Revision de la Literatura
A continuacidén, se presenta un
panorama general de los estudios previos
acerca de la pronunciacion a nivel local,
nacional e internacional. Para cada
referente se menciona, en primer lugar, la
informacioén fundamental como el autor, el
titulo, el tipo de estudio, la poblacién y las
teorias en las que se basan el o los
investigadores. La revision de la literatura
aborda temas relacionados con la
pronunciacion, el aprendizaje del ILE, la
didactica, la

secuencia competencia

comunicativa, la inteligibilidad y 1la
fonética. En segundo lugar, se mencionan
las conclusiones o resultados de la
investigacion. Por ultimo, se destacan las
contribuciones para el presente trabajo, las
cuales en su mayoria son de soporte tanto

para el marco conceptual y tedrico, como

para el disefio de la secuencia didactica.

Literature Review

The following is an overview of
previous studies on pronunciation at the
local, national, and international levels.
For each reference, fundamental

information is provided, including the

author, title, type of study, population,

and the theories upon which the
researchers base their work. The
literature review addresses subjects

related to pronunciation, learning EFL,

didactic sequence, communicative
competence, intelligibility, and phonetics.
Secondly, the conclusions or results of
the research are mentioned. Lastly, the
contributions for the present work are
highlighted, most of which offer support
for both the conceptual and theoretical

framework and the design of the didactic

sequence.
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Local

El primer estudio: “The Effects of
Phonological Awareness on the EFL Sound
Production Ability of Children Aged
Between 6 and 8, es un trabajo de grado
llevado a cabo por Duarte et al. (2014) en
la Universidad del Cauca. El estudio
examind el aumento de la conciencia
fonolégica a través de Phonics, un método
que se utiliza para la ensefianza de la
lectura y la escritura para ayudar a los
alumnos a reconocer y producir sonidos en
inglés. Actividades como el wuso de
flashcards, cuentos cortos y juegos de
palabras fueron ventajosas para trabajar la
relacion palabra-sonido.

La conclusiéon demostré que la
ensenanza de la fonética y las estrategias
aplicadas por los investigadores podrian
contribuir a la comprension de los
fonemas, lo cual es esencial para que los

estudiantes puedan percibir, reconocer y

articular fonemas en palabras y de manera

Local studies

The first study: "The Effects of
Phonological Awareness on the EFL
Sound Production Ability of Children
Aged Between 6 and 8", is a degree
project conducted by Duarte et al. (2014)
at the University of Cauca. The study
examined the enhancement of
phonological awareness through Phonics,
a method used for teaching reading and
writing to assist students in recognizing
and producing sounds in English.
Activities such as using flashcards, short
stories, and word games were
advantageous to focus on the word-sound
relationship.

The conclusion demonstrated that
phonics instruction and the strategies
applied by the researchers could
contribute to understanding phonemes,
which is crucial for students to perceive,
recognize, and articulate phonemes both
isolation.

within words and in
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aislada. Por consiguiente, la adaptacion de
este método, que implico no depender de la
escritura ni de la lectura para aprender los
fonemas y el vocabulario, constituyd una
innovacion en la ensefianza de lenguas
extranjeras. Ademads, se comprobd que
factores externos como la edad, el
comportamiento, la falta de concentracion,
la timidez y la actitud hacia el proceso de
aprendizaje de algunos de los participantes
influyeron en su rendimiento.

Los aportes de este estudio a la
investigacion fueron: Primero, los autores
propusieron el uso del enfoque mixto para
asegurar un analisis de datos amplio y, de
esta manera, comprender con mayor
claridad el fenomeno bajo estudio. En
segundo lugar, emplear el método de
investigacion-accion  hizo posible la
reflexion continua para las estudiantes
investigadoras, permitiendo el desarrollo y

aplicacion de habilidades relacionadas con

la practica educativa. Este proceso, junto

Consequently, adapting this method,
which involved not relying on writing or
reading to learn phonemes and
vocabulary, represented an innovation in
foreign language teaching. Additionally,
it was found that external factors such as
age, behavior, lack of concentration,
shyness, and attitude toward the learning

process influenced the performance of

some participants.

The contributions of this study to
the present research were as follows:
Firstly, the authors proposed utilizing a
mixed-methods approach to ensure a
comprehensive data analysis, thereby
facilitating a clearer understanding of the
phenomenon under study. Secondly,
employing the action research method
enabled continuous reflection for the
student  researchers, fostering the

development and application of skills

pertinent to educational practice. This
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con la propuesta de actividades dindmicas
para la practica de la produccion e
identificacion de sonidos, contribuyd
significativamente a la construccion de la

secuencia didactica.

El segundo antecedente, es un

trabajo de grado titulado: Disefio e
Implementacion de una  Secuencia
Didactica  Contextualizada  para el

Fortalecimiento de la Produccion Oral en
Inglés de los Estudiantes de Tercero,
Cuarto y Quinto de Primaria (Aula
Multigrado) de la Sede Villanueva de la [E
Comercial del Norte, Zona Rural de
Popayan - Cauca. Fue llevado a cabo por
Castrillon et al. (2023), estudiantes de la
Universidad del Cauca. Este estudio tuvo
como proposito “contribuir al
fortalecimiento de la produccion oral en
inglés mediante el uso de una secuencia
didactica” (Castrillon, 2023, p. 10).
Asimismo, estuvo apoyado en el enfoque
directo, la

comunicativo, el método

process, coupled with the proposition of
dynamic activities for practicing sound
production and identification,
significantly ~ contributed  to  the
construction of the didactic sequence.
The second precedent is a degree
project titled: Design and Implementation
of a Contextualized Didactic Sequence
for Strengthening Oral Production in
Third,

English  for Fourth, and

Fifth-Grade Students (Multigrade
Classroom) at the Villanueva Campus of
the Commercial Educational Institution
of the North, Rural Zone of Popayan -
Cauca. It was carried out by Castrillon et
al. (2023), students at the University of
Cauca. The purpose of this study was to
"contribute to the strengthening of oral
production in English through the use of
a didactic sequence" (Castrillon, 2023).
Additionally, it was supported by the
direct

communicative approach, the
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respuesta fisica total y el aprendizaje
cooperativo.

Tras la realizacion del estudio, se
concluyd que la implementacion de la
favorecio la

secuencia didactica

produccion oral en la mayoria de
estudiantes participantes. Asimismo, la
seleccion de los enfoques y métodos,
posibilitdé el énfasis en el fortalecimiento
de la competencia comunicativa. Por otro
lado, la contextualizacion de las
actividades, las cuales partieron de las
necesidades y la observacion del medio,
dieron paso al aprendizaje significativo de
la LE y fomentd la participacion y
motivacion de los estudiantes.

La  definicion de secuencia
didactica destaco como principal aporte
para el marco conceptual de este trabajo ya
que aclard los elementos pertinentes para
su implementacion en el salon de clase, lo

cual resultd de utilidad para el disefio de la

secuencia didactica. Por otra parte, como

method, total physical response, and
cooperative learning.

After conducting the study, it was
concluded that the implementation of the
didactic sequence favored oral production
in most of the participating students. In
the same way, the selection of approaches
and methods allowed the emphasis on
strengthening communicative
competence. Furthermore,
contextualizing the activities based on the
needs and observation of the environment
led to meaningful learning of the FL and
student

fostered participation  and

motivation.

The definition of didactic
sequence was highlighted as the main
contribution to the conceptual framework
of this work since it clarified the pertinent
elements for its implementation in the
classroom, which was convenient for the

design of the didactic sequence. On the
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aporte a la metodologia, el método

investigacion accion participativa
representd una guia para el desarrollo de la

investigacion y andlisis de datos.

Nacional

El tercer estudio es una tesis de
Maestria titulada “Enhancing Intelligibility
Means of a Didactic

Awareness by

Sequence on  the Minimal  Pairs
/0/,/0/;/s/,/2/;/b/,/v/ in a group of EFL
beginner students at a Public Institution in
Cali”, escrito por Delgado (2019), de la
Universidad Icesi. La propuesta pretendia
mejorar la pronunciacion de los estudiantes
principiantes de ILE del SENA con el fin
de que produjeran un habla mas inteligible.
secuencia

Por tanto, se utilizd una

didactica sobre los pares minimos
especificados en el titulo para lograr la
conciencia de la inteligibilidad. Se basé en
la teoria del inglés como lengua franca,

priorizando la comunicacion efectiva sobre

other hand, as a contribution to the
methodology, the participatory action
research method represented a guide for
and data

developing the research

analysis.

National studies

The third study is a Master's
thesis titled "Enhancing Intelligibility
Awareness by Means of a Didactic
Sequence on the Minimal Pairs
/0/,/8/;/s/,/z/;/b/,/v/ in a group of EFL
beginner students at a Public Institution
in Cali", written by Delgado (2019). The
proposal aimed to improve pronunciation
among beginner students of EFL at
SENA to enable them to produce more
intelligible speech. Hence, a didactic
sequence on the specified minimal pairs
in the title was employed to develop
intelligibility awareness. The study was
based on the theory of English as a lingua
effective

franca, prioritizing

communication over a native-like accent.
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un acento similar al nativo. El autor
subraya que “Learners simply need to be
understandable” [Los aprendices
simplemente necesitan ser comprensibles]
(Levis, como se citdé en Delgado, 2019, p.
6). Ademas, anade que la pronunciacion y
la inteligibilidad son cruciales para la
comunicacion oral, recomendando su
adaptacion segun las necesidades del
aprendiz.

Al finalizar el estudio, se comprobd
que se habia producido una mejora en la
pronunciacién y la inteligibilidad oral de
los alumnos. Tras la implementacion de la
secuencia didactica, comprendieron la
importancia de lograr una pronunciacion
correcta para garantizar una comunicacion
inteligible. Del mismo modo, el
reconocimiento del inglés como lengua
franca permitié a los alumnos ampliar su
perspectiva del contexto y del uso de la

lengua mas alla de los referentes nativos.

También, les hizo tomar conciencia de que

The author underscores that "Learners
simply need to be understandable"
(Levis, 2005, as cited in Delgado, 2019).
Besides, he adds that pronunciation and
intelligibility are crucial for oral
communication, advocating for
adaptation based on the individual

learner's requirements.

After concluding the study, it was
confirmed that there had been an
improvement in the pronunciation and
oral intelligibility of the students.
Following the implementation of the
didactic sequence, they understood the
correct

importance ~ of  achieving

pronunciation to ensure intelligible

communication. Similarly, recognizing
English as a lingua franca allowed
students to broaden their perspective on

language use beyond native speakers. It

also made them aware that the different
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las distintas variedades del inglés son
igualmente validas, lo que, a su vez,
aumento su confianza para participar.

Esta investigacion representd una
contribucion al marco conceptual, al
disefio de la secuencia didactica y a la
metodologia. El autor se centrd en el papel
de la pronunciacion en la mejora de la
comunicacion, proporcionando asi una
comprension mas profunda del tema.
Adicionalmente, destaco la importancia de
tener en cuenta las particularidades de los
estudiantes de lenguas extranjeras y las
dificultades a las que se enfrentan. En
cuanto al disefio de la secuencia didactica,
el estudio incluia ideas de evaluacion,
como la aplicacion de un Pre y Post-test.
Por ultimo, los aportes a la metodologia
estuvieron relacionados con la eleccion del
método investigacion-accion.

La siguiente investigacion es un

trabajo de grado titulado “Implementation

of Task-Based Learning Approach to

varieties of English are equally valid,
which, in turn, increased their confidence
to participate.

This research contributed to the
conceptual framework, the design of the
didactic sequence, and the methodology.

The author focused on the role of

pronunciation in enhancing
communication, providing a deeper
understanding of the subject.

Additionally, he  highlighted the

importance of  considering  the

particularities of foreign language
learners and the challenges they face.
Regarding the design of the didactic
sequence, the study included evaluation
ideas, such as applying a Pre and
Post-test. Lastly, the contributions to the
methodology were related to choosing the
action research method.
The following research is a degree
titled

project "Implementation  of

Task-Based Learning Approach to
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Improve Pronunciation”. Fue realizado por

Bedoya (2017), estudiante de |la

Licenciatura en Lenguas Extranjeras
(Inglés-Francés) de la Universidad de
Antioquia, ubicada en Medellin, Colombia.
El estudio, como se indica en el titulo,
estuvo fundamentado en el enfoque de
aprendizaje basado en tareas y su
aplicacion para mejorar la pronunciacién
de las vocales en inglés. Para ello, se
diversas

crearon ¢  implementaron

actividades con estudiantes de octavo
grado de una institucion publica.

Los resultados mostraron que la
implementacion del enfoque por tareas a
través de las diferentes actividades
propuestas beneficié la pronunciacion de
los estudiantes. Durante las diferentes
etapas y aplicando estrategias como la
preparacion de los  alumnos, la

retroalimentacion del profesor y las

actividades de escucha, los alumnos

adquirieron herramientas que les ayudaron

Improve  Pronunciation". It  was
conducted by Bedoya (2017), a student in

the Bachelor of Education in Foreign

Languages (English-French) at the
University of Antioquia, located in
Medellin, Colombia. The study, as

denoted by the title, was founded upon
the task-based learning approach and its
application to improve the pronunciation
of English vowels. Diverse activities
were devised and implemented with
eighth-grade students from a public
institution.

The  results showed  that

implementing the task-based learning

approach through the proposed activities

benefited students' pronunciation.
Throughout different stages and by
applying strategies such as student
preparation, teacher feedback, and

listening activities, students acquired

tools that helped them pronounce English

vowels Dbetter. Another factor that
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a pronunciar mejor las vocales en inglés.
Otro factor que influyd positivamente en
este proceso fue que los alumnos
adoptaron la estrategia de imitacion de los
factores

hablantes nativos. Los

identificados favorecieron la
concientizacion sobre los efectos de la
interferencia del espafiol en el aprendizaje
del inglés. Por otra parte, la mejora en la
pronunciaciéon incrementd su nivel de
autoestima, lo que, a su vez, se tradujo en
un aumento de su disposicion para
comunicarse.

Las principales contribuciones de
este trabajo al presente estudio fueron el
enfoque didactico y las estrategias
utilizadas para mejorar la pronunciacion de
un amplio grupo de alumnos de una IE
publica. Por tanto, se trataba de un
contexto similar al de este estudio. En
cuanto a las estrategias, la preparacion del
input en la

alumno (conocida como

investigacion) y la retroalimentacion por

positively influenced this process was
that students adopted the strategy of
imitating native speakers. The identified
factors facilitated awareness of the effects
interference

of Spanish in English

learning. Moreover, improving
pronunciation increased their self-esteem,
which, in turn, resulted in an enhanced

willingness to communicate.

The main contributions of this
work to the present study were the
didactic approach and the strategies used
to improve the pronunciation of a large
group of students in a public EIL
Therefore, the context was similar to that
of this study. Regarding the strategies,
student preparation (referred to as input

in the present research) and teacher

feedback were significant to the didactic
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parte del docente, aportaron

significativamente al diseno de la

secuencia  didactica.  También, las

estrategias de  enseflanza de la
pronunciacién, no hacian hincapié en la
fonética. Por ultimo, el método
investigacion-accion y las grabaciones de
audio, como instrumento de recoleccion de

datos, representaron una contribucion a la

metodologia.

Internacional

El quinto estudio es un articulo de
investigacion titulado “La pronunciacion
en la clase de lenguas extranjeras”,
realizado por Bartoli (2005). La autora
realizd una aproximacion teorica a los
conceptos basicos de la ensenanza de la
pronunciacién, por ejemplo, la adquisicion
fonolodgica. Al mismo tiempo, ofrece una
vision general de la pronunciacion en la
ensefianza de LE, indicando que este tema

sigue siendo desatendido debido a la falta

de conocimientos sobre la integracion de

sequence design. Also, the teaching

strategies for pronunciation did not
emphasize phonetics. Finally, the action
research method and audio recording as a

data collection instrument contributed to

the methodology.

International studies

The fifth study is a research
article titled "La pronunciacion en la
clase de lenguas extranjeras"

[Pronunciation in the Foreign Language

Classroom], conducted by Bartoli (2005).

The author provided a theoretical
approach to the basic concepts of
pronunciation  teaching, such as

phonological acquisition. At the same
time, she offered an overview of

pronunciation in FL teaching, indicating

that this topic continues to be neglected
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materiales que fomenten la adquisicion
fonologica en las clases y sobre sus
beneficios para el uso efectivo de la lengua
y la comunicacion.

Las conclusiones sefalan que la
lengua oral como primer acercamiento a la
LE favorece la adquisicion fonologica y
evita la interferencia de algunos aspectos
de la lengua escrita como, por ejemplo, la
ortografia. Agregado a lo anterior, se
concluy6 que es necesario crear materiales
y estrategias de ensefianza centradas en la
comunicacion oral y la pronunciacion para
que los alumnos utilicen la lengua
eficazmente. “Desde esta perspectiva, no
se busca la “perfeccion” en la
pronunciacion sino la eficacia en la
comunicacion” (Bartoli, 2005).

Este trabajo  representd una
contribucion significativa tanto para el
marco conceptual como para el marco

tedrico. En primera instancia, clarifica la

diferencia entre pronunciacién y fonética

due to a lack of knowledge on integrating
materials that promote phonological
acquisition in classes and its benefits for
effective language use and
communication.

The conclusions pointed out that
oral language as the initial approach to a
FL favors phonological acquisition and
avoids interference from some aspects of
written language, such as spelling.
Additionally, it was concluded that it is
necessary to create materials and teaching
strategies focused on oral communication
and pronunciation so that students can
use the language effectively. “From this
perspective, the goal is not "perfection"
in pronunciation but efficiency in
communication” (Bartoli, 2005).

This

work  represented a

significant contribution to both the
conceptual and the theoretical
framework. Firstly, it clarified the

difference between pronunciation and
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desde la perspectiva de autores como
Kenworthy (1987), Iruela (1997) y Cantero
(2003). La pronunciacion se refiere a la
produccion y percepcion de los sonidos.
Mientras que la fonética se entiende como
el campo de la lingiiistica que estudia los
sonidos aislados 'y en contacto,
descuidando generalmente el habla y
basdndose uUnicamente en la escritura
(Bartoli, 2005). En segunda instancia, la
autora sugiere que el plan de clase de LE
priorice la realizacion de actividades
centradas en la comunicacion, con el fin de
abordar las dificultades de pronunciacion y
percepcion. En consecuencia, para el
presente proyecto se tomo la competencia
comunicativa como teoria fundamental
para la construccion de la secuencia.

El altimo estudio, “Sonidos
vocalicos en inglés: Los problemas de
pronunciacion 'y la  percepcion de

estudiantes y de personas instructoras”, es

un articulo de investigacion realizado por

phonetics from the perspective of authors
such as Kenworthy (1987), Iruela (1997),
and Cantero (2003). Pronunciation is the
production and perception of sounds,
whereas phonetics is explained as the
field of linguistics studying isolated and
contiguous sounds, generally neglecting
speech and relying solely on writing
(Bartoli, 2005). Secondly, the author
suggested that the FL class lesson plan
prioritize activities  centered  on
communication to address pronunciation
and perception difficulties. Consequently,
for the current project, communicative
competence was considered a

fundamental theory for constructing the

didactic sequence.

The last study, "Sonidos vocalicos
en  inglés:  Los  problemas  de
pronunciacion 'y la percepcion de
estudiantes y de personas instructoras"

[Vowel Sounds in English: Pronunciation
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Garita et al. (2019), profesoras de la
Universidad de Costa Rica. Este articulo
pretendia identificar las deficiencias
especificas en cuanto a la pronunciacion de
sonidos vocalicos enfrentados por los
estudiantes de la Licenciatura en
Ensenanza del Inglés de la Universidad de
Costa Rica. Anadido a esto, el estudio
examind la percepcion de los estudiantes y
de los profesores en relaciéon con la
dificultad de estos sonidos vocalicos,
basandose en el papel de la L1 en la
adquisicion  fonoldgica de wuna L2.
Comprender estas diferencias podria ser
ventajoso para los profesores, ya que
facilita la identificacion y abordaje de las
areas problematicas para los estudiantes.
Tras el analisis de datos, las autoras
encontraron que las vocales mas dificiles
para los alumnos eran /1/, /&/ y /u/. Estas
vocales coincidian con las mencionadas en
fonemas

la literatura  como los

problematicos para los hispanohablantes.

Problems and Perception of Students and

Instructors], 1is a research article

conducted by Garita et al. (2019),
professors at the University of Costa
Rica. This article aimed to identify
specific deficiencies in the pronunciation
of vowel sounds faced by students in the
English Teaching Bachelor's program at
the University of Costa Rica. In addition,
the study examined the perception of
students and teachers regarding the
difficulty of these vowel sounds based on
the role of the L1 in the phonological
acquisition of a L2. Understanding these
differences could be advantageous for
teachers as it facilitates identifying and
addressing problematic areas for students.

After the data analysis, the
authors found that the most challenging
vowels for students were /1/, /&/, and /u/.
These vowels coincided with those
mentioned in the literature as problematic
speakers.

phonemes  for  Spanish
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De igual manera, las diferencias de
longitud al pronunciar las vocales en inglés
y en espafiol representaban un reto para los
estudiantes de LE. Otro reto fue que las
dificultades de pronunciacién percibidas
por los alumnos y los profesores diferian
de las detectadas en las grabaciones. Por lo
tanto, la falta de conocimiento no permitid
a profesores y alumnos abordar las
verdaderas areas por mejorar en relacion
con la pronunciacion.

Algunos autores mencionados en el
articulo, como Boomershine (2013) y
Sedlackova (2009), aportaron informaciéon
sobre las areas de dificultad que los
aprendices

hispanohablantes  pueden

encontrar  durante su  proceso de
aprendizaje en términos de percepcion, por
ejemplo, la longitud vocalica. En cuanto a
la pronunciacion, Garcia (2003) afirma que
los errores mas frecuentes que cometen los
sonidos

aprendices al pronunciar los

vocalicos del inglés son /iy/, /1/, /uw/, /v/,

Similarly, differences in vowel length
when pronouncing in English and
Spanish posed a challenge for FL
students. Another challenge was that the
pronunciation difficulties perceived by
students and teachers differed from those
detected in the recordings. Therefore, the
lack of knowledge prevented teachers and
students from addressing the actual areas
of improvement concerning
pronunciation.

Some authors mentioned in the
article, such as Boomershine (2013) and
Sedlackova (2009), provided information
on the difficulty areas that
Spanish-speaking learners may encounter
during their learning process in terms of
perception, such as vowel Ilength.
Regarding pronunciation, Garcia (2003)
states that the most frequent errors made
by learners when pronouncing English

vowel sounds are /iy/, /1/, /uw/, /v/, /a/,

and /A/. This information initially guided
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/a/ 'y /A/. Lo cual, inicialmente orientd a las
investigadoras para la eleccion de los

sonidos de la secuencia didactica.

the researchers in selecting the sounds for

the didactic sequence.
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Marco Conceptual

Si bien la ensefianza de una LE
abarca un amplio numero de conceptos, en
esta seccidbn se describen uUnicamente
aquellos indispensables para la realizacion
del proyecto, entre los que se incluyen la
pronunciacioén, la

inteligibilidad, el

aprendizaje del ILE y la secuencia

didactica. Estos aspectos fueron
seleccionados considerando los intereses
de las investigadoras y el contexto en el

cual se llevo a cabo la investigacion.

Pronunciacion

Las habilidades lingiiisticas
fundamentales en el aprendizaje de una
lengua son la escucha, el habla, la escritura
y la lectura, siendo la pronunciacion una
sub-habilidad del habla. Cantero (2003)
define la pronunciacion como "la
produccion y la percepcion del habla" (p.

2), donde esta ultima se refiere a la

capacidad de reconocer los sonidos del

Conceptual Framework
Although  teaching a  FL
encompasses a wide range of concepts,
this section describes only those essential
for the completion of the project,
including pronunciation, intelligibility,
learning EFL, and didactic sequence.
These aspects were chosen considering
the interests of the researchers and the

context in which the research was carried

out.

Pronunciation
The fundamental language skills

in language learning are listening,

speaking, writing, and reading, with

pronunciation being a sub-skill of

speaking. Cantero  (2003) defines

pronunciation as "the production and
perception of speech" (p. 2), where the
latter refers to the ability to recognize
Furthermore, Bartoli

speech sounds.
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habla. Por su parte, Bartoli (2005), en su
articulo "La pronunciacion en la clase de
lenguas extranjeras", concluye que, dado
que la pronunciacion es “la materializacion
de la lengua oral”, esta es indispensable
para la comunicacion eficaz ya que facilita

la comprension para el oyente.

En cuanto a la ensefianza de la
pronunciaciéon en la clase de lenguas, se
pueden establecer diferentes objetivos.
Derwing y Munro, como se cité en Kang
(2014), sugieren a profesores y alumnos
establecer un objetivo realista, esto es,
promover la inteligibilidad en lugar de
alcanzar una pronunciacion nativa perfecta.
consideré la

Para el trabajo, se

“inteligibilidad cémoda”, nocion que
analizaremos detenidamente mas adelante,
como meta para los aprendices. En

términos generales, se espera que la
interaccion en inglés resulte comoda para

ambas partes; esto ocurre cuando el emisor

(2005), in her article La pronunciacion en

la clase de lenguas extranjeras
[Pronunciation in the Foreign Language
Classroom], concludes that, since
pronunciation is "the materialization of
the oral language", it is essential for
effective communication as it facilitates
understanding for the listener.

Regarding pronunciation teaching
in the language classroom, different
objectives can be established. Derwing
and Munro (2005), as cited in Kang
(2014), suggest that teachers and students
set a realistic goal, that is, to promote
intelligibility rather than achieve perfect
native pronunciation. For this work,
comfortable intelligibility, a concept that
will be detailed later, was the goal for
learners. Generally speaking, it is
expected that the interaction in English is
comfortable for both parties; this happens
when the speaker can express their ideas
does not

clearly and the listener
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puede expresar sus ideas con claridad y el

receptor no encuentra dificultades
significativas para comprender el mensaje
(Kenworthy, 1987).

Por tltimo, aunque la fonética suele
estar mas relacionada con el estudio de los
sonidos  aislados para su correcta
produccion (Cantero, 2003), el proyecto se
centrd en una definicion de pronunciacion
que integra la percepcion y produccion del
habla como un aspecto fundamental para la
competencia comunicativa. Esto implica
abandonar la idea obsoleta de alcanzar una
pronunciaciéon idéntica a la nativa.
Ademads, a pesar de que es importante
continua de la

fomentar la mejora

pronunciacion por parte de los estudiantes,

también es necesario establecer
expectativas realistas en el aula. La
enseflanza de la  fonética podria

considerarse un proceso complejo y poco
pertinente, especialmente en el contexto de

las necesidades educativas a nivel escolar.

encounter significant difficulties
understanding the message (Kenworthy,

1987).

Finally, even though phonetics is
usually more related to the study of
isolated sounds for their correct
production (Cantero, 2003), the project
focused on a definition of pronunciation

that integrates speech perception and

production as fundamental aspects of

communicative competence. This
definition implies abandoning the
obsolete idea of achieving
native-identical pronunciation.

Furthermore, although it is crucial to
encourage continuous improvement of
pronunciation by learners, it is also
necessary to set realistic expectations in
the classroom. In this sense, teaching
phonetics could be considered a complex
and irrelevant process, especially in the

context of educational needs at the school
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En este escenario, priorizar la comprension

y la expresion oral en situaciones
comunicativas puede resultar mas efectivo
que centrarse en aspectos puramente

fonéticos.

Inteligibilidad comoda

A continuacion, se aborda el
concepto de inteligibilidad segun la autora
Kenworthy (1987), quien sostiene que un
hablante se considera inteligible en funcion
de la cantidad de palabras que el oyente
pueda identificar o entender correctamente
a partir de su discurso. Por ende,
establecer la inteligibilidad como meta
implica la busqueda de una pronunciacioén
clara para que el oyente comprenda el
mensaje sin mayor esfuerzo. En este caso,
no seria necesario producir cada fonema
con exactitud. Algunos factores que
pueden influir en la inteligibilidad estan
relacionados con la dubitacioén, que ocurre

cuando el hablante realiza correcciones

constantes en la estructura gramatical de su

level. In this scenario, prioritizing
comprehension and oral expression in
communicative situations may be more
effective  than

focusing on purely

phonetic aspects.

Comfortable intelligibility

Next, the concept of intelligibility
is addressed according to Kenworthy
(1987), who argues that a speaker is
considered intelligible according to the
number of words the listener can
correctly identify or understand from
their speech. Therefore, establishing
intelligibility as a goal implies seeking
clear pronunciation so the listener can
understand the message without much
effort. In such cases, it would not be
necessary to articulate each phoneme
accurately. Some factors that may
influence intelligibility are related to
when the

hesitation, which occurs

speaker  constantly  corrects  the

grammatical structure of their speech. It
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discurso. También es afectada cuando se

emplean diversas estrategias  de

pronunciacion, entre las que destacan la

sustitucion, la eliminacion y la insercion de
sonidos. Seguidamente, se presentan
ejemplos de estas ultimas:

1. La sustitucion del sonido inicial /68/ de
la palabra thick [grueso] por /s/,
resultando en sick [enfermo].

2. La eliminacién del sonido final /d/ en
la palabra hold [sostener], la
transformaria en hole [agujero].

3. La insercion de un sonido extra al
inicio la palabra speak [hablar], que
seria percibido por angloparlantes

como a-speak. Sin embargo, en este

caso la inteligibilidad no se veria muy

afectada teniendo en cuenta que no

existe la palabra a-speak en inglés.

is also affected when various
pronunciation strategies are employed,
including sound substitution, deletion,
and insertion. Examples of the latter are

presented below:

1. The substitution of the initial sound
/0/ in the word "thick" [thik] for /s/,
resulting in "sick" [sik].

2. The deletion of the final sound /d/ in
the word "hold" [hould] would
transform it into "hole" [hool].

3. The insertion of an extra sound at the
beginning of the word "speak"

[spi:k], which would be perceived by

English  speakers as "a-speak".

However, intelligibility would not be

significantly affected, considering

that "a-speak" is not an existing word

in English.
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Aprendizaje del ILE

El aprendizaje de una LE significa
que la mayor parte de los estudiantes
tienen como primer lengua otro idioma y
so6lo estdan en contacto con la lengua
objetivo dentro del salon de clases en
momentos determinados. En Colombia, el
espafiol es el idioma oficial y el unico
requerido en la cotidianidad. No obstante,
desde la perspectiva del Ministerio de
Educacion Nacional (2006) “A pesar de no
ser usada en circunstancias diferentes a las
académicas, los estudiantes de una lengua
extranjera pueden alcanzar altos niveles de
desempefio para ser comunicadores
eficientes cuando asi lo requieran” (p. 5).

Beltran (2017), sefiala que al
aprender una LE, la efectividad del proceso
ensefanza-aprendizaje depende en gran
medida del rol del docente y del estudiante,
quienes deben cumplir correctamente con

sus funciones. En el caso del profesor, su

rol principal es el de guiar el proceso de

Learning EFL

Learning a FL connotes that most
students have another language as their
first language and are only in contact
with the target language within the
classroom at specific moments. Spanish
is the official language and the only one
required daily in Colombia. However,
according to the Ministry of National
Education (2006),

“Despite not being

used in circumstances other than
academic ones, students of a foreign
language can achieve high levels of
efficient

performance to  become

communicators when required” (p. 5).

Beltran (2017), points out that
when learning a FL, the effectiveness of
the teaching-learning process depends
largely on the role of the teacher and the
student, who must correctly fulfill their
duties. In the case of the teacher, their

principal role is to guide the
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ensenanza-aprendizaje para desarrollar la
competencia comunicativa del estudiante.
Para  ello, debe identificar las
particularidades de los estudiantes, como
tipos y necesidades de aprendizaje, y a
partir de ellas, escoger la metodologia mas
apropiada para mejorar su proceso. A esto
se afnade que el docente debe expresarse de
manera clara y sencilla, fomentar Ia
capacidad de inferencia de los estudiantes
y proveer retroalimentacion constante. Por
su parte, se espera que los estudiantes
tengan un rol activo central y sean
responsables de su proceso de aprendizaje,
demostrando iniciativa.

Debido a las demandas de un
mundo globalizado en el que los
individuos necesitan interactuar en una
lengua diferente, especialmente el inglés,
incrementar  sus

para oportunidades

laborales, los métodos y estrategias

actuales para la EILE buscan que los

aprendices utilicen adecuadamente los

teaching-learning process to develop the
student's communicative competence. To
do so, the teacher must identify the
particularities of the students, such as
learning styles and needs, and based on
them, choose the most appropriate
methodology to improve their process. In
addition, the teacher must express clearly
and straightforwardly, encourage the
students' capacity for inference, and
provide constant feedback. On the other
hand, students are expected to play a
central active role and be responsible for
their learning process, showing initiative.

Due to the demands of a
globalized world where individuals need
to interact in a different language,
especially English, to enhance their job
opportunities, the current methods and
strategies for teaching English as a

foreign language aim for learners to use

the acquired knowledge effectively and
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conocimientos adquiridos y desarrollen la
competencia comunicativa (Mufoz, 2012).
No obstante, la utilizacion de dichos
métodos y estrategias no es una tarea facil.
Los docentes se suelen encontrar con
factores como la falta de tiempo o de
conocimiento, las dificultades del contexto
y la actitud de los estudiantes frente al
proceso de

aprendizaje-ensefianza

(Ozsevik, como se citod en Beltran, 2017).

Secuencia didactica

Los docentes juegan un papel
fundamental en la construccion de una
secuencia didactica ya que deben articular
los contenidos conceptual, procedimental y
actitudinal para optimizar el proceso de
ensefanza-aprendizaje. Su funcion
principal se centra en planear actividades
cuidadosamente estructuradas,
considerando el contexto 'y los
conocimientos previos de los estudiantes.

Esta "jerarquizacion y secuenciacion de

contenidos", segiin Carmona (2017, p. 23),

develop communicative competence

(Muhoz, 2012). However, the
implementation of such methods and
strategies is not an easy task. Teachers
often face factors such as lack of time or
knowledge, difficulties in the context,
and students' attitudes toward the
learning-teaching process (Ozsevik, as

cited in Beltran, 2017).

Didactic sequence

Teachers play a crucial role in
constructing a didactic sequence as they
must articulate  the conceptual,
procedural, and attitudinal contents to
optimize the teaching-learning process.
The teacher's primary duty is to plan
carefully structured activities,
considering the context and students'
prior knowledge. This "hierarchization
and sequencing of content," according to
enables

Carmona (2017, p. 23),
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posibilita el aprendizaje significativo a
partir de las situaciones propuestas.

De acuerdo con lo establecido por
Diaz (2013), cada sesion de la secuencia
didactica se compone de: apertura,
desarrollo y cierre. La apertura prepara a
los estudiantes para la sesion por medio de
actividades que buscan activar
conocimientos previos o introducir un
nuevo tema. El desarrollo plantea una
situacion en la que el estudiante haga uso
de la informacion previa, la cual debe ser
adecuada y suficiente, para procesar la
nueva informacidon. Asimismo, se exponen
o aclaran las teorias y conceptos necesarios
para realizar los ejercicios o tareas
planteados. Por ultimo, las actividades de
cierre se dan por medio de preguntas o
gjercicios que favorecen la integracion del
aprendizaje. De forma paralela, posibilitan
la valoracion de la situacion final de los
estudiantes con respecto a la inicial, dando
identificaciéon de

paso a la logros,

meaningful learning from the proposed
situations.

According to Diaz (2013), each
session of the didactic sequence consists
of three parts: opening, development, and
closure. The opening prepares students
for the session through activities that aim
to activate prior knowledge or introduce a
new topic. The development phase
proposes a situation where the student
uses previous information, which must be
appropriate and sufficient, to process new
information. Besides, the theories and
concepts necessary for performing the
proposed exercises or tasks are presented
or clarified. Finally, the closure activities
exercises that

involve questions or

promote the integration of learning.

Simultaneously, they  allow  the
assessment of the final situation of the
students compared to the initial one,
leading to the identification of

achievements, deficiencies, and
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deficiencias y dificultades en el

aprendizaje y la ensefianza. También,

reflejan el nivel de compromiso y
responsabilidad de los aprendices hacia su
proceso de formacion.

En lo que respecta a la evaluacion
como parte integral de la secuencia,
comprende tres dimensiones: diagndstica,
formativa y sumativa (Diaz, 2013). En
primer lugar, aporta informacion sobre las
fortalezas y debilidades de los estudiantes
para la seleccion de contenidos. En
segundo lugar, facilita el seguimiento del
desempefio de los estudiantes con el fin de
adaptar las actividades de manera que
aborden las areas que se necesitan
fortalecer. En tercer lugar, proporciona una
valoracion del logro de los objetivos de
aprendizaje para el final de la
implementacion de la secuencia, lo cual

contribuye en la mejora de la misma. En

esta investigacion el proceso evaluativo se

difficulties in learning and teaching. They
also reflect the level of commitment and
responsibility of the students towards
their learning process.

Regarding evaluation as an
integral part of the sequence, it has three
dimensions: diagnostic, formative, and
summative (Diaz, 2013). Firstly, it
provides information about the strengths
and weaknesses of students to select
facilitates

content. Secondly, it

monitoring students' performance to
adapt activities addressing areas that need
strengthening. Thirdly, it provides an
assessment of the achievement of
learning objectives at the end of the
sequence implementation, contributing to
its improvement. In this research, the
carried out

assessment process  was

through the Pre-test, Post-test, and

observation.
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llevdo a cabo mediante el Pre-test, el

Post-test y 1a observacion.
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Marco Teorico

Esta seccion presenta los diferentes
fundamentos tedricos que contribuyeron a
la seleccion de estrategias didacticas y
trazaron la ruta para la elaboracion de la
secuencia didactica, desde la competencia
comunicativa. Ademas, se mencionan sus
principales caracteristicas y su relaciéon con
el proyecto. Desde dicha perspectiva, se
resaltan la  competencia lingiiistica,
pragmatica y funcional, esenciales para la
efectiva comunicacién en un contexto de
aprendizaje de idiomas. Cabe destacar que
no soélo sirvieron como principios teoricos,
sino que también se aplicaron de manera

practica en el desarrollo del proyecto de

investigacion.

Si bien en el éambito de la
ensefanza y el aprendizaje de lenguas se
establecen dos tipos de competencias (las

generales y las comunicativas), la

Theoretical Framework

This section presents the different
theoretical foundations that contributed to
the selection of didactic strategies and
outlined the path for developing the
didactic sequence from the
communicative competence perspective.
Moreover, their main characteristics and
relationship  with  the

project are

mentioned. From this  standpoint,

linguistic, pragmatic, and functional
competence are highlighted as essential
for effective communication in a
language-learning context. It is worth
noting that not only did they serve as
theoretical principles, but they were also
applied practically during the
development of the research project.
Although there are two types of
competencies (general and

communicative) in the language teaching

and learning field, the focus will be
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investigacion se centré Unicamente en la
competencia comunicativa puesto que esta
mas estrechamente relacionada con la
lengua. En 1972, Hymes propuso el
concepto de competencia comunicativa el
cual se refiere al conjunto de saberes sobre
el idioma y el modo en que este se utiliza
de acuerdo con el contexto.
Adicionalmente, las necesidades de
aprendizaje referentes a la competencia
comunicativa deben ser consideradas y
determinadas segin las caracteristicas e
intereses de los aprendices.

Segun lo establecido por el
Ministerio de Educacidon Nacional (2006),
la competencia comunicativa comprende,
en primer lugar, la competencia lingiiistica,
la cual implica el dominio de los d&mbitos
relacionados a la forma y el significado,
como las destrezas gramaticales, 1éxicas,
fonolodgicas, sintacticas y ortograficas de
un idioma. En el proyecto, se tuvieron en
destrezas

cuenta  principalmente las

solely on communicative competence
since it is more closely related to the
1972,

language. In the concept of

communicative competence was
proposed by Hymes, which refers to the
set of knowledge about the language and
how it is used according to the context.
Additionally, learning needs related to
communicative competence must be
considered

and determined by the

characteristics and interests of the

learners.

As established by the Ministry of

National Education (2000),

communicative competence
comprehends, in the first place, linguistic
competence, which involves mastering
aspects related to form and meaning, such
as grammatical, lexical, phonological,
syntactic, and orthographic skills in a

language. In this project, the primarily

considered skills were the grammatical,
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gramaticales, léxicas y fonoldgicas. En

segundo lugar, la competencia
sociolingiiistica, la cual se considerd de
manera  superficial, comprende las
caracteristicas socioculturales del contexto
y de los hablantes que condicionan el uso
de la lengua, tales como la edad, el género,
el grupo o clase social y el dialecto. En
tercer lugar, la competencia pragmatica
hace referencia al uso de los recursos
lingliisticos para su aplicaciéon en
escenarios comunicativos.

Por otro lado, el uso de una
secuencia didactica implica priorizar el
aprendizaje significativo, es decir, la puesta
en practica del conocimiento adquirido.
Por lo anterior, es relevante destacar que,
de acuerdo con el Consejo de Europa
(2002) en el Marco Comun Europeo de
Referencias para las lenguas, la
competencia pragmatica es la capacidad
del hablante de estructurar y organizar los
coherente

mensajes de manera

lexical, and phonological ones. Secondly,
sociolinguistic competence, which was
superficially addressed, involves the
sociocultural  characteristics of the
context and the speakers that condition
language use, such as age, gender, social
group or class, and dialect. Thirdly,
pragmatic competence refers to using

linguistic resources for their application

1n communicative scenarios.

On the other hand, using a
didactic sequence implies prioritizing
meaningful learning, that is, the practical
application of acquired knowledge.
Therefore, it is relevant to highlight that
according to the Council of Europe
(2001) in the Common European
Framework of Reference for Languages,
pragmatic competence is the speaker's

ability to structure and organize messages

coherently (discursive competence); use
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(competencia discursiva); utilizar dichos
mensajes para realizar una funcion o fin
comunicativo (competencia funcional) vy;
ordenarlos secuencialmente “seglin
esquemas de interaccion y de transaccion”
(competencia organizativa) (p. 120).
Pilleux (2001), menciona que la
competencia funcional “se refiere a la
capacidad para lograr los propositos de
comunicacion en una lengua” (pp.
143-152). De acuerdo con lo establecido en
los Estandares Basicos de Competencias,
para el nivel Al uno de los propdsitos o
fines funcionales para la expresion oral es:
“Hablo en inglés, con palabras y oraciones
cortas y aisladas, para expresar mis ideas y
sentimientos sobre temas del colegio y mi
Educacion

familia”  (Ministerio  de

Nacional, 2006, p. 19). Entonces, la

competencia funcional se interesa por usar
lo que se aprende en lugar de limitarse al
aprendizaje de conceptos. Es decir, supone
diversas tematicas

la union de para

these  messages to perform a

communicative function or

purpose

(functional competence); and arrange

them  sequentially = "according  to

interaction and transaction patterns"
(organizational competence) (p. 120).
Pilleux (2001) mentions that
functional competence '"refers to the
ability to achieve communication
purposes in a language." According to the
Basic Competency Standards, for level
Al, one of the functional purposes or
goals for oral expression is: "I speak in
English, with short and isolated words
and sentences, to express my ideas and
feelings about school and my family
topics" (Ministry of National Education,
2006, p. 19). Therefore, functional
competence is interested in using what is
learned rather than limiting itself to
learning concepts. That is, it involves the

integration of various themes to achieve

an objective, for example, learning colors
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alcanzar un objetivo, por ejemplo, el
aprendizaje de los colores y el presente
simple para que los estudiantes sean
capaces de describir objetos. En relacion
con este proyecto de investigacion, el
desarrollo de la competencia funcional se
propuso para el final de cada unidad,
donde los estudiantes dieron cuenta de lo
aprendido al aplicarlo en una situacion
comunicativa acorde con los Estandares
Bésicos de Competencias en Lenguas
Extranjeras:  Inglés  (Ministerio  de

Educacion Nacional, 2006).

and the simple present tense so that
students can describe objects. Concerning
this  research  project,  functional
competence development was proposed
at the end of each unit, where students
demonstrate what they have learned by
applying it in a communicative situation
following the Basic Competency
Standards in Foreign Languages: English

(Ministry of National Education, 2006).
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Marco Contextual

El marco contextual comprende una
descripcion del sitio donde tiene lugar el
proyecto de investigacion, para facilitar el
reconocimiento de los factores que podrian
definir el alcance del presente trabajo.
Colombia esté en la region noroccidental de
América del sur y limita con Panama,
Venezuela, Brasil, Peru, Ecuador, el mar
Caribe y el océano Pacifico. Es una
politicamente en

republica organizada

treinta y dos departamentos
descentralizados y el Distrito Capital de
Bogotd, sede del Gobierno Nacional. Esta
dividida en seis regiones naturales: Caribe,
Andina, Pacifico, Orinoquia, Amazonia e
Insular. Ademas, destaca por ser un pais
pluriétnico y multicultural, es decir, en ¢l
convergen y se enriquecen distintas culturas
que se han desarrollado a lo largo de los

afnos y que, por el valor que se les atribuye,

representan un motivo de orgullo patrio

Contextual Framework
The contextual  framework
includes a description of the place where
the research project occurs, to facilitate
the recognition of factors that could
define the scope of the present work.
Colombia is in the northwestern region
of South America and shares borders
with Panama, Venezuela, Brazil, Peru,
Ecuador, the Caribbean Sea, and the
Pacific Ocean. It is a republic politically
organized into thirty-two decentralized
departments and the Capital District of
Bogot4d, the seat of the National
Government. The country is divided into
six natural regions: Caribbean, Andean,
Pacific, Orinoco, Amazon, and Insular.
Additionally, it is known for being a
multiethnic and multicultural country,

where different cultures have converged

and enriched over the years, representing
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(Departamento Nacional de Planeacion,
2015).

Entre la region pacifica y andina, se
encuentra el departamento del Cauca,
ubicado al suroccidente del pais. Se divide
en 42

politica 'y administrativamente

municipios. Su capital es Popayan,
conocida nacionalmente como la Ciudad
Blanca debido a su arquitectura colonial y
tradiciones religiosas que llaman la atencion
de numerosos turistas cada afio. Segun la
informacion presentada por la Alcaldia de
Popayan (s.f.), la poblacion estimada es de
270.000 habitantes en su d4rea urbana.
Comprende 295 barrios agrupados en nueve

comunas y cuenta con 46 IE municipales

publicas y 161 privadas.

La IE El Mirador (Figura 1) esta

ubicada en el barrio 31 de marzo,

perteneciente a la comuna 7 de Popayan,
sus habitantes se dedican principalmente a
“albanileria, conduccion,

trabajos como

a source of national pride (National
Planning Department, 2015).

Between the Pacific and Andean
regions, you will find the Department of
Cauca, located in the southwest of the
country. It is divided politically and
administratively into 42 municipalities,
with Popayan as its capital. Popayan is
nationally known as the White City due
to its colonial architecture and religious
traditions that attract numerous tourists
annually. According to information
presented by the Municipality of
Popayan (n.d.), the estimated population
is 270,000 inhabitants in its urban area.
It comprises 295 neighborhoods grouped
into nine communes and has 46 public
municipal EI and 161 private ones.

El Mirador EI (Figure 1) is
located in the 31 de Marzo
neighborhood, belonging to commune 7

of Popayan. Its residents are mainly

engaged in occupations such as masonry,
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verdulero(a) y vendedor(a) ambulante”
(Institucion Educativa El Mirador, 2011, p.
50). Corresponde al sector oficial, es de
género mixto y de caricter académico.
Ofrece los niveles de preescolar, bésica
primaria, basica secundaria y media en las
jornadas de manana, tarde y nocturna, esta
ultima dedicada al Programa para Jovenes
en Extraedad y Adultos. La institucion
cuenta con un total de 1379 estudiantes y de
acuerdo con lo establecido en el PEI de la
institucion:
La poblacién que se atiende en esta
Institucion es de estratos 1y 2, y en
ella se refleja la realidad del
contexto en el que se desenvuelven
los habitantes del sector. Una
realidad dura, de hambre, de
miseria, de  necesidades, de
adicciones, de farmaco dependencia
y de violencias intra y extrafamiliar,
pues por su misma condicion,

adoptan los mas basicos procederes

driving, greengrocers, and street vendors
(EI Mirador School, 2011, p. 50). Itis a
coeducational and academic institution.
It offers preschool, primary, secondary,
and high school levels in the morning,
afternoon, and evening, the latter
dedicated to the Program for Overaged
Youth and Adults. The institution has a
total of 1379 students, and according to
the Institutional Educational Project

(PEI) of the institution:

The population served in this
institution is from strata 1 and 2,
and it reflects the reality of the
context in which the inhabitants
of the sector live. A harsh reality
of hunger, misery, needs,
addictions, drug dependence, and
intra and extrafamilial violence,
as they, due to their condition,
adopt the most basic procedures

of the human being. Of the
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del ser humano. De la poblacion
atendida, un poco mas del 30 % es
desplazada. Hijos de personas que
sufrieron el flagelo del ostracismo y
que vieron en la ciudad la unica
posibilidad de sobrevivir
(Institucion Educativa El Mirador,

2011).

Figure 1

El Mirador EI, headquarters.

P\-—

population served, a little more
than 30% is displaced. Children
of people who suffered the
scourge of ostracism and who
saw the city as the only
possibility of survival (El
Mirador Educational Institution,

2011).
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Marco Legal

Los siguientes documentos y leyes
se consideraron para llevar a cabo el
proceso de investigacion con estudiantes de
séptimo grado. Las normativas que apoyan
el proyecto estan relacionadas con la
obligatoriedad de la ensefianza de una LE
en la educacion formal y la promocion del
ILE en Colombia. Su significado radica en
que el curriculo de la IE El Mirador de la
ciudad de Popayan esta basado en dichas
normas.

En Colombia, la Ley 115 de Febrero
8 de 1994, La ley general de educacion
reglamenta la educacion formal, a nivel
preescolar, basica y media, no formal e
informal. Ademas, establece orientaciones
generales sobre el  proceso de
ensefnanza-aprendizaje. En el articulo 23 del
Titulo II sobre la Estructura del servicio

educativo, Capitulo 1 de la Educacion

Formal, seccion tercera sobre la Educacion

Legal Framework

The following documents and
laws were considered for the research
process with seventh-grade students. The
regulations supporting the project are
related to mandatory FL teaching in
formal education and promoting EFL in
Colombia. Their significance lies in the
fact that the curriculum of the El
Mirador EI in Popayén is based on such
norms.

In Colombia, Law 115 of
February 8, 1994, the General Law of
Education, regulates formal education at
the preschool, basic, and middle levels,
as well as non-formal and informal
education. It also provides general
guidelines on the teaching and learning
process. In Article 23 of Title II on the

Structure of the Educational Service,

Chapter 1 on Formal Education, the third
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basica, se describen los objetivos
educativos especificos para la educacion
secundaria, entre ellos: “La comprension y
capacidad de expresarse en una lengua
extranjera” (p. 8). Ademads, en la misma
seccion, el articulo 23 establece como una
de las areas obligatorias y fundamentales
para la educacion basica: “7. Humanidades,
lengua castellana e idiomas extranjeros” (p.
8).

A partir de dichas exigencias, en los
afios posteriores se crearon estrategias para
la ensenanza de lenguas extranjeras como el
Programa  Nacional de Bilingiiismo
2004-2019, con el cual se adoptd el Marco
Comun Europeo de Referencia para medir
el componente de inglés en las pruebas
Saber. Posteriormente, se cred la Serie
N°22  Estandares

Guias Basicos de

Competencias en Lenguas Extranjeras:
Inglés. Todo lo anterior di6 paso a la
reciente Ley de Bilingiiismo y al Programa

Nacional de Inglés 2015-2025 (Ministerio

section on Basic Education describes the

specific educational objectives for

secondary education, including
"Understanding and the ability to express
oneself in a foreign language" (p. 8)
Additionally, in the same section, Article
23 establishes one of the mandatory and
fundamental areas for basic education:
"7. Humanities, Spanish language, and
foreign languages" (p. 8).

Based on these requirements,
strategies for foreign language teaching
were created in subsequent years, such
as the National Bilingualism Program
2004-2019, which adopted the Common
European Framework of Reference to
measure the English component in the
Saber tests. Subsequently, the Series
Guide No. 22 Basic Standards of
Competencies in Foreign Languages:
English, was created. All this led to the
recent

Bilingualism Law and the

National English Program 2015-2025
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de Educacion Nacional, 2014). Es preciso
resaltar que la Ley de bilingliismo, Ley
1651 de julio 12 de 2013, modifica algunos
articulos de la Ley general de educacion,
dicta sobre el

nuevas  disposiciones

bilingliismo y amplia las exigencias

respecto a la ensefianza de lenguas

extranjeras en el pais. Entre las
modificaciones destacan:
Articulo 2°. Adicionese al articulo
20 de la Ley 115 de 1994 el

siguiente literal:

g) Desarrollar las habilidades
comunicativas para leer,
comprender, escribir, escuchar,

hablar y expresarse correctamente
en una lengua extranjera.

Articulo 4°. Modifiquese el literal 1)
del articulo 22 de la Ley 115 de
1994, el cual quedaria asi:

1) El desarrollo de habilidades de
conversacion, lectura y escritura al

menos en una lengua extranjera.

(Ministry of National Education, 2014).
It is necessary to highlight that the
Bilingualism Law, Law 1651 of July 12,
2013, amends some articles of the
General Law of Education, establishes
new provisions on bilingualism, and
expands the requirements regarding
foreign language teaching in the country.
The modifications include:

Article 2. Add the following

paragraph to Article 20 of Law

115 of 1994:

g) Develop communicative skills

to read, comprehend, write,
listen, speak, and express oneself
correctly in a foreign language.
Article 4. Modify paragraph 1) of
Article 22 of Law 115 of 1994,
which would read as follows:
1) Developing conversation,

reading, and writing skills in at

least one foreign language.
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Por ultimo, la IE El Mirador se
acoge a los mandatos de la Ley General de
Educacién. La seccion de Plan de Area de
Inglés del Proyecto Educativo Institucional
explica que: “El conocimiento de una
lengua extranjera, obedece en primera
instancia, al cumplimiento de lo establecido
por la ley general de educacion, como
también a razones de mercados lingiiisticos
e intereses psicopedagogicos” (p. 332). De
igual manera, agrega que “El MEN, dentro
de su proposito de mejoramiento de la
calidad educativa, en relacion con el
aprendizaje de lenguas extranjeras, ha
planteado el programa Nacional de
Bilingiiismo Colombia 2004-2019, como
una estrategia para la competitividad (...)”
(p. 332). Asimismo, la seccion de
bibliografia contiene otros documentos
expedidos por el Ministerio de Educacion
Nacional como los Estdndares Bésicos de
Lineamientos

Competencias y  los
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Finally, El Mirador EI adheres to
the mandates of the General Education
Law. The English Area Plan section of
the Institutional Educational Project
explains that: "The knowledge of a
foreign language, in the first instance,
complies with what is established by the
general law of education, as well as
reasons of linguistic markets and
psycho-pedagogical interests" (p. 322).
Likewise, it adds that "The Ministry of
National Education, within its purpose of
improving educational quality
concerning foreign language learning,
has proposed the National Bilingualism
Program Colombia 2004-2019, as a
strategy for competitiveness (...)" (p.
332). Also, its bibliography section
contains other documents issued by the
Ministry of National Education, such as
the Basic Competence Standards and the
Curricular

Guidelines: Foreign

Languages (El Mirador School, 2011).



curriculares: Idiomas extranjeros

(Institucion Educativa El Mirador, 2011).
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Metodologia
La metodologia incorpora un
conjunto de procedimientos o métodos, que
permiten al investigador organizar la
informacion y, posteriormente, analizar e
interpretar los datos recolectados, de
manera que se verifique si la pregunta
problema pudo ser resuelta y los objetivos
alcanzados. El trabajo de investigacion se
realizd desde el enfoque mixto, con la
investigacion-accion como método e
instrumentos de recoleccion de datos tales
como la observacion, el grupo de enfoque,
la grabacion de audios y el cuestionario. A
continuaciéon, el lector encontrara una
procedimientos

descripcion de  los

planteados para el desarrollo de la

investigacion.

Enfoque
Considerando la pregunta de

investigacion: ;Cuales son los efectos de la

implementacion de una secuencia didactica

Methodology

The methodology incorporates a
set of procedures or methods that allow
the researcher to organize information
and, subsequently, analyze and interpret
the collected data, ensuring verification
of whether the research question could
be solved and the objectives achieved.
The research work was conducted using
a mixed approach, with action research
as the method and data collection
instruments such as observation, focus

audio recording, and

group,
questionnaire. Below, the reader will
find a description of the procedures

outlined for the development of the

research.

Approach
Considering the research
question: "What are the effects of

implementing a didactic sequence in
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en la pronunciaciéon del inglés sobre la
inteligibilidad oral en estudiantes de
séptimo grado de la IE El Mirador de la
ciudad de Popayan? El presente trabajo se
realizé desde el enfoque mixto, con el fin de
presentar un analisis tanto del desempefio
de los estudiantes durante la
implementacion como de los resultados de
la prueba final. Como su nombre lo indica,
el enfoque mixto toma aspectos del enfoque
cualitativo los cuales se complementan con
el enfoque cuantitativo. De esta manera, se
obtiene un andlisis de datos integral. Por tal
razén, se describen a continuacion los

referentes que se tomaron tanto del enfoque

cualitativo, como del cuantitativo:

Como sefialan Herndndez-Sampieri,
R. y Mendoza, C. (2018) en su libro
"Metodologia de la Investigacion", en el
enfoque cualitativo se explora y describe la
realidad de los individuos pertenecientes a
un contexto previamente definido. También,

la investigacion cualitativa implica un

English pronunciation on the oral
intelligibility of seventh-grade students
at El Mirador School in the city of
Popayan?" This study was carried out
using the mixed approach to provide an
analysis of both student performance
during implementation and the results of
the final assessment. As suggested by its
name, the mixed approach incorporates
aspects of the qualitative approach that
complement the quantitative approach.
In this way, a comprehensive data
analysis is obtained. Therefore, the
references from both the qualitative and

quantitative approaches are described

below.

As indicated by
Hernéndez-Sampieri, R. and Mendoza,
C. (2018) in their book "Research
Methodology," the reality of individuals
belonging to a previously defined
context is explored and described in the
Furthermore,

qualitative  approach.
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proceso interpretativo sobre la compleja
realidad social, tomando en consideracion
las interacciones entre individuos, sus
experiencias y opiniones. Asimismo, la
presencia del investigador en el ambiente
donde tiene lugar el fendmeno bajo analisis
es fundamental. En cuanto a la
investigacion cuantitativa, los fendmenos se
miden de la manera mas objetiva posible
para “conocer o capturar la realidad externa
o fendmeno estudiado tal y como es, o al
menos, aproximarse lo mejor posible a ello”
(Hernandez-Sampieri, 2018, p. 7). Asi pues,
los datos numéricos aportan mayor
precision, validez y confiabilidad al analisis
de resultados,

logrando una mejor

comprension de la realidad.

Método
Como método de investigacion se
escogi6 la  investigacion-accion;  su

finalidad, de acuerdo con lo establecido por

Wallace (1998), es mejorar el proceso de

qualitative  research  involves  an
interpretative process of the complex
social reality, considering  the
interactions between individuals, their
experiences, and opinions. Additionally,
the presence of the researcher in the
environment where the phenomenon
under analysis takes place is crucial.
Regarding quantitative research,
phenomena are measured as objectively
as possible to "know or capture the
external reality or phenomenon studied
as it is, or at least, approach it as closely
as possible" (Hernandez-Sampieri, 2018,
p. 7). Thus, numerical data contribute to
higher precision, validity, and reliability

in the analysis of results, leading to a

better understanding of reality.

Method

Action research was chosen as
the research method; its purpose,
according to Wallace (1998), is to

improve the teaching process through
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ensefianza por medio de la reflexion diaria,
convirtiendo las situaciones del aula en
oportunidades. Gracias a la recoleccion y
andlisis de datos, el docente puede tomar
decisiones respecto a los cambios que debe
hacer y las estrategias que puede utilizar
para solucionar dichas problemadticas y
avanzar en su desarrollo profesional. Las
caracteristicas recién mencionadas llevaron
a la eleccion del método, dado que se
indaga acerca de una problematica o
situacion de indole educativa: el poco
énfasis en la pronunciacion inteligible
durante la clase de ILE, dificulta el
desarrollo de la competencia comunicativa

de un de estudiantes.

grupo
Adicionalmente, la investigacion-accion
promueve la evaluacion ciclica por medio
etapas recurrentes; esto fue apropiado ya
que concuerda con el planteamiento de una
secuencia didactica que contiene tareas
favoreciendo la

comunicativas,

retroalimentacion constante para estudiantes

daily reflection, turning classroom
situations into opportunities. Thanks to
data collection and analysis, teachers can
make decisions regarding the changes
they need to make and the strategies they
can use to address these issues and
advance in their professional
development. The characteristics just
mentioned led to the choice of the
method, as it investigates an educational
problem or situation: the lack of
emphasis on intelligible pronunciation
EFL hinders  the

during class

development of communicative
competence in a group of students.
Moreover, action research promotes
cyclical assessment by recurring stages;
this was appropriate since it follows the
approach of a didactic sequence that
contains communicative tasks, favoring
students and

constant feedback for

teachers. Wallace (1998) proposes the
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y docentes. Wallace (1998), propone el
“ciclo de reflexion”, el cual consiste en la

repeticion de una serie de etapas o fases:

I. Considerar las problematicas o
situaciones;

2. formular preguntas;

3. implementar la

investigacion-accion;
4. recolectar y analizar datos;
5. aplicacion en la practica profesional.
Hernéndez-Sampieri (2018), agrega
que el método investigacion-accion implica
la colaboracion de los participantes tanto en
el proceso de identificacion de las practicas
a mejorar, como en la implementacion de
las propuestas dadas a partir de la
indagacion. También, destaca que en la
investigacion-accion “Se indaga al mismo
tiempo que se interviene” (p. 552). El autor
afnade una etapa final al proceso:
6. generar retroalimentacion conduce a

un diagnostico y a una nueva espiral de
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"cycle of reflection" consisting of the
repetition of a series of stages or phases:
1. Identifying issues or situations.

2. Formulating questions.

3. Implementing action research.

4. Collecting and analyzing data.

5. Application in professional practice.

Hernéndez-Sampieri (2018) adds
that the action research method involves
the collaboration of participants in both
identifying practices to improve and
implementing proposals based on the
inquiry. Additionally, he emphasizes that
in action research, "inquiry is made
simultaneously with intervention" (p.
552) and adds a final stage to the
process:

6. Generating feedback leads to
diagnosis and a new spiral of reflection

and action.



reflexion y acciéon (Hernandez-Sampieri,

2018).

Instrumentos

La eleccion de los instrumentos de
recoleccion de datos se hizo a partir de
algunas de las recomendaciones de autores
del método investigacion-accion. Stringer
(2007) y Wallace (1998), mencionan entre
los instrumentos sugeridos para dicho
método: la observacion, la formacion de
grupos de enfoque, la grabacion, y el

cuestionario, los cuales se presentan a

continuacion:

Observacion

La observacion hace parte de los
instrumentos usados para la investigacion
cualitativa. Stringer (2007), explica que
para que la investigacion-accion posea
credibilidad se debe hacer una observacion
persistente y consciente de los eventos,
contexto. Los

actividades 'y el

investigadores ~ deben  registrar  las

Instruments

The selection of data collection
instruments was based on some
recommendations by authors from the
action research method. Stringer (2007)
and Wallace (1998) mention among the
suggested instruments for this method:
observation, the formation of focus

groups, recording, and the questionnaire,

which are presented below:

Observation
Observation 1is part of the
instruments used in qualitative research.
Stringer (2007) explains that for action
research to have credibility, there must
be persistent and conscious observation
of events, activities, and the context.

Researchers should record observations

immediately or as soon as possible to
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observaciones inmediatamente o lo mas
pronto posible para evitar ser influenciados
por sus propias interpretaciones. En el
contexto educativo, es util para hacer
seguimiento del desempefio de los
estudiantes durante el desarrollo de la clase
en general o de las tareas asignadas.

En la implementacion, la
observacion tuvo lugar en el saloén de clase
durante cada sesion de la secuencia
didactica y los factores que se tuvieron en
cuenta fueron la identificacion de sonidos
por parte de los estudiantes, la
pronunciaciéon (en especial del grupo de
enfoque) y la actitud frente a las actividades
propuestas. El uso de dicho instrumento
facilito la planificacion de las actividades y
la identificacion de aspectos por mejorar.
Cada una de las investigadoras llevo un
registro de las observaciones en el diario de
campo. Luego, las observaciones mas
relevantes se consignaron en el formato de

plan de clase de cada sesion y estuvieron
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avoid being influenced by their
interpretations. In the educational
context, it is helpful when monitoring
students' performance during the overall

class or assigned tasks.

During the implementation,
observation took place in the classroom
during each session of the didactic
sequence, considering factors such as
students' identification of sounds,
pronunciation (especially in the focus
group), and attitude toward the proposed
activities. The use of this instrument
facilitated the planning of activities and
the identification of areas for
improvement. Each researcher kept a
record of observations in the field diary.
Subsequently, the most relevant
observations were documented in the

lesson plan format for each session,



seguidas de la reflexion que surgio6 a partir

de las mismas.

Grupo de enfoque

Generalmente, el grupo de enfoque
o grupo focal se establece para realizar
entrevistas en grupo para compartir
experiencias y perspectivas alrededor de las
preguntas de enfoque, las cuales favorecen
la expresion abierta e informal de los
participantes (Stringer, 2007). Sin embargo,
Hernandez-Sampieri (2018) refiere que,
antes de la entrevista grupal, se pueden
hacer preguntas a los participantes de
manera  individual, favoreciendo la
reflexion. En este caso, a pesar de que las
sesiones de la secuencia didactica se
realizaron con 32 estudiantes de séptimo
hubo wun

grado, de enfoque

grupo
conformado por cinco estudiantes escogidos
criterios:

con base en los siguientes

participacion en clase, motivacion y
asistencia a las primeras cuatro sesiones,

dado que la evaluacion de seguimiento se

followed by reflections arising from

them.

Focus group

Generally, the focus group is
established to conduct group interviews
to share experiences and perspectives
around the focus questions, which
promote participants' open and informal
expression (Stringer, 2007). However,
Hernandez-Sampieri

(2018) mentions

that, before the interview,

group
individual questions can be asked to
participants, fostering reflection. In this
case, even though the sessions of the
didactic sequence were conducted with
32 seventh-grade students, there was a
focus group consisting of five students
chosen based on the following criteria:
class participation, motivation, and
attendance in the first four sessions, as
the follow-up assessment took place in

the fifth session. Considering the type of

study (action research) and the time
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llevé cabo en la quinta sesion.

Considerando el tipo de estudio
(investigacion accion) y la disponibilidad
horaria propuesta por el docente titular de
inglés de la IE, la utilizacion del mismo
durante la evaluacion de seguimiento y el

Post-test, facilitd el proceso de recoleccion

y andlisis de datos.

Grabacion de audios

La grabacion de audios es un
recurso dentro de las técnicas de la
investigacion  cualitativa, el cual es
especialmente util en el momento de
entender en profundidad el fendémeno
central del estudio. (Hernandez-Sampieri,
2018, p. 462). Dichos registros se tomaron
de manera individual a todos los estudiantes
participantes durante la prueba inicial.
Posteriormente, los estudiantes del grupo de
enfoque se grabaron individualmente al
final de la implementacion de la secuencia

didactica con el fin de registrar y verificar

el progreso de los participantes.

availability proposed by the school's
English teacher, using the same group
during the follow-up assessment and
post-test facilitated the data collection

and analysis process.

Audio recording

Audio recording is a resource
within qualitative research techniques,
which is particularly useful for gaining
an in-depth understanding of the central
phenomenon of the study
(Hernandez-Sampieri, 2018, p. 462).
Individual recordings were made of all
participating students during the initial
test. Subsequently, the focus group
students were individually recorded at
the end of the didactic sequence

implementation to document and verify

the participants' progress.
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Por consiguiente, las grabaciones de

audio del Pre-test permitieron la
identificacion del estado inicial de los
participantes respecto a la pronunciacion y
los sonidos que los confunden,
contribuyendo asi a establecer el punto de
partida de la investigacion respecto a los
fonemas que afectan la inteligibilidad de los
estudiantes. La grabacion de la evaluacion
de seguimiento sirvid como
retroalimentacion para las investigadoras ya
que de este modo se identifico los sonidos
asimilados correctamente y aquellos en los
que se necesitaba refuerzo. Finalmente, el
registro del Post-test fue util para el analisis

de la efectividad de la implementacion de la

secuencia.

Cuestionario

Guerrero (2016), explica que el
cuestionario es usado principalmente en la
investigacion cuantitativa. Se trata de una
serie poco extensa de preguntas y “son

utilizados para obtener las opiniones de

Therefore, the audio recordings

from the Pre-test allowed the
identification of the initial state of the
participants regarding pronunciation and
the sounds that confused them, thus
establishing the starting point of the
research concerning the phonemes that
affect students' intelligibility. The
recording of the follow-up assessment
served as feedback for the researchers, as
it helped identify sounds assimilated
needed

correctly and those that

reinforcement. Finally, the Post-test
recording was practical for analyzing the
effectiveness of the didactic sequence

implementation.

Questionnaire

Bejarano (2016) explains that
questionnaires are primarily used in
quantitative research. It consists of a
concise series of questions and "is used

to obtain the opinions of numerous
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grupos numerosos que podrian colaborar
invirtiendo tiempo minimo” (p. 7). En él se
pueden incluir tanto preguntas cerradas,
como preguntas abiertas, obteniendo asi
informacion acerca de una o més variables.
Con el fin de conocer el punto de vista de
los alumnos sobre el aprendizaje del inglés
y la implementaciéon de la secuencia, las
investigadoras administraron dos
cuestionarios a los 32 estudiantes
participantes. El primer cuestionario se
realizd6 durante la sesion inicial de Ia
secuencia, mientras que el segundo se

administré una vez completadas las ocho

sesiones.

Poblacion

Se requiri6 de conocimientos
basicos en cuanto a la gramatica y
vocabulario del inglés por parte de los
estudiantes para hacer un uso eficiente del
tiempo y enfocarse en promover una

pronunciacion inteligible. Por esta razon, se

escogid un grupo de séptimo grado de la IE

groups that could collaborate by
investing minimal time" (p. 7). Both
closed and open-ended questions can be
included, providing information about
one or more variables. To comprehend
the students' perspective regarding
English learning and the implementation
of the sequence, the researchers
administered two questionnaires to the
32 participating students. The first
questionnaire was conducted during the
initial session of the sequence, while the
second was administered upon the

completion of the eight sessions.

Population

A basic knowledge of English
grammar and vocabulary was required
from the students to make efficient use
of time and concentrate on promoting
intelligible pronunciation. For this

reason, a seventh-grade group from El

Mirador EI, located in the city of
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El Mirador, ubicada en la ciudad de
Popayéan, conformado por 32 estudiantes
entre las edades de 11 a 15 afos, quienes
cuentan con cuatro horas semanales de
inglés divididas en dos bloques. Las horas
correspondientes al dia martes estuvieron
dedicadas al desarrollo tematico por parte
del docente  titular y,  aquellas
correspondientes al dia miércoles, a la
implementacion de la secuencia didactica
en pronunciacion. Cabe aclarar que, para la
recoleccion de datos, se consideraron
principalmente los cinco estudiantes que
conformaron el

grupo de enfoque

mencionado en los instrumentos.

Fases Desarrolladas

Fase I: Implementacion del proyecto de
investigacion. 2023.1

Se caracteriz6 la poblacion objeto de
estudio respecto al nivel de lengua y, en
la pronunciaciéon mediante la

especial,

observacidon y un cuestionario inicial. De

Popayan, was chosen. This group
consists of 32 students aged 11 to 15,
who have four hours of English divided
into two blocks per week. The hours
corresponding to  Tuesdays  were
dedicated to thematic development by
the head those on

teacher, while

Wednesdays  were designated for
implementing the didactic sequence in
pronunciation. It should be clarified that,
for data collection, the focus was
primarily on the five students who

formed the mentioned focus group in the

Instruments.

Stages Developed

Stage I: Implementation of the research

project. 2023.1

The situation of the target
population regarding language
proficiency, especially pronunciation,

was characterized through observation
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esta manera, la identificacion de los sonidos
que representaban un obsticulo para la
comprension del habla y la revision de la
Malla Curricular de Inglés para el séptimo
grado de la IE El Mirador, permitio la
estructuracion de una secuencia didactica de
ocho sesiones, las cuales se mencionan a
continuacion:
° Sesion 1: Observacion y Pre-test.
Este ultimo consistié en la lectura en voz
alta de un texto corto que contenga algunos
de los sonidos del inglés mas problematicos
para aprendices hispanohablantes
mencionados por los autores Kenworthy
(1987), Garita Sanchez (2019) y Delgado
Solarte (2019). El texto fue:
Hi there, I am Emma. I am fourteen
yvears old. I am a student at El
Mirador school. It is in Popayan.
The school is not modern, it is an

old, big school. In my school we

have English, Math and Science

and a questionnaire. In this way,
identifying the sounds that represented
an obstacle to speech comprehension and
reviewing the English Curriculum for the
seventh grade at El Mirador EI led to
structuring a didactic sequence of eight
sessions mentioned hereunder:
° Session 1: Observation and
Pre-test. The latter involved reading
aloud a short text containing some of the
most challenging English sounds for
Spanish-speaking learners, as mentioned
by authors Kenworthy (1987), Garita
Sanchez (2019), and Delgado Solarte
(2019). The text was:
Hi there, I am Emma. I am
fourteen years old. I am a student
at El Mirador school. It is in
Popayan. The school is not
modern; it is an old, big school.

In my school, we have English,

Math, and Science classes every
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classes everyday, but we only have

Art classes on Friday.
Nota. Adaptado de Liveworksheets.
° Sesion 2: “What do we have in our
backpacks?”. Fonemas /ai1/ - /{/.
° Sesiones 3-4: “Can [ have the
dictionary, please?”. Fonemas /1/ - /i/.
° Sesion 5: Evaluacion de
seguimiento sobre las tematicas y fonemas
vistos.
° Sesion 6: “A typical day”. Fonemas
/0/ - /8/.
° Sesion 7: “My brother Vicente”.
Fonemas /v/ - /b/.
° Sesion 8: Revision de todos los
fonemas y Post-test. Para el Post-test o
prueba final, los estudiantes leyeron en voz
alta el texto inicial y se hizo hincapié¢ en
aquellas palabras que contenian los sonidos
vistos durante las sesiones previas.

A lo largo de la primera etapa, se
llevd a cabo la recoleccion de datos con la
como la

ayuda de  instrumentos

day, but we only have Art classes
on Friday.
Note. Adapted from Liveworksheets.
° Session 2: "What do we have in
our backpacks?" Phonemes /a1/ - /f/.
° Sessions 3-4: "Can I have the
dictionary, please?" Phonemes /I/ - /i/.
° Session S: Follow-up assessment
of the themes and phonemes covered.
° Session 6: "A typical day."
Phonemes /0/ - /8/.
° Session 7: "My brother Vicente."
Phonemes /v/ - /b/.
o Session 8: Review of all
phonemes and Post-test. For the Post-test
or final assessment, students read aloud
the initial

text, emphasizing words

containing sounds covered during

previous sessions.

Throughout the first stage, data

collection ~ was  conducted  using

instruments such as observation, focus
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observacion, el grupo de enfoque y la
grabacion de audios. Adicionalmente, se
administré6 un cuestionario al final de la
implementacion de la secuencia didéctica.
Fase II: Anadlisis de datos y sustentacion.
2023.2-2024.1

En la segunda etapa, se describieron
y analizaron los datos obtenidos a partir de
los resultados de la implementacion de una
secuencia didactica, conduciendo a las
conclusiones, las recomendaciones y los
Por ultimo,

alcances. se presentd un

informe bilinglie para su evaluacion,

correccion y sustentacion.

group, and audio recording.

Additionally, a questionnaire was
administered at the end of the
implementation of the didactic sequence.
Stage II: Data analysis and thesis
defense. 2023.2 - 2024.1

In the second stage, the data was
described and analyzed based on the
results from implementing a didactic
conclusions,

sequence, leading to

recommendations, and achievements.
Finally, a bilingual report was submitted
and oral

for evaluation, correction,

defense.
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Analisis de Resultados

Al tratarse de una investigacion
mixta, el analisis de datos se dio por medio
de procedimientos cuantitativos,
cualitativos y combinados. Desde el método
investigacion-accién, se consideraron las
etapas sugeridas por Wallace (1998) y
Hernéndez-Sampieri (2018): 1. Considerar
la problematica o situacion; 2. Formular
método

preguntas; 3. Implementar el

investigacion-accion; 4. Recolectar y
analizar los datos; 5. Aplicar los cambios en
Generar

la practica profesional; 6.

retroalimentacion.  Igualmente,  estuvo
apoyado en los datos obtenidos a partir de
la observacion, la formacion de grupos de
enfoque, la grabacion de audios y el
cuestionario. Eventualmente, para facilitar
el analisis de los datos cuantitativos y tener
una mejor interpretacion, se emplearon

estrategias cualitativas en relacion continua

con los conceptos y la teoria.

Data Analysis

Since this was a mixed research,
the data analysis was conducted through
quantitative, qualitative, and combined
procedures.  Following the action
research method, the stages suggested by
Wallace (1998) and Hernandez-Sampieri
(2018) were considered: 1. Identifying
the problem or situation; 2. Formulating
questions; 3. Implementing the action
research method; 4. Collecting and
analyzing data; 5. Applying the changes
in professional practice; 6. Generating
feedback. Likewise, it was supported by
the data collected from observation, the
of focus audio

formation groups,

recordings, and the questionnaire.
Eventually, to facilitate the analysis and
provide a better interpretation of
quantitative data, qualitative strategies

were employed in continuous relation to

the concepts and theory.
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El andlisis se hace siguiendo los
objetivos de la investigacion y se presenta
de manera cronologica, partiendo de la
caracterizacion de la poblacion por medio
de un cuestionario y la observacion inicial.
Seguidamente, se identificaron los sonidos
del lenguaje que generaban mayor
dificultad para el grupo mediante la lectura
en voz alta de un texto corto
correspondiente al Pre-test. Después, se
disen6 e implemento la secuencia didactica
acorde con los sonidos identificados, la
malla curricular de la IE para séptimo grado
y el texto guia Way to Go para sexto grado.
La secuencia comprendié ocho sesiones en
las que se abordaron ocho sonidos por
pares: /at/ - /[/, /1/ - /i/, /0/ - 18/, Iv/ - /b/. Por
ultimo, se describen y analizan los
resultados de la implementaciéon de la
cuales se

secuencia  didactica, los

obtuvieron gracias al Post-test y el

cuestionario final.

The analysis follows the research

objectives and is presented
chronologically, starting with the
characterization of the population

through a questionnaire and initial
observation. Subsequently, the language
sounds that generated the most difficulty
for the group were identified by reading
aloud a short text corresponding to the
Pre-test. Then, the didactic sequence was
designed and implemented based on the
identified sounds, the curriculum of the
EI for seventh grade, and the guidebook
Way to Go for sixth grade. The sequence
comprised eight sessions in which eight
sounds were addressed in pairs: /a1/ - /[/,
N/ - /i/, 18/ - /8/, /v/ - /b/. Finally, the
results of implementing the didactic
sequence are described and analyzed,

which were obtained thanks to the

Post-test and the final questionnaire.
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Caracterizacion de la poblacion

Inicialmente, para conocer las
caracteristicas del grupo respecto a la
expresion oral y los contenidos tematicos
abordados hasta el momento, hubo un
primer encuentro con el docente de inglés.
En este espacio, se identificaron aspectos
tales como el inicio del proceso de
aprendizaje del inglés por parte de la
mayoria de los estudiantes durante el afo
escolar anterior, cuando ingresaron al sexto
grado. Por lo tanto, se infiere que su
exposicion a la LE no ha sido prolongada,
dado que, en primaria, la IE no cuenta con
licenciados en el darea de

Inglés.

Adicionalmente, el docente, quien
determin6 el primer tema a abordar en la
secuencia (el verbo to have), manifesto la
Malla

necesidad de cumplir con Ila

Curricular de Inglés de la IE. Respecto a la
expresion  oral, menciond que los
estudiantes no solian participar en clase, ni

enlalLEnienlall.

Characterization of the population

Initially, to understand the
characteristics of the group regarding
oral expression and the thematic contents
addressed so far, there was an initial
meeting with the English teacher. In this
space, aspects such as the beginning of
the English learning process by most
students during the previous school year,
when they transitioned to sixth grade,
were identified. Therefore, it is inferred
that their exposure to the FL has not
been prolonged, given that the EI lacks
licensed English teachers in primary
education. Additionally, the teacher, who
determined the first topic to be addressed
in the sequence (the verb to have),
expressed the necessity of complying
with the Curriculum of the EIL
Concerning  oral  expression, he
mentioned that students were not used to

participating in class, neither in FL nor

in their L1.
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Como primer acercamiento con los
estudiantes participantes de la
investigacion, se inicid con una sesion de
diagnostico en la que las investigadoras se
presentaron y realizaron preguntas de
informacion personal en inglés relacionadas
con el nombre, la edad, los gustos, la
familia, los pasatiempos, entre otros. En
esta sesion, se detectd que los estudiantes
presentaban dificultades en la comprension
de las preguntas y en la estructuracion de
las respuestas. Se quedaban callados,
miraban al docente titular o decian no

entender. Por lo anterior, el

grupo
investigador debia repetir las preguntas y
dar ejemplos con su informacion personal o
proveer la parte inicial de la oracion para
obtener respuestas completas por parte de
los estudiantes. Durante la dinamica, el
docente titular interferia constantemente y
respondia por los estudiantes. En

consecuencia, la observacion reveld un bajo

desempefio en la comprension y expresion

As a first approach with the
participating students of the research, a
diagnostic session was initiated where
the researchers introduced themselves
and asked personal information
questions in English related to name,
age, interests, family, and hobbies,
among others. During this session, it was
observed that the students encountered
difficulties in  understanding the
questions and structuring their responses.
They remained silent, looked at the head
teacher, or claimed not to understand.
Consequently, the research group had to
repeat the questions and provide
examples with their personal information
or provide the initial part of the sentence
to obtain complete responses from the
students. Throughout the activity, the
head teacher constantly interfered and
answered on behalf of the students. As a

result, the observation revealed a low

performance in both comprehension and
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oral, puesto que las preguntas planteadas
correspondian a temas de nivel A.l1 y no
fueron respondidas satisfactoriamente.
Adicionalmente, las investigadoras
revisaron los cuadernos de dos estudiantes,
donde se observo una tendencia hacia los
temas gramaticales, la traduccion de textos
y el vocabulario aislado, como podemos ver
en la Figura 2. También, se pueden apreciar
errores de ortografia en los dos idiomas sin
correccion por parte del docente. De igual
manera, las tematicas abordadas no seguian
un orden ldgico y se presentaban a partir de
un contexto poco coherente (ver Anexo A:
Ejercicios de gramatica y traduccion como

método de aprendizaje).

oral expression, as the questions posed
corresponded to A.l level topics and
were not satisfactorily answered.
Additionally, the researchers
reviewed the notebooks of two students,
where a tendency towards grammatical
topics, translation of texts, and isolated
vocabulary was observed, as depicted in
Figure 2. Furthermore, spelling errors in
both languages were noticeable without
correction from the teacher. Similarly,
the topics addressed did not follow a
logical order and were presented in an
incoherent context (see Appendix A:

Grammar and translation exercises as a

learning method).
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Figure 2

Grammar and translation exercises as a learning method.

Cuestionario inicial

Posteriormente, en la primera sesion
de la secuencia, se tuvo como referente la
estrategia KWL, propuesta por Donna Ogle,
utilizada para activar los conocimientos
previos que tienen los alumnos sobre un

tema en concreto, para despertar su

Initial questionnaire

Subsequently, in the first session
of the sequence, the KWL strategy,
proposed by Donna Ogle, was used as a
reference. This strategy is employed to
activate students' prior knowledge about

a specific topic, to stimulate their
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curiosidad y, para reflexionar sobre lo que
han aprendido. La estrategia consiste en tres
columnas: "Lo que sé", "Lo que quiero
saber" y "Lo que he aprendido" (Ospina,
2021). Asi

pues, en este trabajo de

investigacion,  dicha  estrategia  fue
modificada, ya que se usd Unicamente al
inicio de la sesion para conocer la
perspectiva de los estudiantes respecto a sus
fortalezas y debilidades en el aprendizaje
del inglés. El ejercicio fue guiado por la
Investigadora 1, se completdé de manera
escrita y se indico que podian hacerlo en
inglés o espafiol.

Al revisar las respuestas, se
encontr6 que varios estudiantes usaban
letras mayusculas y mintsculas sin seguir
las reglas ortograficas. La mayoria no
empleaba tildes ni signos de puntuacion y
reemplazaban algunas letras por otras o las
omitian, tanto en espafiol como en inglés.

Por otro lado, algunos estudiantes dieron la

misma respuesta para ambas secciones o

curiosity, and to reflect on what they
have learned. The strategy consists of
three columns: What I Know, What I
Want to Know, and What I Have
Learned (Ospina, 2021). In this research
work, the strategy was modified, as it
was only used at the beginning of the
session to understand the students'
perspective regarding their strengths and
weaknesses in English learning. The
exercise was guided by Researcher 1,
completed in writing, and students were
informed that they could do it in English
or Spanish.

When reviewing the answers, it
was found that several students used
capital and lowercase letters without
following the orthographic rules. Most
did not employ accents or punctuation
marks and replaced or omitted some
letters, both in Spanish and English. On

the other hand, some students provided

the same answer for both sections or
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dieron respuestas que no eran acordes a los gave responses that did not match the
interrogantes planteados. Las caracteristicas posed  questions. The  students’
de la escritura a mano de los estudiantes handwriting characteristics described
previamente descritas, al igual que los earlier, along with the reading
inconvenientes en la comprension lectora, comprehension difficulties, hindered the
dificultaron la interpretacion por parte de interpretation by the researchers.
las investigadoras. En consecuencia, se Consequently, some responses were
descartaron algunas respuestas. discarded.

Figure 3

Response discarded due to the lack of coherence with the questions.
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De los 30 estudiantes que Out of the 30 students who
respondieron al ejercicio, Unicamente 22 responded to the exercise, only 22
presentaron respuestas coherentes que se provided coherent answers and were

agruparon en cuatro categorias: (1) lectura y grouped into four categories: (1) reading




escritura, (2) gramatica, (3) vocabulario y
(4) expresion oral, comprension oral y
pronunciaciéon. Cabe aclarar que algunos
estudiantes

escogieron mas de una

categoria, obteniendo los  siguientes
resultados: En cuanto a lo mas facil, siete
estudiantes mencionan la lectura y escritura;
siete los aspectos gramaticales; seis el
vocabulario; y tres la expresion oral y
pronunciaciéon. En cuanto a lo mas dificil,
14 hacen referencia a la expresion oral, la
pronunciacion o la comprension oral; seis a
la lectura y escritura; dos a los aspectos
gramaticales; y uno al vocabulario. En
conclusion,

los estudiantes percibian la

lectura, escritura 'y los  aspectos

gramaticales como fortalezas en el
aprendizaje del inglés; mientras que la
expresion oral, la comprension oral y la
pronunciaciéon, hacian parte de las
debilidades. Lo anterior concuerda con lo
planteado por Beltran (2017), quien sefiala
que  para

guiar el proceso de

and  writing, (2) grammar, (3)
vocabulary, and (4) speaking, listening,
and pronunciation. It is worth noting that
some students chose more than one
category, obtaining the following results:
Regarding what they found easiest,
seven students mentioned reading and
writing; seven mentioned grammatical
aspects; six mentioned vocabulary; and
three mentioned oral expression and
pronunciation. Regarding what they
found as the most difficult, 14 referred to
oral expression, pronunciation, or oral
comprehension; six referred to reading
and writing; two referred to grammatical
aspects; and one referred to vocabulary.
students

In  conclusion, perceived

reading, writing, and grammatical
aspects as strengths in English learning,
while oral expression, oral
comprehension, and pronunciation were
identified as weaknesses. The above is

consistent with what Beltran (2017)
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ensenanza-aprendizaje del inglés, es preciso
partir de la identificacion de las necesidades

de aprendizaje.

Pre-test

En la primera sesion de la secuencia,
la Investigadora 2 dirigid6 un ejercicio
individual de lectura en voz alta para
identificar los sonidos lingiiisticos que
suponian un mayor reto para los alumnos
participantes. Este ejercicio se realizd en
paralelo con la sesion de diagnostico
anterior. A partir de las observaciones de la
sesion de diagnoéstico, se determind la
lectura en voz alta como herramienta
pertinente dicho

para proposito,

considerando que los estudiantes
presentaron dificultades en la estructuracion
de oraciones en inglés. Ademas, el autor
Delgado (2019) recurri6 a la lectura en voz
alta de textos cortos para identificar la

pronunciacion de los sonidos en contexto en

su investigacion, estrategia que sirvio de

stated, who points out that in order to
guide the English teaching-learning

process, it is necessary to start by

identifying the learning needs.

Pre-test

In the first session of the
sequence, Researcher 2 led an individual
reading-aloud exercise to identify the
sounds that most

language were

challenging for the participating
students. This exercise was conducted in
parallel with the previous diagnostic
session. Based on the observations from
the diagnostic session, reading aloud was
determined as a pertinent tool for this

considering that students

purpose,
struggled with sentence structure in
English. Additionally, Delgado (2019)
utilized reading aloud of short texts in
his research to identify the pronunciation
of sounds in context, a strategy that

served as a guide for its implementation

iIn a similar manner in the current
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guia para implementarlo de similar manera
en el presente proyecto. El texto empleado
para este proyecto, My school, fue escogido
teniendo en cuenta el tema inicial sugerido
por el docente titular y la malla curricular
para inglés de la institucion, en la que se
especifica el uso del verbo to have en el
contexto del colegio.
Hi there, I am Emma. I am fourteen
vears old. I am a student at El
Mirador school. It is in Popayan.
The school is not modern, it is an
old, big school. In my school we
have English, Math and Science
classes everyday, but we only have

Art classes on Friday.

Nota. Adaptado de Liveworksheets.

El Pre-test se realizO con los
estudiantes presentes en la sesion uno, a
excepcion de una estudiante que se nego a
participar, quienes debian salir en orden de
lista del salon de clase para la grabacion de

audio de la lectura en voz alta. De manera
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project. The text used for this project,
"My school," was chosen taking into
account the initial topic suggested by the
head teacher and the English curriculum
of the school, which specifies the use of
the verb "to have" in the context of
school.
Hi there, I am Emma. I am
fourteen years old. I am a student
at El Mirador school. It is in
Popayan. The school is not
modern, it is an old, big school.
In my school we have English,
Math and Science classes
everyday, but we only have Art

classes on Friday.

Note. Adapted from Liveworksheets.
The Pre-test was conducted with
the students who attended session one,
except for one student, who refused to
participate. Students were instructed to
leave the classroom in the order of the

class list to record their reading aloud.



general, se percibid0 un comportamiento
dubitativo y nervioso. Para ilustrar, leian
rapidamente, lo cual ocasiond la omision de
palabras y/o signos de puntuaciéon. Como
menciona la autora Kenworthy, (1987), la
dubitacion es uno de los factores que
pueden afectar la inteligibilidad y suele
estar acompafiada de problemas de
pronunciacion.

Para facilitar el proceso de
identificacion de los sonidos, se hizo una
transcripcion fonética en corchetes, de los
fonemas que, segin algunos autores,
podrian afectar la  inteligibilidad:
/0/,/8/;/s/,/2/;//,/v/ (Delgado, 2019); /iy/, /1/,
awl/, /o/, /a/, Ia/ (Garita, 2019); /b/,/v/, 10/,
10/, Isl/zl, Ifl, 1/, Iwl, /b, N/, Jil, lei/
(Kenworthy, 1987). Es importante tener en
cuenta que la inteligibilidad se entiende en
este proyecto como “ser entendido por un

oyente en un momento Yy situacion

determinados” (Kenworthy, 1987, p. 13).
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Overall, a hesitant and nervous behavior
was perceived among the students. For
instance, they read quickly, resulting in
the omission of words and/or
punctuation marks. According to
Kenworthy (1987), hesitation is one of
the factors that can affect intelligibility
and is often accompanied by
pronunciation issues.

To facilitate the  sound
identification  process, a phonetic
transcription in brackets was made for
phonemes that, according to some
authors, could affect intelligibility: /6/,
/81, 1s/, /z/, b/, /v/ (Delgado, 2019); /iy/,
nl, lawl/, fo/, /a/, /a/ (Garita, 2019); /b/,
I, 101, 101, s/, 12), 11, 13, w1, a1
/ei/ (Kenworthy, 1987). It is worth noting
that intelligibility is understood in this
project as '"being understood by a
listener at a given time in a given

situation" (Kenworthy, 1987, p. 13).



A partir de dicho proceso, se
observd que los estudiantes presentaron
inconvenientes al pronunciar cada una de
las palabras del texto, mayormente en
aquellas que contenian los fonemas /1/, /6/,
/8/, /v/. Sin embargo, para el caso puntual
de la investigacion, se realizd6 la
transcripcion fonética Unicamente de la
lectura de cinco estudiantes quienes
conforman el grupo focal (ver Anexo B:
Identificacién de los sonidos que podrian
afectar la inteligibilidad a través de la
transcripcion fonética del Pre-test). Debido
a la alta cantidad de sonidos que suponian
dificultad para los estudiantes, se
seleccionaron algunos de los fonemas en los
que concuerdan los autores citados
previamente como los mas complejos para
los hablantes nativos del espanol: /[/, /6/,
10/, v/, Ivl, 1/, /i/. Aunado a lo anterior, las
investigadoras determinaron como relevante

la inclusion del fonema /ar/, dada la

frecuencia con la que se presenta en los

From this process, it was

observed that students encountered
difficulties pronouncing each word in the
text, particularly those containing the
phonemes /1/, /6/, /08/, /v/. However, for
the specific case of the research,
phonetic transcription was conducted for
the reading of only five students who
formed the focus group (see Appendix
B: Identification of sounds that could
affect intelligibility through the phonetic
transcription of the Pre-test). Due to the
high number of sounds that posed
difficulty for the students, some of the
phonemes that previous studies had
identified as the most complex for native
Spanish speakers were selected: /[/, /6/,
/o/, /v/, v/, N/, /i/. Additionally, the
inclusion of the phoneme /a/ was
deemed relevant by the researchers due
to its frequency in the topics covered in

the didactic sequence (hi, my, I) (see

Appendix C: Didactic resources that
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temas implementados en la secuencia
didactica (hi, my, I) (ver Anexo C: Recursos
didacticos que facilitaron la comprension de
los sonidos objetivo y las tematicas durante
la implementacion de la secuencia
didactica). De manera adicional, se tuvieron
en cuenta las sugerencias de los lectores de
la presente investigacion, permitiendo
agrupar los fonemas asi: /av/, /[/; //, /i/;
10/,/0/; /bl Ivl.

Por otro lado, en la lectura en voz
alta se presentaron algunos de los factores
que afectan la inteligibilidad de acuerdo con
la autora Kenworthy (1987), tales como la
eliminacion, sustitucion y adicion de
sonidos. Cabe resaltar que los resultados de
esta prueba son cotejados con aquellos del
Post-test del grupo focal en la seccion
“Analisis de los efectos de la
implementacion de la  secuencia

didactica” de este capitulo (p. 103). Para

ejemplificar, se menciona un caso de cada

facilitated understanding the target
sounds and topics during the
implementation  of  the  didactic

sequence). Furthermore, the feedback
from the readers of this research was
considered, enabling the grouping of the
phonemes as follows: /av/, /[/; /1/, /i/; /81,

10/; b/, Ivl.

On the other hand, during the
reading-aloud exercise, some of the
factors affecting intelligibility according
to Kenworthy (1987) were observed,
substitution, and

such as deletion,

addition of sounds. It is worth
mentioning that the results of this test are
compared with those of the Post-test of
the focus group in the "Analysis of the
effects of the implementation of the
section of this

teaching sequence"

chapter (p. 103). To exemplify, a case of
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una de las estrategias usadas por los
estudiantes:

l. La eliminacion del sonido inicial h
en la palabra /i [hola], transforméandola en /
[yo].

2. La sustitucion del sonido final /6/ de
la palabra math [matematicas] por /t/,
resultando en mat [estera].

3. La insercion del sonido /e/ al inicio
la palabra science [ciencia],
transformandola en “esiens”. En este caso,
la inteligibilidad se veria muy afectada

teniendo en cuenta que se aleja en gran

medida de la pronunciacion correcta.

Implementacion de la secuencia didactica

En esta seccidbn se presenta la
secuencia didactica destinada a fortalecer la
inteligibilidad oral de los estudiantes. La
misma, da cuenta de los pasos vy
procedimientos que se siguieron en cada

sesion a partir de la observacion en el salon

de clase y las necesidades identificadas, que

each of the strategies used by the
students is mentioned:

1. Deletion of the initial sound h in
the word "hi", transforming it into "I".

2. Substitution of the final sound /6/
in the word "math" with /t/, resulting in
"mat".

3. Insertion of the sound /e/ at the
beginning of the word "science",
transforming it into "esiens". In this case,
intelligibility would be greatly affected

considering that it deviates significantly

from the correct pronunciation.

Implementation of the didactic
sequence

This section presents a didactic
sequence aimed at enhancing students'
oral intelligibility. It outlines the steps
and procedures followed in each session
based on classroom observations and
identified

needs, comprising the

objectives, the topic, the target sounds,
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comprenden: los objetivos, el tema, los
sonidos objetivo, el input, la practica, un
ejercicio de produccion y el cierre. Cabe
resaltar que los objetivos incluyen tanto los
propositos de investigacion de las EE, como
aquellos enfocados en lo que se espera que
los estudiantes logren a partir de cada una
de las actividades.

Asimismo, durante las sesiones, se
acudi6 a la observacidon como instrumento
considerando

de recoleccion de datos,

factores como la identificacion, la
produccion de sonidos y la respuesta de los
actividades

estudiantes frente a las

propuestas. Por otra parte, en dichas
sesiones, las investigadoras alternaron entre
el rol de EE y observador. De esta manera,
las anotaciones mas significativas sirvieron

de guia para la planificacion y mejora de las

siguientes actividades y estrategias.

Nota. En el Anexo C: Recursos didacticos
que facilitaron la comprension de los

sonidos objetivo y las tematicas durante la

the input, the practice, a production
exercise, and the closing. It's worth
noting that the objectives include both
the research purposes of the TT and the
expected outcomes for the students from

each activity.

Similarly, during the sessions,
observation was used as a data collection
instrument, considering factors such as
identification, sound production, and
students' responses to the proposed
activities. On the other hand, in these
sessions, the researchers alternated
between the roles of TT and observer. In
this way, the most significant annotations
served as a guide for planning and

improving the subsequent activities and

strategies.

Note. Appendix C: Didactic resources
that facilitated the understanding of the

target sounds and topics during the
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implementacion de la secuencia didéctica,

también se encuentra el material utilizado

durante las sesiones de la secuencia.

Table 1

Didactic Sequence in Pronunciation

also contains the

89

implementation of the didactic sequence,

material used during

the sequence sessions.

Title: Didactic sequence in pronunciation.

School: El Mirador

City: Popayan, Cauca

Members: Victoria Mufioz, Angela Villota

Time: 8 sessions of 2 hours each

Grade: 702

Standards
e Pragmatic and sociolinguistic: I express and indicate basic personal needs related to the classroom.
e Linguistic: I relate illustrations to simple sentences.
Session 1: Pre-test
Activity Objective Activity description Resources and Materials
1. The TT introduce themselves and
socialize the key concepts of the
Ce research project (pronunciation and
Introduction Research objective: comfortable intelligibility). None
To know the group.
2. Colors are established to represent the
sounds of each session.
Simultaneous activities:
S 1. Individual recording of the read-aloud
Research objective: exercise by one of the TT.
To identify the sounds Y ’
(??Sfef;guzgzsggs 2. The following questions are asked to Paper
Pre-test ening, speaxing, the students, who must respond in Pencil
reading, and writing) . ) .
L written form: Written text
that pose a significant .
- What is your name?
challenge for the .
- What I find easy about learning
students. .
English.
- What I find difficult about learning
English.
. . Res.earc.h obJectlve’: Students are asked about the classroom .
Brainstorming To identify students . Realia
. objects they know.
prior knowledge.
Session 2:
Activity Objective Activity description Resources and Materials
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Input

Learning objective:

/at/-/[/ in isolated
words and in context
from listening.

To identify the sounds

1. The sounds are presented and the
articulation of each sound is modeled for
students to review. Later, students are
asked for examples of Spanish words
containing the sounds /ar/-/J/.

2. Students watch and listen to a video to
practice identifying the target sounds.
Then, TT provide examples of English
words that contain the target sounds,
such as: English, sharpener, pushpin,
paint brush, trash can, she, shopping,
stationery, flash cards, conversation,
highlighter, files, utility knife, whiteout,
binder, I, my.

3. After watching the video, in order to
identify the classroom objects, the
students are asked: "What is this?

Video: School objects
TV
Realia

I went to the

stationary store and

Learning objective:

phonatory apparatus to

To practice to adapt the

1. Classroom objects are placed on a
table and two students are given a
shopping list to take the items on their
list.

2. At the end, students say the phrase "I

Shopping list

Activity description

bought... the tarect sounds went to the stationery store and bought" Realia
& ' and name the selected items in English.
3. TT provide feedback on pronunciation
and vocabulary.
1. In pairs, each student selects 4 items
Learning objective: from their backpack.
To practice ..
What do we have in |pronunciation using the 2. Participants are selectec}vby hot p'(') tato .
and must use the phrase "I have..." to Realia
our backpacks? vocabulary of :
. present the objects.
classroom objects and
the verb to have. 3. Feedback on pronunciation and
vocabulary is provided.
Session 3:
Activity Objective

Resources and Materials



https://drive.google.com/file/d/1Mf2omjkWEiTD8WUCKUqbxZtesSyKYA8M/view?usp=drive_link
https://www.canva.com/design/DAFf2xotnzc/BEayAzEMxNTajtf997FZtA/view?utm_content=DAFf2xotnzc&utm_campaign=designshare&utm_medium=link&utm_source=homepage_design_menu
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Recap

Learning objective:
To identify the written
form of the sounds
/at/-/f/ from listening.

1. A review of the sounds from the
previous class is carried out based on the
following sentences:

- I sharpen my pencil with my sharpener.
- I use my highlighter to highlight.

- I use my pencil to write, sign and
underline.

- T use a paint brush to paint.

2. Students listen 3 times to an audio of
the sentences and are given a sheet with
the transcript to underline the parts
where they hear the target sounds.

Ph 1/-
Colors

Audio

Input

Learning objective:
To identify the sounds
/1/-/i/ in isolated words

and in context.

1. The sounds /1/- /i/ are presented and
exaggerated articulation is modeled for
the students to repeat.

2. Students are asked to give examples
of words in which they can find the
target sounds in Spanish and then in

English.

3. Students listen to a dialog "Can I have
the dictionary, please?" and are then
given a transcript of the dialog where

they must underline the parts of the
words that contain the target sounds.

Photocopy // - /i/
Pencil

Audio
Highlighter/colors

Spelling & Common
expressions

Learning objective:
To identify the written
form of the phonemes

lat/, [fl, I/, /i/.

Students receive a continuation of the
material containing the written form and
common expressions of the sounds
covered so far.

Photocopy /1/ - /i/

Session 4:

Activity

Objective

Activity description

Resources and Materials

Focus group
selection

Research objective:
To notify students of a
focus group selection.

The importance of the focus group is
explained and the criteria for selecting
the students who will form the focus
group are socialized.

None

Recap

Learning objective:
To practice and
strengthen the
pronunciation of the
sounds /1/, /i/.

1. Students listen to and identify the
target phonemes in the vocabulary of
classroom objects. Then, they are asked
to model the articulation of each sound.

2. Students are asked to repeat the
words, identifying when each phoneme
is used. It is made clear that they are
similar but the way they are pronounced
can change their meaning, e.g. seat and
sit.

3. On the vocabulary photocopy handed
out in the previous session, students

Photocopy /1/ - /i/
Pencil

Colors



https://www.canva.com/design/DAFgZyngiZo/Cy7sIy_HW2hHKdVQt-IB8g/edit?utm_content=DAFgZyngiZo&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://drive.google.com/file/d/1kvV6OqEd5Yl3NDIFOdrEtpR_OfuLH776/view?usp=drive_link
https://www.canva.com/design/DAFgZyngiZo/Cy7sIy_HW2hHKdVQt-IB8g/edit?utm_content=DAFgZyngiZo&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://drive.google.com/file/d/1kvV6OqEd5Yl3NDIFOdrEtpR_OfuLH776/view?usp=drive_link
https://www.canva.com/design/DAFgZyngiZo/Cy7sIy_HW2hHKdVQt-IB8g/edit?utm_content=DAFgZyngiZo&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFgZyngiZo/Cy7sIy_HW2hHKdVQt-IB8g/edit?utm_content=DAFgZyngiZo&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
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underline the parts where the target
sounds are found.

Learning objective:
To identify the

1. A brief explanation is provided
clarifying that the prepositions refer to
the location of an object or person with

respect to another.

Where is...? . Realia
meaning and use of the
prepositions in-on. 2. The prepositions 'in' and 'on' are
practiced through the question Where
is...?
Learning objective: |Excerpts of songs, mostly in English, are Son

. Lo . . s

Brain break To practice listening in played, and discussions are held TV

an alternative way.

regarding them.

Session 5:

Activity Objective Activity description Resources and Materials

1. For this session, there will be a review

of the sounds covered so far, including

N/, /i, /f/, and /ar/, along with the topics

addressed.
2. Students are asked to mention the
Research objective: | phonemes they remember, showing their
Introduction To clarify any dopbts artic.ulation and provi.ding examples if
that may have arisen | possible. Feedback will be provided by
up to this point. the TT based on this.

3. Flashcards are used to test students'
knowledge of vocabulary related to
classroom objects. This helps to activate
prior knowledge and provides additional
practice for pronunciation.

Four corners

Learning objective:
To practice and
strengthen the
pronunciation of the
sounds /av/, /[/, /1/, /i/.

1. The students are divided into four
groups and participate in pairs in four
rounds. Therefore, eight students will

participate at the same time, representing
the four teams in each round.

2. Twelve pictures are displayed on the
walls. Students are required to find the
picture that corresponds to the word
pronounced by the TT. Once they have
found the correct picture, they place
their hand on it, and repeat the word
when instructed.

Flashcards of classroom
objects



https://www.canva.com/design/DAFhy2lHSTw/Dwv7g_B6rmipYGFZZb2HFw/edit?utm_content=DAFhy2lHSTw&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFhy2lHSTw/Dwv7g_B6rmipYGFZZb2HFw/edit?utm_content=DAFhy2lHSTw&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
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Where is the
dictionary?

Learning objective:
To indicate the location
of an object in relation
to another orally and in
writing.

1. The question: Where is the
dictionary? is introduced. In addition,
the pronunciation of non-target sounds
that are often found in the expressions to
be used (such as “the” and “where”) is
corrected.

2. Then, the use of prepositions of place
is recalled through a practical exercise
with objects in the classroom. Students

are asked which preposition can be used

to indicate the location of the object.
Students are then asked how this
information could be given in a complete
sentence.

3. Students are asked to complete a short
dialogue using vocabulary related to
classroom objects and prepositions of
place. For this, they can use the
vocabulary list and the grammar box
from the material of the third session.

Realia

Photocopy /V/ - /i/
Pencil

Follow-up
assessment

Research objective:
To determine the
sounds assimilated
correctly and those that
require further
explanation and
practice, as well as the
comprehension of
vocabulary and
grammar.

The focus group follow-up assessment
includes the following tasks:

1. Identifying classroom objects and
their pronunciation from pictures.

2. Exemplification of the prepositions in
and on by locating two classroom
objects.

3. Written identification of the sounds
/at/, /{1, I/, /i/ in the dialogue "Can I
have the dictionary?" completed by

students in the previous activity.

4. Reading aloud the dialogue,
considering the sounds identified in the
previous item.

5. Locating an object by listening to the
sentence "The paper sheets are on my

desk", read by one of the TT.

After performing the test, the TT provide

feedback to the students individually.

Flashcards of classroom
objects
Pencil
Realia
Audio recorder

Standards

e Pragmatic: I understand sequences related to habits and routines.
Sociolinguistic: I reinforce with gestures what I say to make myself understood.
e Linguistic and pragmatic: I participate in short performances; I memorize and understand speech.



https://www.canva.com/design/DAFgZyngiZo/Cy7sIy_HW2hHKdVQt-IB8g/edit?utm_content=DAFgZyngiZo&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFhy2lHSTw/Dwv7g_B6rmipYGFZZb2HFw/edit?utm_content=DAFhy2lHSTw&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFhy2lHSTw/Dwv7g_B6rmipYGFZZb2HFw/edit?utm_content=DAFhy2lHSTw&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
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Session 6:

Activity

Objective

Activity description

Resources and Materials

Introduction to the
sounds /6/ and /0/

To identify target
sounds in isolated
words.

Learning objective:

and the articulation of each one is

the help of a small piece of paper.

cases.
3. The students listen and repeat the

written on the board so that they can
identify their written form.

understanding can be affected by
pronunciation, e.g. "breath" and
"breathing".

1. The sounds to work on are presented

modeled for the students to repeat and
identify the vibration and airflow with

2. The students are asked if they can find
these sounds in Spanish and in which

sounds in different words that are then

4. The use of each sound is explained,
making it clear that they are similar, but

Toilet paper

Input

Learning objective:

the target sounds.

To practice to adapt the
phonatory apparatus to

1. The TT presents slides on the
television about the daily routine. The
of the presentation pictures.

2. The students identify all the target
sounds they have seen so far, word by
word, from the TT’s reading aloud.

3. The students are asked to write the

parts where the sounds /6/ and /0/ are
found with two different colors.

students are asked to read the sentences
and try to decipher the text with the help

words in their notebooks and to mark the

PowerPoint presentation:
A typical day
TV
Notebook
Pencil
Colors

Broken telephone

Learning objective:
To practice
pronunciation and
identification of /6/ and
/0/ sounds through the
game Broken
Telephone.

1. The game "Broken telephone" is
explained, emphasizing that students
must pronounce the words correctly to
win.

2. The pupils must organize themselves
into 6 columns, 3 columns of 5 and 3
columns of 6.

3. Each round, one word is assigned to
the even columns and one to the odd
columns. There are 2 or 3 rounds.

4. At the end of each round, the students
in the first row share the word they heard
and the correct pronunciation is given.
Everyone has to repeat the word

correctly.

Word list



https://docs.google.com/presentation/d/19pkVDahaxDbHr8z64CkcrjQiuPG4Op_YCJFyoC-QR58/edit?usp=sharing
https://docs.google.com/presentation/d/19pkVDahaxDbHr8z64CkcrjQiuPG4Op_YCJFyoC-QR58/edit?usp=sharing
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Learning objective:

1. The students are asked if they
understand the use and meaning of the
verb "to do". A short explanation with

examples on the topic of daily routine is
given.

Lo . on:
Do/does meari%ldzrr:g?séhgf the 2. The students are selected by hot P—p—owerll:(;lnticéfsdeantatlon
& potato to answer different yes/no Alpleal cay
verb to do. .
questions.
3. After each intervention the TT give
feedback on grammar, vocabulary and
pronunciation.
Session 7:

Activity Objective Activity description Resources and Materials

1. The articulation of the sounds /6/ and

/0/ is presented again.
Learning abjectives | % 00 words (rght

Th sound To identify the written g Photocopy: V-B Sound

form of the sounds /6/
and /d/ from listening.

side) so that the students can identify the
vibration. Then the sentences are read
and the students have to mark the parts
where they identify the target sounds.
Finally, some students read aloud to
check their understanding.

Colors

Broken telephone

Learning objective:
To practice
pronunciation and
identification of /6/ and
/0/ sounds through the
game Broken
Telephone.

1. Six groups of 5 or 6 students are
formed and the last student in each
column is given a word to communicate
to the others until it reaches the first
person in the column. The winning
group will be the one that gets the word
right.

2. At the end, the students in the first
row share the word they have heard and
the TT correct the pronunciation if
necessary. Everyone has to repeat the
word correctly.

None

Sounds /v/-/b/.

Learning objective:
To identify target
sounds in isolated

words.

1. The articulation of each sound is
modeled for the student to repeat.

2. Students are asked to identify the
words in which these sounds are found
in Spanish (votar-botar). It is explained

that although they are similar, the
pronunciation can affect understanding,

e.g. berry, very.

None



https://docs.google.com/presentation/d/19pkVDahaxDbHr8z64CkcrjQiuPG4Op_YCJFyoC-QR58/edit?usp=sharing
https://docs.google.com/presentation/d/19pkVDahaxDbHr8z64CkcrjQiuPG4Op_YCJFyoC-QR58/edit?usp=sharing
https://www.canva.com/design/DAFjCVPkNxI/hN5acWAaNft5NHzhfJaS8w/edit?utm_content=DAFjCVPkNxI&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
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Learning objective:
To practice
pronunciation and

1. The students take part in the activity
"Play Word" in rows. They stand and
each side of the classroom is assigned a
sound as indicated on the flashcards. The
TT reads aloud different words and the
students have to move to the side of the
classroom that represents the sound they

Play word identification of the |have identified in the word. This game is Flashcards of the /v/-/b/
sounds /v/ and /b/ by an adaptation of "This or That". sounds
playing the game Play
word. 2. At the end of each round, the other
students indicate whether they agree
with their classmates’ choice and the TT
correct the pronunciation if necessary.
Everyone must repeat the word correctly.
Session 8:
Activity Objective Activity description Resources and Materials
1. The slides about daily routines are
shown on the screen. Students are then
asked to read the sentences and try to
decipher the text using the presentation
Learning objective: |pictures. Then they have to read word by . .
To identify target word to identify the target sounds. PowerPoint Drcs;ntatlon.
Input My brother Vicente
sounds /v/-/b/ by Ty

reading aloud.

2. A presentation of pictures showing
vocabulary related to daily routines is
carried out to allow students to practice
the expressions and their pronunciation
without the aid of written text.

Review vocabulary

Learning objective:
To practice and
strengthen the
pronunciation of the
sounds /av/, /[/, /1/, /i/.

1. Pictures or flashcards of classroom
objects are presented for a brief group
review of the vocabulary and sounds
covered in the first sessions.

2. The students volunteer to name each
object and the TT corrects pronunciation
and provides feedback as necessary.

Flashcards of classroom
objects



https://docs.google.com/presentation/d/10JPGOvaKunLaOPUtpXnp0eajAr79T9RCNVmNZZd_weM/edit?usp=sharing
https://docs.google.com/presentation/d/10JPGOvaKunLaOPUtpXnp0eajAr79T9RCNVmNZZd_weM/edit?usp=sharing
https://www.canva.com/design/DAFhy2lHSTw/Dwv7g_B6rmipYGFZZb2HFw/edit?utm_content=DAFhy2lHSTw&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFhy2lHSTw/Dwv7g_B6rmipYGFZZb2HFw/edit?utm_content=DAFhy2lHSTw&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
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Four corners

Learning objective:
To practice and
strengthen
pronunciation of
sounds /av/, /[/, /1, /i,
18/, 10/, v/, Ib/..

1. The students are divided into 4 groups
and compete in pairs in 2 rounds. In this
way, in each round, 8 students will
participate at the same time, representing
the 4 teams. The focus group is the first
to participate as a team.

2. The 8 sounds are written on the walls
and the TT says a word. First, the pairs
listen to the word and make a decision.
The next time they listen, they run to the
sound and repeat the word.

3. At the end of each round the
participating students share the word
they heard and the TT correct the
pronunciation if necessary. Everyone
must repeat the word correctly.

Flashcards of all the
target sounds

Closing of the
process

Research objective:
Request feedback.

1. The students are asked to give
feedback on the sessions conducted by
the TT.

2. It is explained that the focus group
students will perform an individual
reading aloud as a final test, evaluating
all the sounds covered.

3. A questionnaire is carried out to know
the students' perspective regarding the
implementation of the didactic sequence,
with which the process is concluded.

None

Actividades significativas para el
fortalecimiento de la pronunciacion
En esta etapa, destacan los
siguientes componentes de la secuencia
didactica establecidos por Diaz (2013) para
la organizacion de actividades que
promuevan el aprendizaje significativo:

apertura, desarrollo y cierre. La apertura

Meaningful activities to strengthen
pronunciation

In this phase, the following

components of the didactic sequence
established by Diaz (2013) for organizing

activities that promote meaningful

learning stand out: opening,

development, and closing. The opening



funcion6 como preparacion para la sesion,

activando  conocimientos  previos 0O
introduciendo nuevos temas, como lo fue
el caso de los sonidos /0/ - /0/. Estos se
presentaron mediante un ejercicio en el que
se modeld la articulacion de cada sonido
con ayuda de un trozo de papel para
establecer diferencias en la vibracion y el
flujo de aire (Figura 4). Posteriormente,
como parte de la apertura, se dio el input,
que se refiere a la exposicion de los
estudiantes al lenguaje objetivo, ya sea a
través de la escucha o la lectura. En este
caso, se utilizo para la presentacion de los
sonidos a trabajar por medio de material
audiovisual. Ademads, proporciond la
gramatica, el vocabulario y las expresiones
que permitieron a los estudiantes
sonidos en contexto y

identificar los

mejorar su comprension del tema.

served to prepare the session, activate
prior knowledge, or introduce new topics,
such as the case of the sounds /0/ - /d/.
These were presented through an exercise
in which the articulation of each sound
was modeled with a piece of paper to
identify differences in vibration and
airflow (Figure 4). Then, as part of the
opening, the input was given, referring to
the students' exposure to the target
language, either through listening or
reading. In this case, it was used to
present the sounds to work on through
audiovisual material. It also provided the
grammar, vocabulary, and expressions
that allowed students to identify the

sounds in context and improve their

understanding of the topic.
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Figure 4
Practical exercise of the sounds /0/ - /0/ through the identification of the vibration and

airflow of each one.

Por su parte, el desarrollo estuvo On the other hand, the
constituido principalmente por ejercicios development phase consisted mainly of

de préactica basados en estrategias y practical exercises based on didactic
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métodos didacticos como la gamificacion,
la respuesta fisica total y el aprendizaje
colaborativo. Lo anterior abord6 Ia
necesidad de diversificar la metodologia de
ensenanza-aprendizaje para promover la
participacion 'y motivacion de los
estudiantes. A modo de ejemplo, la
actividad  ladica “Cuatro  esquinas”,
implementada en la sesion cinco y
adaptada de las actividades utilizadas en el
trabajo de grado de Duarte (2014),
permitio la participacion de los estudiantes
y la evaluacion de su comprension.

Dicha actividad consistio en dividir
el salébn en cuatro secciones asociadas a
una imagen de un objeto del salon de clase.
Los estudiantes se movian hacia la esquina
que representaba su eleccion, en respuesta
a la palabra que pronunciaba la EE. Esto
con la finalidad de practicar y afianzar la
pronunciaciéon de los sonidos /at/, /f/, /1/,
/i/, mediante el vocabulario del contenido

tematico: trash can, paper sheets, eraser'y
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strategies and methods such as
gamification, total physical response, and
collaborative  learning. ~The above
addressed the need to diversify the
teaching-learning methodology in order
to promote student participation and
motivation. For example, the playful
activity “'Four Corners', carried out in
session five and adapted from activities
used in Duarte's (2014) thesis, allowed
student participation and assessment of

their understanding.

The activity implied dividing the
classroom into four sections associated
with a picture of a classroom object. The
students moved to the corner representing
their choice in response to the word
pronounced by the TT. The aim was to
practice and consolidate the
pronunciation of the sounds /av/, /[/, 1/, /i/

through vocabulary related to the

thematic content: rubbish bin, sheets of



highlighter. Durante el desarrollo del
juego, destacd la participacion de cuatro
estudiantes pertenecientes al grupo focal,
quienes fueron los primeros en identificar
las imagenes y los sonidos objetivo en cada
una de las rondas.

En esa misma linea, “Teléfono
roto”, adaptada de Duarte (2014), fomento
el trabajo en equipo y la practica de la
pronunciacion e identificacion de los
sonidos /6/ y /0/ en la sesion 6. Durante el
ejercicio, se resaltd la importancia de la
claridad en la transmisiéon del mensaje.
Igualmente, los estudiantes demostraron
interés, puesto que fue una manera
divertida y desafiante de procesar la
informacion vista en clase. Se realizaron
tres rondas en las cuales se observd un
avance  progresivo respecto a la
comprension de las palabras y la
pronunciacion de los sonidos objetivo,
pasando de la sustitucion de cada uno de

los fonemas a una pronunciacioén
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paper, eraser, and highlighter. During the
game, the participation of four students
belonging to the focus group stood out, as
they were the first to identify the images

and target sounds in each round.

In the same way, 'Broken
Telephone', adapted from Duarte (2014),
promoted teamwork and practice in
pronouncing and identifying the sounds
/6/ and /0/ in Session 6. During the
exercise, emphasis was placed on the
importance of clarity in transmitting
messages. Similarly, the students showed
interest as it was a fun and challenging
way to process the information covered
in class. Three rounds were played, in
which a progressive improvement was
observed in word comprehension and
pronunciation of the target sounds,
moving from substitution of individual
phonemes to intelligible pronunciation.

For example, in round 1 the substitution



inteligible. Para ilustrar, en la ronda 1, la
sustitucion de los fonemas presentes en la
palabra they [ellos], resultando en fake
[falso]. En la ronda 2, la sustitucion del
sonido final /6/ de la palabra feeth [dientes]
por /p/, acercandose a la palabra fip
[propina]. Por Ultimo, en la ronda 3, la
expresion “thank you” fue pronunciada

correctamente.

Figure 5
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of the phonemes in the word "they"
resulted in "fake". In round 2, the
substitution of the final sound /0/ in the
word "teeth" with /p/ approximated the
word "tip". Finally, in round 3, the
expression "thank you" was pronounced

correctly.

Broken telephone game to practice the pronunciation and identification of the sounds /0/ and

/0/.

Por ultimo, las actividades de cierre
posibilitaron  la  consolidacion  del

aprendizaje y la evaluacion formativa,

Finally, the concluding activities
allowed the consolidation of learning and

formative assessment, as they aimed to



dado que propendian por la produccion
oral de los estudiantes. Dichas actividades
se dieron por medio de preguntas, juegos,
representaciones y ejercicios escritos (de
rellenar). Gracias a este proceso, tanto las
EE como los aprendices pudieron
identificar los aspectos a mejorar o reforzar
en cada sesion. De las actividades
mencionadas, resaltaron aquellas
relacionadas con el juego, como Play Word
y “Cuatro esquinas”, ya que ofrecen
beneficios  significativos, como la
participacion activa en su formacion. Al
moverse 'y tomar decisiones, los
estudiantes son involucrados en el proceso

de aprendizaje, repercutiendo en su interés

y motivacion.

Analisis de los efectos de la
implementacion de la secuencia
didactica

Para cerrar el presente capitulo, se
analiz6 la informacion recolectada después

de la ultima sesion, buscando identificar
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promote students' oral production. These
activities were developed through
questions, games, role plays, and written
exercises (fill in the blank). Thanks to
this process, both the TT and the learners
could identify the areas of improvement
or reinforcement in each session. Among
the activities mentioned, those related to
games, such as Play Word and Four
Corners, stood out as they offer
significant ~ benefits,  like  active
participation in their learning. By moving
around and making decisions, pupils are
involved in the learning process,

generating an impact on their interest and

motivation.

Analysis of the effects of the
implementation of the didactic
sequence

At the end of the analysis of the
results, emphasis was placed on the

information collected after the last



los efectos de la implementacion de la
secuencia didactica previamente descrita
sobre la inteligibilidad oral de los
estudiantes  participantes. Donde las
investigadoras se apoyaron principalmente
en el Post-test e instrumentos de
recoleccion de datos tales como el
cuestionario final, que complementaron el
analisis ya que son herramientas
cuantitativas y cualitativas.
Post-test

Al igual que el Pre-test, el Post-test
consistio en la lectura en voz alta del texto
“My school”, llevada a cabo de manera
individual por los estudiantes
pertenecientes al grupo focal. En contraste
con el test inicial donde los participantes se
mostraron nerviosos, realizaron una lectura
pausada y consciente durante el test final
(ver Anexo D: Ejercicio de lectura en voz
alta de uno de los estudiantes del grupo
focal para la verificacion y seguimiento de

los sonidos objetivo). En este proceso,
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session to identify the effects of
implementing the didactic sequence
previously described on the oral
intelligibility ~ of  the  participating
students. The researchers relied mainly
on the Post-test and data collection
instruments, such as the final
questionnaire, which complemented the
analysis as they were quantitative and
qualitative tools.
Post-test

Similar to the pre-test, the
post-test consisted of reading aloud the
text "My  School", carried out
individually by the students belonging to
the focus group. Contrary to the Pre-test,
where the participants were nervous, they
performed a paused and conscious
reading during the Post-test (see
Appendix D: Reading aloud exercise by
one of the focus group students to check
and assess the target sounds). They paid

attention to the punctuation marks and



tuvieron en cuenta los signos de
puntuacién y se hacian preguntas a si
mismos respecto a la pronunciacion de los
fonemas abarcados a lo largo de las
sesiones. Lo expuesto, sugiere un
compromiso activo por parte de los
estudiantes para desarrollar sus habilidades
de expresion oral en el idioma inglés.

En cuanto al método para evaluar la
inteligibilidad de hablantes no-nativos, la
autora  Kenworthy  (1987)  sugiere
simplemente realizar el ejercicio de
escucharlos y, posteriormente, indicar el
nivel de dificultad o facilidad para
comprender su discurso. Para el proyecto,
las investigadoras estuvieron a cargo de
dicha evaluacién, puesto que se trataba de
un contexto donde el inglés no era la
lengua oficial. El grupo investigador
determind los siguientes criterios que
permitieron una evaluacion apropiada para
la inteligibilidad cémoda de los estudiantes

participantes:
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asked themselves questions about the
pronunciation of the phonemes covered
during the sessions. The above suggests
an active engagement on the part of the
students in

developing their

English-speaking skills.

As for the method to assess the
intelligibility of non-native speakers,
Kenworthy (1987) suggests simply
listening to them and then indicating the
degree of difficulty or ease in
understanding their speech. For the
project, the researchers were responsible
for this assessment as it was a context
where English was not the official
language. The research group established
the following criteria to provide an
appropriate assessment of the comfort

level of the participating students:



Nivel 1: Novato

La pronunciacién es poco clara; por
lo tanto, al oyente se le puede
dificultar la comprension del
mensaje general de cada frase (0).
Nivel 2: Emergente

La pronunciaciéon demuestra algo
de mejoria; por lo tanto, el oyente
puede llegar a comprender el
mensaje general de algunas frases
(1-2) con cierta dificultad.

Nivel 3: En desarrollo

La pronunciacion es consistente,
con dificultades ocasionales; el
oyente puede comprender el
mensaje general de algunas frases
(3-4) con poco esfuerzo.

Nivel 4: Competente

La pronunciacion es adecuada, con
dificultades esporadicas que
suponen un minimo impacto en la

comprension del mensaje general
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Level 1: Beginner
Pronunciation 1is unclear, so the
listener may  have  difficulty
understanding the overall message of
each sentence (0).

Level 2: Emerging
Pronunciation shows some
improvement, so the listener may
have difficulty understanding the
overall message of some sentences
(1-2).

Level 3: Developing
Pronunciation is consistent with
occasional difficulties; the listener
can understand the overall message of
a few sentences (3-4) with little
effort.

Level 4: Proficient
Pronunciation is adequate, with
occasional difficulties that have
minimal impact on the listener's
understanding of the overall message

of most sentences (5).



de la mayoria de las frases (5) por

parte del oyente.

° Nivel 5: Avanzado

La pronunciacion es adecuada; por
lo tanto, el oyente comprende sin
ninguna
general de cada una de las frases

(6).

Table 2

dificultad el

mensaje

° Level 5: Advanced
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Pronunciation is adequate, allowing

the listener to understand the overall

message of each sentence (6) without

difficulty.

Comparison of the oral intelligibility of the students in the focus group.

Test Student Advanced Proficient Developing Emerging Beginner
(6 sentences) | (5 sentences) | (3-4 sentences) | (1-2 sentences) | (0 sentences)
Pre-test X
3
Post-test X
Pre-test X
9
Post-test X
Pre-test X
18
Post-test X
Pre-test X
19
Post-test X
Pre-test X
26
Post-test X




Al
obtenidos en el Pre-test y el Post-test, se
observa mejoria en 4 de los 5 estudiantes
del grupo focal. De ellos, los estudiantes 3,
9 y 19 pasaron del nivel “Emergente” a
“En desarrollo”; el estudiante 18, de “En
desarrollo” a “Competente”; y el estudiante
26, se mantuvo en el nivel “En desarrollo”.
Las frases en las que los estudiantes

demostraron mejoria fueron:

Table 3

comparar  los  resultados
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When comparing the Pre-test and

Post-test results, improvement was

observed in 4 of the 5 students in the

focus group. Of these, students 3, 9, and

19 moved from Emerging to Developing;

student 18 moved from Developing to

Proficient; and student 26 remained at

Developing. The sentences in which the

students showed improvement were:

Sentences in which the students showed improvement in oral intelligibility when comparing

the Pre-test and the Post-test.

Test Sentence Students who were able to Improvement
read understandably P

Pre-test 1
Hi there, [ am Emma 2

Post-test 3

Pre-test “I am fourteen years old” 2
3

Post-test 5

Pre-test “I am a student at El Mirador school” 5
0

Post-test 5

Pre-test “The school is not modern, it is an old, big 0
school” 1

Post-test 1




Las frases anteriormente
mencionadas pueden haber sido mas
inteligibles debido a que se trataba de
oraciones simples que contenian palabras
de wuso frecuente y algunos fonemas
objetivos u otros fonemas que los
estudiantes lograron relacionar con sonidos
de su lengua materna (L1). Es asi que el
progreso de los participantes del grupo
focal se reflejo principalmente en palabras
como: I, the, my, we, Hi, there, math, y
English, las cuales contienen gran parte de
los sonidos objetivo /av/, /[/, /i/, /8/, /d/. Por
su parte, las palabras que contenian el
sonido /1/ y aquellas en las que debian
hacer la diferenciacion entre los sonidos
/v/- /b/, continuaron suponiendo dificultad
para los estudiantes.

Esto tultimo coincide con los
resultados obtenidos en el articulo de
investigacion “Sonidos vocélicos en
inglés: Los problemas de pronunciacion y

la percepcion de estudiantes y de personas
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The above sentences may have
been easier to understand because they
were simple sentences  containing
frequently used words and some target
phonemes or other phonemes that the
learners could associate with sounds in
their mother tongue (L1). Thus, the
progress of the focus group participants
was mainly reflected in words such as I,
the, my, we, Hi, there, math, and English,
which contain a large proportion of the
target sounds /av/, /f/, /i/, /8/, /8/. On the
other hand, words containing the sound
/1/ and those in which they had to
differentiate between the sounds /v/-/b/

continued to be difficult for the learners.

The latter is consistent with the
findings of the research article "Vowel
sounds in  English:  Pronunciation
problems and students' and teachers'

perceptions". In this study, Garita (2019),



instructoras”. En dicho estudio, Garita
(2019), profesora de la Universidad de
Costa Rica, determina que una de las
vocales del inglés mas complejas para los
alumnos hispanohablantes era la /1/, puesto
que no existe en el espafiol; por lo tanto, no
estdn acostumbrados a producirlo. En otras
palabras, la falta de un equivalente exacto
puede hacer que los estudiantes
hispanohablantes encuentren dificil
reproducirlo con precision. Para los
participantes de la presente investigacion,
resultdé en la sustitucion por sonidos
cercanos como /i/ o /e/, dependiendo de su
escritura. Por ejemplo, en las palabras it, is,
in, en la mayoria de casos fue sustituido
por /i/; mientras que en la palabra English,
el sonido inicial fue pronunciado como /e/.

Por otro lado, en espafol no hay
una distincion clara entre los sonidos /v/'y
/b/, como si la hay en inglés. Ambos
sonidos se pronuncian como /b/ en espanol,

lo que puede llevar a una falta de
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a professor at the University of Costa
Rica, notes that one of the most complex
English vowels for Spanish-speaking
students is /1/ since it does not exist in
Spanish; therefore, they are not used to
producing it. In other words, the lack of
an exact equivalent may make it difficult
for = Spanish-speaking  learners to
reproduce it accurately. For the
participants in the present study, this led
to substituting close sounds such as /i/ or
/e/, depending on the spelling. For
example, in the words it, is, and in, it was
most often replaced by /i/, whereas in the
word English, the initial sound was

pronounced as /e/.

Conversely, in Spanish, there is
no clear distinction between the sounds
/v/ and /b/, as there is in English. Both
sounds are pronounced as /b/ in Spanish,

which may result in a lack of familiarity



familiaridad con la distincion fonética
entre /v/ y /b/ en inglés. Ademas, los
estudiantes pueden no tener una conciencia
auditiva desarrollada para identificar
dichos sonidos en el lenguaje hablado. Para
ilustrar, en la sesion 7 se pidieron ejemplos
de palabras que tuvieran la letra b en
espafiol, la respuesta de un estudiante
participante fue: baca. De igual manera, en
el cuestionario final (Figura 6), se pudo
evidenciar que las dificultades en la
diferenciacion entre las consonantes v y b
se presentaban también en la escritura (ver
Anexo E: Dificultades en la ortografia
relacionadas con la distincion v-b). Como
se pudo observar en la seccion
“Caracterizacion de la poblacion” de este
capitulo, los estudiantes mostraron tener
inconvenientes con la ortografia en ambos
idiomas, lo cual puede repercutir en la
identificacion y produccion de los sonidos

mencionados previamente.
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with the phonetic distinction between /v/
and /b/ in English. Additionally, students
may not have developed auditory
awareness to identify such sounds in
spoken language. To illustrate, in session
7, examples of words containing the letter
b in Spanish were requested. One student
participant's  response was "baca."
Similarly, in the final questionnaire
(Figure 6), it was evident that the
difficulties  in  differentiating  the
consonants v and b were also present in
writing (see Appendix E: Difficulties
observed in spelling related to the v-b
distinction). As evidenced in the section
titled  "Characterization of  the
Population" in this chapter, the students
exhibited difficulties with spelling in both
languages, which may have implications
for the identification and production of

the previously mentioned sounds.



Figure 6
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Difficulties in spelling related to v-b distinction found in the final questionnaire.

T

Me  Daveco dikic |

Cniendov

a\aono <

lemas

AQuc estal\

‘o<’ Blendo
~ o

Posteriormente, se realizo la
transcripcion  fonética de los audios
grabados para identificar las estrategias de
pronunciacion  empleadas  por  los
estudiantes del grupo focal, es decir,
sustitucion, insercion y eliminacion (ver
Anexo F: Seguimiento del proceso de
produccion e identificacion de los sonidos
objetivo a través de la transcripcion
fonética del Post-test). En este caso, la
estrategia mas utilizada durante el Pre-test
y el Post-test fue la sustitucion, la cual
implica reemplazar un sonido especifico
por otro. En la Tabla 4, se incluyen las
sustituciones en algunas de las palabras

que presentaron un cambio significativo en

la segunda lectura en voz alta respecto a la

Subsequently, the  phonetic
transcription of the audio recordings was
performed to identify the pronunciation
strategies employed by the students in the
focus group, namely substitution,
insertion, and deletion (see Appendix F:
Follow-up of the production process and
identification of target sounds through the
phonetic transcription of the Post-test). In
this case, the most frequently used
strategy during the Pre-test and Post-test
was  substitution, which involves
replacing a specific sound with another.
Table 4 presents the substitutions in a
selection of words that exhibited a

notable change in pronunciation between

the first and second readings. It is



primera. Cabe destacar que el color
morado corresponde a los fonemas cuya
pronunciaciéon coincide con el sonido
objetivo.

Por otra parte, Kenworthy (1987),
agrega que “Algunas sustituciones de
sonidos no son muy serias y la
probabilidad de que el oyente identifique
correctamente la palabra es alta, debido a
que el sonido es lo “suficientemente
parecido” como para que el oyente lo
considere igual” (p.17). Por tal razon, la
sustitucion de un fonema por uno cercano
al sonido objetivo se indica con un
asterisco y se considerd apropiada dado
que no afectaba la comprension por parte

de las investigadoras.
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noteworthy that the purple coloring
corresponds to the phonemes whose
pronunciation aligns with the target
sound.

On the other hand, Kenworthy
(1987) adds that "Some sound
substitutions are not very serious and the
chances that the word will be correctly
identified by the listener are good,
because the substituted sound is 'close
enough' to count as 'the same' to the
listener" (p.17). For this reason, the
substitution of a phoneme for one close to
the target sound is indicated with an
asterisk and was considered appropriate
since it did not affect the researchers'

comprehension.



Table 4
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Substitution: pronunciation strategy frequently used by the focus group during the Pre-test

and Post-test.

Test Student [t;lae] [Ilnll;,I] [wi]vfe;wi:/ [ﬁ:(l;]
Pre-test [tere] [mi] [gue], [gue]
Post-test : [09] [mai]* [gui], [gui] [ma0]
Pre-test [tet] [mi] [gue], [gue] |  [mat]
Post-test ’ [09] [mai] [wel, [gui] | [ma0]
Pre-test [de]* [mai] [gui], [guai] [mat]
Post-test ° [de] [mai] [guil, [gui] | [mat]
Pre-test [te] [mi] [wua], [gue] | [mat]
Post-test v [de] [mai] [wil, [wi] [ma0]
Pre-test [ti] [mi] [vil, [vi] [mat]
Post-test * [di]* [mai] [gui], [gui] [mat]

Como se puede observar, el sonido
inicial /8/ en la palabra the [el-la], fue
sustituido por /t/ en el Pre-test; mientras
que en el Post-test, fue sustituido por /d/ y
pronunciado correctamente por 2 de los 5
estudiantes del grupo focal. En tanto al
sonido final /a1/ en la palabra my [mi],
inicialmente fue sustituido por /i/ y

posteriormente por /ai/. Con relacion al

As can be observed, the initial
sound /0/ in the word the [el-la] was
replaced by /t/ in the Pre-test; while in the
Post-test, it was replaced by /d/ and
pronounced correctly by two of the five
students in the focus group. Concerning
the final sound /a1/ in the word my [mi],
it was initially replaced by /i/ and later by

/ai/. With regard to the final phoneme /i/



fonema final /i/ en la palabra we
[nosotros], fue principalmente sustituido
por /e/ en el Pre-test y pronunciado
correctamente en el Post-test. Para
finalizar, el sonido final /6/ en la palabra
math [matematicas], fue reemplazado por
/t/ en el Pre-test y fue asimilado por 3
estudiantes durante el Post-test.

Por tanto, se evidencia un
acercamiento gradual a los sonidos
objetivo abordados a lo largo de la
secuencia didactica /av/, /f/, /i/, I/, 10/, 10/,
/v/, /b/. No obstante, debido a la poca
familiaridad con algunos fonemas como
/8/, /a1/ 'y /0/, el uso de sustituciones por
fonemas del espafiol como /d/, /ai/ y /t/, fue
consistente. Esta situacion se justifica
desde la teoria de la interferencia del autor
Weinreich, como se citdo en Gonzalez
(2019), quien menciona que: “Cualquier
aprendiente recurre a sus conocimientos

lingiiisticos y generales previos e intenta
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in the word "we," it was predominantly
replaced by /e/ in the Pre-test and
correctly pronounced in the Post-test.
Lastly, the final sound /0/ in the word
"math" was replaced by /t/ in the Pre-test
and assimilated by three students during

the Post-test.

Hence, a gradual approach to the
target sounds addressed throughout the
didactic sequence /av/, /[/, /i/, /1/, /8/, 13/,
v/, b/ 1s evident. However, due to
unfamiliarity with some phonemes, such
as /0/, /ai/, and /0/, the wuse of
substitutions for Spanish phonemes, such
as /d/, /ai/, and /t/, was consistent. This
situation 1is justified by the interference
theory of the author Weinreich, as cited in
Gonzalez (2019), who states that: “Any
learner draws on their previous linguistic
and general knowledge and tries to take

advantage of it for L2 learning” (p. 9).



aprovecharlos para el aprendizaje de la L2”
(p- 9).

El estudio de Mayordomo (2013)
concuerda con la idea anterior dado que
encontrd que, al igual que en la presente
investigacion, los estudiantes adaptaban los
sonidos vocdlicos y consonanticos durante
las lecturas en voz alta en inglés, a aquellos
del espafiol, su L1. Por ello, y
considerando que “la  interferencia
lingliistica es una etapa natural en el
proceso de aprendizaje de una nueva
lengua” (Guerrero, 2017, p. 4), se concluye
que, los estudiantes pueden abordar
sonidos desafiantes al acudir a alternativas
mas accesibles, lo que les permite construir
progresivamente  sus  habilidades de
pronunciacién a medida que avanzan en su
formacion. En  otras  palabras, la
sustitucion, derivada de la interferencia
(Payratdé, como se citd6 en Dominguez,

2001), puede ser una estrategia practica
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The study by Mayordomo (2013)
is consistent with the previous idea as he
found that, as in the present study,
students adapted vowel and consonant
sounds in English to those of Spanish,
their L1, when reading aloud. Therefore,
considering that "linguistic interference is
a natural stage in the process of learning
a new language" (Guerrero, 2017, p. 4), it
is concluded that students can cope with
challenging sounds by turning to more
accessible alternatives, allowing them to
progressively build their pronunciation
skills as they progress in their training. In
other words, substitution, derived from
interference (Payrato, cited in
Dominguez, 2001), can be a practical

strategy for dealing with challenging

sounds in the target language.



para abordar los sonidos desafiantes del

idioma objetivo.

Cuestionario final

De manera complementaria, se
hace énfasis en la perspectiva del grupo
focal sobre el aprendizaje del inglés y la
implementacion de la secuencia, el cual
representa el 15,6% de la poblacion objeto
de estudio, dado que se les realizd un
seguimiento continuo. La aplicacion del
cuestionario como Ultimo instrumento de
recoleccion de datos permitid explorar las
experiencias y opiniones sobre la realidad
de la poblaciéon bajo analisis. El mismo
consisti6 en 10 preguntas abiertas y
cerradas que se resolvian de manera
individual con la guia de una de las EE
(ver Anexo G: Instrumento de la
investigacion para indagar respecto a la
perspectiva del grupo focal sobre su
proceso de aprendizaje). En seguida se

exponen las respuestas mas destacables:
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Final Questionnaire

In a complementary manner,
emphasis is placed on the perspective on
English learning and the implementation
of the sequence of the focus group,
representing 15.6% of the population
under study, given that they were
continuously monitored. Applying the
questionnaire as the last data collection
instrument allowed the exploration of the
experiences and opinions about the
reality of the population under analysis.
The questionnaire comprised ten open
and closed questions that were answered
individually under the guidance of one of
the TT (see Appendix G: Research
instrument to inquire about the
perspective of the focus group on their
learning process). The most noteworthy

responses are presented below:



En primer lugar, los estudiantes
expresaron tener una apreciacion positiva
del aprendizaje del inglés, ofreciendo como
justificacion la posibilidad de viajar u

obtener un buen trabajo a futuro.

Figure 7

Focus group perspective on English learning.
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Firstly, the students expressed a
positive appreciation of English learning,
offering as justification the possibility of
traveling or getting a good job in the

future.

option.

Strongly disagree | 0

Disagree | 0

Neither agree nor 0
disagree

Agree | 0

0 1

Do you think learning English is important for more opportunities? Please select only one

Strongly agree 5(100%)

3 4 5

En segundo lugar, se indago
respecto a la opinion de los estudiantes
frente a su proceso de aprendizaje antes y
después de la intervenciéon de las

investigadoras.

Secondly, the students' opinion of
their learning process before and after the
intervention of the researchers was

inquired.



Figure 8
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Students' opinion of their learning process before and after the researchers' intervention.

one option.

Very difficult

Difficult

Regular

Level

Easy

Very easy

0,0 0.5
BEFORE

What is your opinion about your English learning process? Please select only

1,0 1.5 2,0
AFTER

Se encontr6 que antes de la
implementacion de la secuencia, para el
20% del grupo focal el aprendizaje del
inglés resultaba dificil; para el 40%
regular; y para el otro 40% facil o muy
facil. En tanto que, después de las sesiones,
resultaba regular para el 20% y facil o muy
facil para el 80%. Por lo tanto, hubo una
mejoria en la percepcion de los estudiantes
respecto a su proceso de aprendizaje. Lo ya

expuesto se vio reflejado también al

It was found that, before the
implementation of the sequence, 20% of
the focus group found English learning
difficult, 40% found it regular, and 40%
found it easy or very easy. Meanwhile,
after the sessions, it was regular for 20%
and easy or very easy for 80%. Therefore,
there was an improvement in the students'
perception of their learning process.
Besides, when comparing the answers

given by student 3 in the initial and final



comparar las respuestas proporcionadas
por el estudiante 3 en el cuestionario inicial
y el cuestionario final, pasando de una
vision pesimista a una optimista. De la
misma manera, a lo largo de las sesiones,
se observd una participacidbn progresiva
por parte de los estudiantes, quienes

realizaron comentarios como “Esto es muy

facil, yo puedo” (Sesion 6).

Figure 9
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questionnaires, they went from a
pessimistic to an optimistic view. In the
same way, progressive participation on
the part of the students was observed
throughout the sessions, with comments
such as "This is very easy, I can do it"

(Session 6).

Change in a student's perception of his learning process.
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En tercer lugar, para conocer las
actividades que habian resultado mas
significativas para los estudiantes en la
comprension de las temadticas vistas, se
solicitd que las calificaran en el rango de

“Muy util” a “Para nada util”.

Figure 10
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Thirdly, in order to find out which
activities were most important for the
students' understanding of the topics
covered, they were asked to rate them on
a scale from 'very useful' to 'not useful at

all'.

Usefulness of the activities carried out according to the students in the focus group.

M Very useful

~

w

N

-

B Somewhat useful

Not very useful

.|.|.|.H|.||L

Video about Audio Photocopy  Photocopy Broken Play word  Photocopy Four
classroom E - isounds with telephone V-B corners
objects classroom game sounds
objects
Las respuestas proporcionadas The answers showed that the
mostraron que aquellas actividades activities related to printed materials
relacionadas con el material impreso (photocopies) and audiovisual materials
(fotocopias) y audiovisual (video y audio), (video and audio), together with the




junto con los juegos “Teléfono roto” y
“Cuatro esquinas”, fueron las mas utiles
para la mayoria de estudiantes. Como
resultado, se identifica que las actividades
preferidas por los estudiantes equivalen
aproximadamente al 63.5% del total de
actividades realizadas y algunas de ellas,
como los juegos, coinciden con las
resaltadas como las mas eficaces para la
practica de los sonidos objetivo en la
seccion “Implementacion de la secuencia
didactica” de este capitulo.

La informacion obtenida a partir
del cuestionario final es pertinente para el
andlisis de los efectos de la
implementacion de la secuencia didactica
dado que, ademas de aportar informacion
cualitativa, estd en concordancia con el
metodo investigacion-accion, en el cual se
requiere que los estudiantes sean
vinculados como agentes activos en el
proceso de ensefanza-aprendizaje

(Hernédndez,  2018).  Adicionalmente,
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games "Broken Telephone" and "Four
Corners", were the most useful for the
majority of the students. As a result, the
activities preferred by the learners
represent about 63.5% of the total
number of activities carried out, and
some of them, such as the games,
coincide with those highlighted as the
most effective for practicing the target
sounds in the "Implementation of the
didactic sequence" section of this
chapter.

The information obtained from
the final questionnaire is relevant to the
analysis of the effects of the
implementation of the didactic sequence
because, in addition to providing
qualitative information, it follows the
action research method, which requires
the participation of students as active
agents in the teaching-learning process
(Hernandez, 2018). Furthermore,

considering that the aim of the didactic



considerando que el proposito de la
secuencia didéctica es “crear situaciones
que les permitan desarrollar un aprendizaje
significativo”, como lo expresa Carmona
(2017, p. 23), conocer los intereses y
perspectivas de los estudiantes, favorece la
creacion de situaciones de aprendizaje
apropiadas segln el contexto educativo y
el aumento en la motivacion respecto al
aprendizaje del inglés, como se puede
observar en la Figura 11.

Figure 11
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sequence is to '"create situations that
allow them to develop meaningful
learning", as expressed by Carmona
(2017, p. 23), knowing the interests and
perspectives of the students favors the
creation of appropriate learning situations
according to the teaching context and the
increase of motivation regarding English

learning, as can be seen in Figure 11.

Response from a student participant who showed an increase in motivation.
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En el presente proyecto, se ofrece
una vision respecto al impacto de la
intervencion en la ensefianza de la
pronunciacion en un contexto educativo

publico, donde se percibidé una mejora en

This project offers a vision of the
impact of the intervention on
pronunciation teaching in a public

educational context, where an

improvement in the articulation and



la articulaciéon e identificacion de la
mayoria de los sonidos objetivo, logrando
un habla mas inteligible. De igual manera,
conforme a los resultados obtenidos, se
pudo identificar que las actividades
llevadas a cabo fueron adecuadas vy
pertinentes para los participantes del grupo
focal. Finalmente, las conclusiones
derivadas del analisis, responden a cada
uno de los objetivos propuestos, hacen
alusion al marco referencial, la
metodologia investigativa e incluyen la
perspectiva como investigadoras y futuras

docentes.
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identification of most of the target sounds
was perceived, achieving a more
intelligible speech. Similarly, according
to the results obtained, it was possible to
identify that the activities carried out
were adequate and relevant for the focus
group participants. ~ Finally,  the
conclusions derived from the previous
analysis respond to each of the proposed
objectives, allude to the referential
framework, the research methodology,
and include the perspective of the

researchers and future teachers.



Conclusiones

° La caracterizacion de la poblacion
en estudio mediante la observacion, asi
como la revision de literatura y de
cuadernos, resultdo en la seleccion de un
texto para la evaluacion inicial acorde a las
particularidades del grupo respecto al
aprendizaje del ILE y la pronunciacion.
Asimismo, le permitio a las investigadoras
la seleccion de métodos y enfoques
didacticos que favorecieron la
participacion activa de los estudiantes.

° A través de la ejecucion de una
evaluacion inicial mediante la lectura en
voz alta, se pudo identificar con éxito los
sonidos que representaban mayor desafio
para los estudiantes participantes. Este
proceso contribuyd significativamente a
que la secuencia didactica implementada
respondiera de manera satisfactoria a las

necesidades de los estudiantes en relacion

con la pronunciacion de los sonidos
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Conclusions

° The characterization of the study
population through observation, as well
as literature and notebook review, led to
the selection of a text for the initial
assessment according to the group's
characteristics regarding learning EFL
and pronunciation. Additionally, it
allowed the selection of methods and
didactic approaches that promoted active

student participation.

° Through the execution of an
initial assessment by reading aloud, the
sounds representing a greater challenge
for the group of participating students
were successfully identified. This process
contributed significantly to ensuring that
the implemented didactic sequence
responded satisfactorily to the students'

needs regarding the pronunciation of the



objetivo (/av/, /f/, /i/, I/, 18/, 10/, Iv/, /b/) en
inglés.

) La implementacion de una
secuencia didactica como estrategia para la
ensefianza-aprendizaje de la pronunciacion,
a partir de los sonidos objetivo, los
conocimientos previos de los estudiantes y
los temas sugeridos por el docente a cargo,
promovié la organizacion fluida vy
coherente de las actividades a lo largo de
las sesiones. Las actividades de apertura
proporcionaron retroalimentacion a las
investigadoras  para  identificar  las
estrategias que facilitaron la comprension
de los sonidos objetivo, como lo fueron los
ejercicios practicos para la articulacion.
Igualmente, el input, especialmente el
presentado por medio de material
audiovisual, contribuyd a la percepcion y
produccion de la mayoria de los sonidos
objetivo comprendidos en los contenidos
tematicos. Por lo tanto, se expuso a los

estudiantes a fragmentos donde podian
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target sounds (/av/, /[/, /i/, 1/, 18/, 18/, IV/,
/b/) in English.

° Implementing a didactic sequence
as a strategy for teaching and learning
pronunciation based on the target sounds,
students' prior knowledge, and topics
suggested by the head teacher, promoted
a smooth and coherent organization of
activities throughout the sessions. The
opening activities provided feedback to
the researchers to identify strategies that
facilitated the understanding of the target
sounds, such as practical exercises for
articulation.  Similarly, the input,
especially when presented through
audiovisual material, contributed to the
perception and production of most of the
target sounds included in the thematic
content.  Therefore, students were
exposed to fragments where they could
identify examples of the FL in context,

strengthening oral comprehension and



identificar ejemplos de la LE en contexto,
fortaleciendo la comprension oral y la
adquisicion de vocabulario, lo que a su
vez, facilito la comprension de los temas.

) El uso de actividades interactivas
basadas en métodos como la respuesta
fisica total, la gamificacion y el
aprendizaje  colaborativo  durante el
desarrollo, complemento las estrategias de
ensenanza-aprendizaje. Dichas actividades
representaron una alternativa innovadora
en este contexto en especifico, dejando de
lado el ¢énfasis en el método de
gramatica-traduccion. Asimismo, incentivo
la competencia comunicativa por medio de
la puesta en practica del conocimiento
adquirido respecto a la produccion e
identificaciéon de los sonidos, a partir de
ejercicios divertidos y desafiantes. Estos
no solo permitieron despertar la curiosidad
de los estudiantes, sino también hacer

seguimiento de su proceso.
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vocabulary acquisition, which, in turn,

facilitated understanding of the topics.

) Using interactive activities based
on methods such as Total Physical
Response, gamification, and collaborative
learning  during the  development
complemented the teaching and learning
strategies. These activities represented an
innovative alternative in this specific
context, leaving aside the emphasis on
the grammar-translation method. It also
fostered communicative competence by
implementing the acquired knowledge
regarding sound  production  and
identification through fun and
challenging exercises. These not only

increased the students' curiosity, but also

allowed follow-up on their progress.



° A través del analisis de los efectos
de la implementaciéon de la secuencia
didactica sobre la inteligibilidad oral
evidenciada mediante el Post-test, se pudo
constatar un avance significativo en la
capacidad de los estudiantes del grupo
focal para identificar y producir los
sonidos objetivo /av/, /[/, /i/, /0/, /8/. Gracias
a estrategias de pronunciacion como la
sustitucion, se logré un acercamiento a un
habla inteligible considerada aceptable
siempre y cuando no comprometiera la
comprension por parte del oyente, en este
caso, las EE. En el contexto escolar
colombiano, donde el inglés es una LE, no
se requiere una pronunciacion exacta, lo
que brind6 un margen de flexibilidad en la
pronunciacién. Por lo tanto, este analisis
destaca la importancia de la intervencion
pedagogica en el desarrollo de la expresion
oral en LE sin recurrir a una pronunciacion

nativa.
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° Through the analysis of the
effects of the implementation of the
didactic sequence on oral intelligibility
evidenced by the Post-test, it was
possible to verify significant progress in
the ability of the students in the focus
group to identify and produce the target
sounds /av/, /f/, /i/, /0/, /d/. Thanks to
pronunciation  strategies  such  as
substitution, an approach to intelligible
speech was achieved and considered
acceptable as long as it did not affect
comprehension by the listener, in this
case, the TT. In the Colombian school
context, where English is a FL, exact
pronunciation is not required, which
provided a margin of flexibility in
pronunciation. Therefore, this analysis
highlights the importance of the
pedagogical intervention in developing
oral expression in FL without pursuing

native pronunciation.



° La interpretacion de los datos
recolectados mediante el cuestionario final,
permitid a las investigadoras concluir que,
para la poblacion estudiada, la secuencia
didactica fue una estrategia idonea para la
ensefianza-aprendizaje de la pronunciacion.
Dado que, por medio de las respuestas
proporcionadas por los estudiantes, se
evidencié un aumento en la motivacion
respecto al aprendizaje del inglés.

° El método investigacidn-accion
contribuyd a la reflexion e intervencion
ciclica de una situacién relativa a la
pronunciaciéon en inglés, permitiendo el
progreso constante. De igual manera, su
caracter participativo facilito la
colaboracion entre las investigadoras y la
poblacién del estudio, beneficiando la
seleccion de las  estrategias de
ensefanza-aprendizaje.

° Con la investigacion llevada a cabo
en situaciones reales del ambito educativo,

se avanzo significativamente en el
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° The interpretation of the data
collected through the final questionnaire
allowed the researchers to conclude that,
for the studied population, the didactic
sequence was a suitable strategy for
teaching and learning pronunciation.
Given that, through the responses
provided by the students, an increase in
motivation regarding English learning
was evidenced.

° The  action-research  method
contributed to the cyclical reflection and
intervention in a situation related to
English pronunciation, allowing
continuous  progress. Similarly, its
participatory nature facilitated
collaboration between the researchers and
the study population, benefiting the
selection of teaching and learning
strategies.

° With the research carried out in

real situations in the educational

environment, TT significantly progressed



desarrollo profesional de las EE. La
experiencia investigativa proporciond a las
EE un espacio para reflexionar sobre la
practica  pedagdgica y  desarrollar
habilidades de adaptacion necesarias en un
entorno educativo diverso y cambiante. En
este caso, adaptar las estrategias
pedagégicas de manera efectiva para
satisfacer las necesidades de aprendizaje de
los estudiantes mediante la propuesta de
una secuencia didactica acorde a sus
caracteristicas, result6 en una mejor
pronunciaciéon 'y mayor interés en el
aprendizaje del inglés.

° Desde la dimensién humana, se
concluye que es de alta importancia
considerar las particularidades de los
estudiantes como seres con ritmos de
aprendizaje  diferentes que requieren
acompafiamiento y atenciéon. De esta
manera, se reconoce la diversidad de
habilidades, intereses y necesidades que

cada estudiante posee, resaltando la

130

in their professional development. The
research experience provided TT a space
to reflect on pedagogical practice and
develop adaptation skills necessary in a
diverse and changing educational
environment. In this case, adapting
pedagogical strategies effectively to meet
the learning needs of the students by
proposing a didactic sequence according
to their characteristics, resulted in better
pronunciation and greater interest in

English learning.

° From the human dimension, it is
concluded that it is crucial to consider the
particularities of students as beings with
different learning rhythms that require
support and attention. In this way, the
diversity of abilities, interests, and needs
that each student possesses is recognized,
highlighting the relevance of focusing on

the student. This implies not only



relevancia de centrarse en el estudiante. Lo
cual implica no solo brindar recursos y
materiales educativos adecuados, sino
también establecer un ambiente de apoyo
donde los estudiantes se sientan seguros

para explorar y aprender a su propio ritmo.
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providing adequate resources and
educational materials, but also
establishing a supportive environment

where students feel safe to explore and

learn at their own pace.



Recomendaciones

De la experiencia recogida en este
estudio, las principales recomendaciones se
renen en cuatro apartados dirigidos a
investigadores con intereses similares, la
IE donde se llevo a cabo el proyecto, los
docentes de inglés y el PLLMEIF.

Para futuros investigadores de
proyectos relacionados a la ensefianza de la
pronunciacion mediante una secuencia
didactica, se sugiere:

° Partir de la malla curricular de la
IE, los conocimientos previos de los
estudiantes y el contexto de la poblacion,
para que dicha estrategia aborde las
necesidades de aprendizaje. En
consecuencia, se asegura la
implementacion de una secuencia didactica
coherente y pertinente que maximice el
impacto positivo en el proceso de
aprendizaje de la pronunciacion en inglés

en el aula.
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Recommendations

From the experience gathered in
this study, the main recommendations are
organized into four sections aimed at
researchers with similar interests, the EI
where the project was conducted, English
teachers, and the language program.

For future researchers undertaking
projects related to pronunciation teaching
through a didactic sequence, it is
suggested:

° To start from the curriculum of
the EI, the previous knowledge of the
students, and the context of the
population so that such a strategy
addresses the learning needs.
Consequently, the implementation of a
coherent and pertinent didactic sequence
that maximizes the positive impact on the
learning process of English pronunciation

in the classroom is ensured.



° Considerar en un principio las
similitudes en la pronunciacion entre la L1
y la lengua objetivo, para facilitar la

asimilacion progresiva de los sonidos.

° Incentivar la practica constante de
los sonidos abordados por medio de la
exposicion continua al idioma, con ayuda
de material audiovisual, y ofrecer
retroalimentacion de las necesidades
especificas de los aprendices respecto a la
pronunciacion. Para ello, también es
recomendable trabajar pocos sonidos a la
vez.

° Proponer una autoevaluacion a los
estudiantes para conocer su perspectiva
sobre su  desempefio, haciéndolos
participes en su proceso de aprendizaje.
Aunado a esto, podria orientar la mejora

continua de la estrategia de ensefianza

propuesta.
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° To  consider, initially, the
similarities in pronunciation between the
native language and the target language
to facilitate the progressive assimilation
of sounds.

° To Encourage the constant
practice of the addressed sounds through
continuous exposure to the language,
aided by audiovisual material, and
provide feedback on the specific
pronunciation needs of the learners. In

doing so, it is also advisable to work on a

few sounds at a time.

° To suggest a self-assessment to
the students to gain insight into their
perspective  on  their performance,
involving them in their learning process.
Additionally, this could guide the
continuous improvement of the proposed

teaching strategy.



° En caso de utilizar un texto para
evaluar el progreso, acudir al mismo para
la explicacion de los sonidos, de esta
manera, los estudiantes se familiarizaran
con su forma escrita.

Para la IE El Mirador, seria
pertinente considerar:
° La  colaboracion  entre  los
profesores responsables del area de inglés
y la coordinacion de la institucién en
reuniones de  departamento,  para
asegurarse de que existan acuerdos claros y
alineados con respecto al disefio curricular.

Para los docentes de inglés, se
recomienda:
° Hacer énfasis inicialmente en las
habilidades lingiiisticas de comprension y
expresion oral, y posteriormente en la
comprension y expresion escrita, siguiendo
las recomendaciones del MEN para cada
nivel de lengua.

° Incluir actividades que fomenten la

competencia comunicativa en la clase de
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° If using a text to assess progress,
refer to it for the explanation of sounds;
in this way, students will become familiar

with their written form.

For El Mirador EI, it would be
pertinent to consider:
° The collaboration between the
teachers responsible for the English
department and the school's coordination
in department meetings to ensure that
clear and aligned agreements exist
regarding the curriculum design.

For English teachers, it is
recommended:
° To emphasize initially the
linguistic skills of listening and speaking,
and subsequently on reading and writing,
following the recommendations of the
Ministry of National Education (MEN)
for each language level.
° To include activities that promote

communicative  competence in the



inglés, con el objetivo de contribuir al
desarrollo integral de los estudiantes,
mejorando sus habilidades lingiiisticas y
preparandolos para el uso efectivo del
idioma en la vida cotidiana.
Adicionalmente, las actividades practicas y
contextualizadas tienden a ser mas
atractivas 'y motivadoras para los
estudiantes. A medida que ven la utilidad y
relevancia del aprendizaje del inglés, es
mas probable que se comprometan
activamente en las lecciones.

) Promover la participacion de los
estudiantes en la LE y valorar su iniciativa,
para el aumento de la confianza en si
mismos.

° Fomentar el aprendizaje
colaborativo, especialmente en contextos
donde se presenten retos en la convivencia
escolar. Esto podria mejorar las habilidades
sociales y las relaciones interpersonales, e

incluso las habilidades lingiiisticas.

Para el PLLMEIF, se insta a:
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English class, aiming to contribute to the
comprehensive development of students,
enhancing their language skills, and
preparing them for the effective use of
the language in everyday life.
Additionally, practical and contextualized
activities tend to be more engaging and
motivating for students. As they perceive
the usefulness and relevance of English
learning, they are more likely to be

actively engaged in the lessons.

° To promote student participation
in FL and value their initiative, in order

to increase self-confidence.

° To foster collaborative learning,
especially in contexts with challenges in
school coexistence. This could enhance
social skills and interpersonal
relationships, and even linguistic
abilities.

For the MLPEETF, it is urged to:



° Promover la creacion y uso de las
secuencias didacticas como herramienta
durante las practicas educativas, puesto que
facilita la organizacion tematica durante las
sesiones y posibilita la transmision del
material creado a otros docentes para su
posterior uso.

° Considerar la investigacion accion
como un método que permite indagar sobre
la realidad escolar a la vez que se
interviene, generando una mejora constante
en el aprendizaje de lenguas extranjeras y

en la formacién como docentes.
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° Promote the creation and use of
didactic sequences as a tool during
educational practices, as it facilitates
thematic organization during sessions and
allows the transmission of created
material to other teachers for subsequent
use.

° Consider action research as a
method that enables investigation into the
school reality while intervening, thus
generating continuous improvement in

foreign language learning and TT.



Alcances

En esta seccion, se destaca lo
observado en uno de los estudiantes
pertenecientes al grupo focal, quien
presentaba una serie de dificultades del
lenguaje, entre ellas, la nasalizacion de
sonidos vocdlicos y la dificultad para
respirar, caracteristicas de una condicion
llamada labio leporino. Dichos aspectos
del habla se ven afectados por la dificultad
en la coordinacion muscular y el desarrollo
correcto de los patrones de flujo de aire
(Garcia, 2009). Como explica Garcia
(2009), lo anterior puede repercutir en el
ambito social, provocando inseguridad y
angustia en el individuo que se encuentra
en esa situacion, dado que el lenguaje es
nuestro principal medio de comunicacion y
es esencial para la integracion en una
comunidad.

Inicialmente, el estudiante en

cuestion se mostraba nervioso cuando las
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Achievements

In this section, emphasis is placed
on what was observed in one of the
students belonging to the focus group,
who exhibited a series of language
difficulties, including the nasalization of
vowel sounds and difficulty in breathing,
characteristics of a condition known as
cleft lip. These speech aspects are
affected by difficulties in muscular
coordination and the proper development
of airflow patterns (Garcia, 2009). As
explained by Garcia (2009), this can have
repercussions in the social sphere,
causing insecurity and distress in the
individual experiencing this condition,
given that language is our primary means
of communication and is essential for

integration into a community.

Initially, the student in question

seemed nervous when approached by the



investigadoras se acercaban para verificar
la produccion de un sonido, cubriendo su
boca, bajando el tono de voz y evitando el
contacto visual. De igual manera, su
actitud frente al aprendizaje del inglés fue
pesimista y se reflejaba en comentarios
como “Nunca fui bueno en esto” y una
expresion corporal que indicaba desinterés,
con los brazos cruzados o girando su
pupitre hacia el lado opuesto. No obstante,
gracias a la retroalimentacion positiva
proporcionada por las investigadoras,
donde se valoraba la participacion
independientemente de las  posibles
dificultades en la expresion oral, se
observd una mejora significativa en la
motivacion del estudiante. A medida que
avanzaban las sesiones, el estudiante
comenzo a participar con mayor frecuencia
y a demostrar mayor confianza en si
mismo y en su proceso de aprendizaje. En
una ocasion, expreso con seguridad: “Esto

es muy facil, yo puedo”.
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researchers to assess sound production,
covering his mouth, lowering the voice
tone, and avoiding eye contact. Similarly,
a pessimistic attitude toward English
learning was evident, manifested in
comments such as "I was never good at
this" and body language indicating
disinterest, with crossed arms or turning
the desk in the opposite direction.
However, thanks to the positive feedback
provided by the researchers, where
participation was valued regardless of
potential difficulties in oral expression, a
significant improvement in the student's
motivation was observed. As the sessions
progressed, the student began to
participate  more  frequently  and
demonstrate increased confidence both in
himself and in his learning process. On

one occasion, he confidently expressed,

"This is very easy, I can do it".
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Appendices

A. Grammar and translation exercises as a learning method.







B. Identification of sounds that could affect intelligibility through the phonetic transcription of the Pre-test.
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Hi there, I am Emma. I am fourteen years old. I am a student at El Mirador school. It is in Popaydn. The school is not modern, it is

an old, big school. In my school we have English, Math and Science classes everyday, but we only have Art classes on Friday.

Estu . . . everyda | Friday
diant [hl-alalr] t[';:‘]* Ifar] | it[zt] | is[ez] in[zn] |the [83] | big [b1g] [r'n“;’ﬂ we [wi] [',“2’5] '[EI':]'*;';ISH [mg:g] [Ss‘:fa“ncs‘i y [fraz der
© [evri'de1] 1
3 | | perel [‘S][*i][‘]' [t], [in] “S][’iﬁi”’ finl, fin] | ftere] | [bigl | [mil [[%Ll'fe]]' [[T]ztt’)]]' englif [esiense] |[eberidai] | [fridai]

. i/ | oo oo | OshOsh | oo v . | touer, | hai, . . 1.
9 [i] [trend] fil, 1l [it], [it] lits] [in], [in] [tet] [bih] [mi] [que] [hab] [englif] [mat] [siens] [aberdei] | [fridai]
18 | [ai] | [dere] [ai][;hai]’ [itsgi'ts[ils]/ Stsh- | mnpnl | el | wig) | mail [EL‘]‘E;] [[:;’E)'] linglif | [mat] | [sensie] |[eberidei]| [fridai]
19 | iy | rod |mmml oo | "0 e | nel bikg | i | Wl [gig]]’/ [enl/ | rat | [esiensha] | [eberidai] | [fridai]
Y ' [is] ’ [gue] [ab] [inglif]
26 | il | qen] [ai][éh"’“]’ Tit], [it] [iS][}S[]iS]’ fin], [i [t wik] | i | i, v [[*;]2%]]' lenglif | [mat] | [esensi] |[eberidai] [f[;’r‘ig::}/
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C. Didactic resources that facilitated the understanding of the target sounds and topics
during the implementation of the didactic sequence.
1. Video made by the researchers to work on vocabulary and pronunciation of
classroom objects.

B School objects.MP4

2. Didactic resource for the practice of oral expression about classroom objects.

Shopping List Shopping List

School Supplies II School Supplies I I

3. Dialogue on prepositions of place represented by the researchers.

B Can I have. MP4


https://drive.google.com/file/d/1Mf2omjkWEiTD8WUCKUqbxZtesSyKYA8M/view?usp=drive_link
https://drive.google.com/file/d/1kvV6OqEd5Yl3NDIFOdrEtpR_OfuLH776/view?usp=drive_link
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4. Practice of the sounds /av/, /[/, /1/, /i/ by means of a dialogue.

(" PREVIOUS SESSION Al - SH R

1. Listen to the audio. Then, underline the parts where you hear the sounds a1 -
sh.
Example: | go shopping.
* | sharpen my pencil with my pencil sharpener.
* luse my highlighter to highlight.

| use my pencil to write, sign and underline.

\ * luse a paint brush to paint. )

Em—=<=m2>3

C CAN | HAVE THE DICTIONARY, PLEASE? )

1. ) CONVERSATION MODEL
Read and listen. Then, underline the parts
where you hear the sounds1- .

A: Hello, Victoria. How are you?

B: Hi, Angela. | am good, thank you.

A: Can | have the dictionary and some
paper sheets, please?

B: Sure!

A: Thank you. Where are they?

B: The paper sheets are on my desk and
the dictionary is on my seat, next to the
window.

2. PAIR WORK

PREPOSITIONS OF PLACE

(M A Change the model. Ask questions about
the location of the classroom objects.
Then change roles.
The dictionary is The backpack is A: Hello, . How are you?
the backpack. the desk. B:Hi,

A: Can | have

r"._

&)

1 [ =

, please?

I

The backpack is

the desk.

i
o

B: Sure!

A: Thank you. Where ?

B:




5. Written identification exercise of the sounds /at/, /f/, /1/, /i/.

‘ SCHOOL OBJECTS )

Pencil case Highlighter Paint brush

Sharpener Files Desk Eraser Dictionary

Spelling ) Spelling

The sound 1 is usually spelled: The sound i is usually spelled:
R i sit, did, will, interesting, minute, sit, begin, win. R ee three, see, feel, cheese
E y syllable, rhythm, gym E ea teq, eat, repeat, please
V  uibuilding, guilty V eme, we, be, equal
| Common expressions | Common expressions

Listen to this. Really?
E' whoisit E coud you repeat that, please?
W comein W Pleased to meet you.

Do you speak English?

Can | please speak to Lee?

\

spelling N\ spelling
The sound sh is usually spelled: The sound ai is usually spelled:

R sh show, should, finish, English R i fine, like, time, ice, hi, Friday
E tiinformation, conversation, initial. E igh light, tonight, high
ci special, delicious, musician. y my, why, try
v ssi discussion, profession, Russia. v ie tried, lie, die
I Common expressions I Common expressions
E Shhhh! E Hi
I'm going shopping. Bye
W What should | do? W Why?

I need some information. Good night
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6. Flashcards used to identify sounds in the vocabulary of classroom objects.
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[l \

e

7. Presentation of the sounds /0/ and /0/ and written identification exercise based on

a daily routine.

Th sound. A typical day

8. Practice and identification of the sounds /0/ and /d/ through repetition.

REVIEW: TH SOUND
Escucha y pronuncia. Subraya las partes donde identificas el
sonido TH con colores diferentes.
1. They take a bath. 4.1 have a brother.
2. I brush my teeth. 5.1 have a father.
3. They like math.

__ vibra:
The

This
There
Brother

__ vibra:
Three
Thursday
Teeth
Math

9. Visual aid for the introduction of the daily routine and the /v/ and /b/ sounds.

My brother Vicente

D. Reading aloud exercise by one of the focus group students to check and assess the target

sounds.

O Pre-test y post-test


https://docs.google.com/presentation/d/19pkVDahaxDbHr8z64CkcrjQiuPG4Op_YCJFyoC-QR58/edit?usp=sharing
https://docs.google.com/presentation/d/10JPGOvaKunLaOPUtpXnp0eajAr79T9RCNVmNZZd_weM/edit?usp=sharing
https://drive.google.com/drive/folders/1m-9Cmbu0NX-65XhjfOLdDVZ7prXNN-Zr?usp=sharing

. Difficulties observed in spelling related to the v-b distinction.

S wiryonte for Goc WHomos afvonder

as G oxyo
RS N0 s D05 Aficoliana

YO —_ N0 '\GA%O 509‘9‘490(‘}35 Poy C'luP
1o \\u)}\admé P"\J?t‘nAQ omos  [o acemo§

S

/\)0\ aue en COQ\Q‘U?QV acaBlamn S€  wa a
» Y
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F. Follow-up of the production process and identification of target sounds through the phonetic transcription of the Post-test.

. there . . . . everyday .
. Hi . is |. the big my | we [wi] - | have [hav] English i Friday
Estudiante | .5 [f;;!,' ITaz] it | o |0 01| 8a] | (bro] | [maz) | i | -iheevi | [nglyy | Math [m=e] _[f‘é",'_r‘;';ﬂﬂ [fraz de]
[ai], [is],
3 [i] [der] {aq [it] Fs} -, [in] |[02] [bog] |[mai] |[gui], [gui] |[hab], [hab] |[engli]] [ma#] [eberidai] [fridai]
ai is
. 0 g, |0Sh g . . . . . o
9 [hai] [ter] {a!}, [it]‘ Fs}. [in]1 [6a] |[bih] [mai] |[we], [gui] |[hab], [hab] | [englit]] [ma#] [eberidai] [fridei]
ai is
. (&, frg, 10k fing . . o o o
18 [ai] [der] {a!}, [it]’ Fs}, [in]’ [de] |[bik] [mai] |[gui], [gui] |[hab], [hab] | [znglf] [mat] [ebridei] [fraidei]
ai is
19 hai] |ftore] {:H [, FISS]]’ ) fide] |ibaig] |mmai] |wip, wip |2k lengletl]/ |1150] [ebridai] [fridai]
[ai]‘ [xt] [IS]‘ [in] ’ [haib] [znglf]
2 _ @il e, [0 |eny, | . : _ o o o | [hab], [hab] ; idai i
[hai] [der] [ai], [et] [es], [en] [di] [bik] [mai] |[gui], [gui] / [hav] [englit]] [mat] [everidai] [fredai]
[ai] [es]
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G. Research instrument to inquire about the perspective of the focus group on their learning

Process.

1. Nombre:

2. Edad:

3. (Crees que aprender inglés es importante para tener mas oportunidades?
[J Totalmente en desacuerdo
[J En desacuerdo
[J Ni deacuerdo ni en desacuerdo
[J De acuerdo

[J Totalmente de acuerdo.

e ,Por qué?

4. ANTES de las actividades sobre pronunciacidn jcudl era tu opinion sobre tu proceso de
aprendizaje del inglés?

a. Muy dificil

b. Dificil
c. Regular
d. Fécil

e. Muy facil



156

e ;Por qué?

5. DESPUES de las clases de pronunciacion, ;cuél es tu opinion sobre tu proceso de aprendizaje
del inglés?
[J Muy dificil

[J Dificil
(J Regular
[ Facil

[J Muy facil

e ,Por qué?

6. (Como valoras las explicaciones de los sonidos ai, sh, I, i, th, v, b?
[J Muy satisfecho
[J Satisfecho
[J Neutral
[J Insatisfecho

[J Muy insatisfecho
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e (Comentarios al respecto:

7. Califica los sonidos del 1 al 5 seglin su nivel de dificultad, siendo 1 el mas facil y 5 el mas

dificil de pronunciar.

Sonido 1 2 3 4 5

ai: my

sh:sharpener

E: this

1: seat

th (si vibra): they

th (no vibra): math

v: have

b: backpack

8. (Como valoras los siguientes recursos y actividades utilizados durante las sesiones para la
comprension de los temas lingiiisticos (Iéxicos, gramaticalesy fonoldgicos)? Marca una opcion

para cada caso.



Actividad o material

Muy util

Algo 1til

Poco util

Para nada util

Video sobre los objetos

del salon de clase

Actividades
comunicativas (I went to

the stationary...)

Audio

Fotocopia sobre los

sonidos I - 1.

Fotocopia con los
objetos del salon de

clase

Flashcards

Diapositivas sobre la

rutina diaria

Juego Teléfono Roto

Sefialar los sonidos en

las palabras

VoB

Juego de las paredes

(four corners)
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9. (Queé dificultades tuviste durante el aprendizaje de los sonidos en inglés?

10. ; Tienes sugerencias respecto a las actividades implementadas en las sesiones?




